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Introduction

This professional teaching portfolio displays how 
I, as an English teacher and educator have 
developed professionalism mainly through 
Practicum course of Sookmyung TESOL MA 
Program Spring in 2011. 

As becoming an effective facilitator and a caring 
mentor for my students will be a long journey 
yet is my life-long goal to achieve, the key word 
I always try to remember is an “affectionate 
attention” on my students’ language learning 
process. Hopefully, these evidence will play as a 
snapshot to look at my efforts and preparation 
to become my ideal teacher figure.  
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PART 1
Professional Background

Part 1 Professional Background

The first part of the portfolio 
introduces the teaching path that I 
have been walking on and teaching 
philosophy and goals that I have as an 
professional language teacher.
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Professional Teaching goal

Certificate

Reflection



1.1 RESUME

Soohyun Jung
Woosung 4-cha Apt. 106-1502, Jamsil, 

Songpagu, Seoul

Cell : 010-5585-1241

E-mail : chopin798@gmail.com

OBJECTIVE

TESOL qualified teacher with relevant experience and linguistic skills to a full-time 
Teaching of English as a Foreign Language position. Teach in content-based and students-
centered classroom so that they can practice English through interaction and develop 
competence throughout educational and fun activities.

SUMMARY OF QUALIFICATIONS

Maintain an enthusiastic and devoting attitude toward preparation and presentation of 
teaching in the classroom.

Excellent in selecting /creating motivating materials and integrated class activities to 
promote both grammar and speaking skills.

Exceptional communication/interpersonal and organization skills. 

View teaching and learning as a dynamic and interactive session. 

EDUCATION

Mar. 2009 ~ Aug. 2011

Seoul, Korea 

Sookmyung Women’s University
Master of Arts in TESOL

Mar. 1998 ~ Aug. 2002

Seoul, Korea

Seoul Women’s University

Bachelor of Arts in Communication and the Media

July 2001 ~ June 2002

Vancouver, Canada

Vancouver Island University 

Exchange Student 
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TEACHING EXPERIENCE

Mar. 2010 ~ Feb. 2011

Secho English Premier Center at Bangbae

Teaching content-based guided reading for primary school students

Teaching stages of writing 

Teaching conversation for adult students of intermediate and advanced level

Sep. 2009 ~ Feb. 2010

Content developer for EBS Textbook “Yo!Yo!Playtime 2”  

As a Research Assistant for Professor Kang, Nam-Joon of TESOL MA Program at 
Sookmyung Women’s University

Aug. 2009

KONKUK University English Institute in Godukdong, Gangdong-Gu, Seoul 

Writing Class: teaching process writing (essay, letter, book report, and journal writing)

Grammar-Speaking Class 

Teaching listening, speaking, reading, vocabulary 

Teaching keeping English diary

Directing English musical for school festival 

Teaching conversation for adult students of beginners 

WORKING EXPERIENCE 

Aug. 2006 ~ June. 2008

PUNGWOLDANG, classical Recording shop in Apgujeongdong, Gangnam-gu, Seoul 

Marketing manager to make a contract with foreign record labels to import classical music 
albums.

Organizing chamber concerts or show cases for foreign artists and scheduling meetings 
with media interview

Oct.2002 ~ July 2006 

POSTEEL (Posco Steel Service and Sales) in Yeoksamdong, Gangnam-gu, Seoul

Working in Overseas Market Development Department as a Sales representative 
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CERTIFICATE

Feb. 2011

Completion of MATE Training at Sookmyung University

Dec. 2009

Entrepreneurship Mentoring Business Program sponsored by Sookmyung Women’s 
University enter for Global Human Resources Development, hosted by Small & Media 
Business Administration

Jun. 2009 ~ Dec. 2009 

SMU TESOL Certificate Program

Seoul Women’s University, Seoul Korea

Mar. 1998 ~ Aug. 1998

SWELL Program (Seoul Women’s University English Language License Program)

Completion Certificate 

VOLUNTARY WORK

Oct. 2007 ~ Aug. 2008 

Translating letters between Korean financial patrons and South Asian children through the 
organization of Plan Korea (www.plankorea.or.kr)

REFERENCES FURNISHED UPON REQUEST
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1.2 Teaching Philosophy

The goal of my teaching is to help my students take 
initiative in the classroom, to motivate in learning 
language by taking CBI (Content-Based Instruction) 
approach, and to develop strength and learning strategies 
using Multiple Intelligence.  

Student-centered learning is to help students take full 
responsibilities for their learning, to have them understand 
the necessity of involvement and participation in a task, to 
understand their motivation and to acquire effective study 
skills that will be valuable throughout their lives. 

By selecting content from the school’s curriculum that is 
compatible with EFL objectives, teachers can use the content 
as a communicative and cognitively engaging means of 
developing language and also help to promote their students’ 
mastery of subject material. In other words, when students 
study some different subjects in an English medium I’ve seen 
them be more motivated to understand the meaning of the 
context while developing subject knowledge . To make this 

technique effective for my students, I should consider both 
the content and the language. If the language or the content 
is too difficult, then the students are going to feel frustrated 
with studying. On the contrary, if the language or the content 
is too easy, then the students are going to feel bored. 
Therefore, I should try to search for the ideal balance of the 
content and the language. 

Part 1.2  - Teaching Philosophy

Student-Centered Classroom

Subject-Based Instruction



1.2 Teaching Philosophy

Everyone has different talents and potentials in learning. I 
believe that a teacher is the person who should try to 
understand how students differ in their approaches to 
learning and create instructional opportunity for them. As a 
language teacher, I have tried to observe my students to find 
out individuals’ unique strength. 

I remember a nine-year-old boy who was a slow learner of a 
language. His mother and his former English teacher asked 
him to read out full sentences even though he was still 
struggling to recognize letters. Their expectation was not 
unreasonable because he spent several years studying 
phonics. I carefully observed him the case where he reacted 
quickly to certain types of learning. I found that he was a 
“picture smart” kind of boy not a “word smart” one. When I 
used alphabet cards to combine new words, his response to 
language learning dramatically changed. He became very 
active and seemed to be happy in the class. Maybe it is not 
always possible to take customized approach to all the 
students; however, it should not be neglected to try to find 
students’ strength and to guide them with new learning 
strategy when they need help. 

I would like to be a language facilitator instead of a lecturer 
by setting student-centered environment. I would like to be a 
language motivator planning content lessons to boost their 
intrinsic motivation to learn. I also would like to be a careful 
counselor and educator to guide my students to a right 
direction accentuating their strength in learning with full of 
caring and love. 

Developing strength and learning strategies
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To try to 
understand 
students’ 

cognitive and 
affective needs 

to facilitate 
learning.

To acknowledge 
the reason why I 

do particular 
activities and 

tasks in terms of 
teaching 

methodology and 
its effect. 

To motivate students 
to achieve objectives 

of the lesson by 
providing authentic 
resources and using 

meaningful 
interaction.

To be patient and 
be supportive to 
the slow learners 
by encouraging 

and with positive 
feedback.

To develop 
strategies to 

assist students 
with their 

manageable and 
organizational 

skills as well as 
my own. 

To ask colleagues 
to monitor my 

teaching practice 
to be a reflective 

and flexible 
teacher.

I have set several professional goals for 
myself.  These are the things that I always 
try to remind myself for better teaching.  

1.3 Professional Teaching Goals
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Part 1.4 - Certificate

1.4 Certificate of TESOL



This practicum course gave me a 
confidence through practical 
application of all that has been learned 
in the entire graduate program. Being 
equipped with academic background 
knowledge of rationales and practical 
teaching techniques will serve as a 
good stepping stone to build up 
professionalism, which will enable me 
to design practical curriculum suited to 
my own classes

Part 1.5 - Reflection



PART 2 
Professional Development

Fifteen weeks of GEP lesson was a 
speaking/discussion course, designed on the 
basis of student-centered and task-based. The 
GEP class ultimately aimed to increase students’ 
global speaking proficiency in English by 
creating meaningful context in an environment 
of facilitative feedback. 

GEP class policy and syllabus

Questionnaire and Survey Result

Lessons

Assessment

Reflection

Part 2 - Professional Development



2.1 GEP class policy and syllabus

The GEP class is aimed not only to develop 
speaking proficiency in English but also to build 
the skills necessary for attaining an acceptable 
score on the MATE. 

Part 2.1 - GEP class policy and syllabus



2.2 Questionnaire and Survey Result

The survey gave us an idea of what topics are their 
interest, how they feel in learning language and what 
strategies they use and etc. It was an important source 
for me to design a lesson that meets their needs. 

travel 10

culture 9

art 8

entertainment 7

hobby 6

fashion 5

literature 4

career 4

health 3

food 3

economics 2

dating & marriage 2

social studies 2

nature 2

investment 2

finance 1

childcare 1

science 1

Students’ Interest
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2.3 Lessons

In the GEP class, we had about fifteen undergraduate 

students with various majors. I was paired with other 
classmate to teach and we taught four times during 
the semester. I worked with assigned little siblings to 
assist them when I was not teaching. 

Lesson plans were revised three times upon 
professor’s comments before the actual teaching. 

This portfolio contains two of the lesson plans 
including my and my colleagues’ reflections on my 
teaching practice. 

Part 2.3 - Lessons

•Theme: Dating

•Language Function: Informing and giving adviceWeek3

•Theme: Travelling 

•Language Function: Describing a picture or a set of p
ictures

Week6

•Theme : News Reporting

•Language Function: Narrating FormallyWeek9

•Theme : Shopping

•Language Function: Comparison and ContrastWeek12



2.3.1 Week 6 Lesson Plan

Part 2.3.1 – Lessons: Week6 Lesson Plan

April. 7th, 2011
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2.3.2 Reflective Journal

Part 2.3.2 – Lessons: Week6 Reflective Journal

Sun, 10 Apr 2011

The goal we planned to achieve was to describe a picture or 
procedures of a particular series of a task. Thus, we designed 
picture-describing tasks for the 2nd and third activities. I think the 
form of game built up an anxiety-free environment and I could see 
students enjoying while producing language. However, I wished if 
there were enough explanations about what the carry-on and 
luggage are. Also we should have distinguished clearly what the 
amenities and accommodations are through the reading 
assignment to avoid confusion since I saw not only little siblings 
but big siblings struggle to explain and understand the differences 
during last poster-making activity. 

As Jooyeon pointed out, only memorizing the procedures of 
checking-in and out at the airport didn’t seem to have a point to 
learn language as well. Maybe it would be better to provide them 
a few phrases and words to coordinate the steps on their own. It 
would be more thinking-provoking and there would be more 
varieties of sentences that they could come up with by themselves. 

I tried to be 
objective 

and critical 
for my 

teaching.



2.3.3 Coworkers’ Reflection

Part 2.3.3 – Lessons: Week6 Coworkers’ Reflection



2.3.4 Week 9 Lesson Plan

Part 2.3.4 – Lessons: Week9 Lesson Plan

April. 28th, 2011
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2.3.5 Reflective Journal

Sat, 30 Apr 2011
The goal of the lesson was to narrate in a formal way. Thus, we took news reports 
as a theme, and tried to deal with less serious topics such as entertainment issues. 

The activity 1 was to make the longest sentences, which was later on thought to be 
too lagging as a warm up. Since we designed it as a competitive activity, somehow 
students had to present what they had come up with to compare with other group’s 
work. From this time, I realized warm-up activity should be more simple and make 
students relaxed and be ready for the actual following activities. It would be better 
with just a group work with fun factor if possible, instead of competitive or game 
like active one. 

The 2nd activity enabled students to little bit lighten up from the previous boring 
phase by moving around to match up their topic of paragraph given to them. As 
Soyeon mentioned, we should’ve let them have some time to internalize the 
paragraph first, and then find their partners without the paper by orally sharing it 
each other. Professor had to jump in to make students talk instead of showing their 
papers. Even though I noticed it, I couldn’t make up a quick decision, which taught 
me the importance of interactive decision again. I should modify my instruction 
quickly and firmly according to the situation instead of being confused and flustered. 

From the third activity of prestigious journalist award, students had to make up 
body and conclusion. Like my partner Soyeon said, it would be better if we would 
have provided some information and idea about organization through reading or 
examples during the lesson. I personally liked the way students get the word pieces 
by means of giving quiz from the reading. I hoped it would be helpful for their 
learning by retrieving what they’ve learned from the assignment. The low mood 
that students created affected my feeling as well and I was about to feel more 
nervous but thanks to professor’s suggestion, hopefully light music would be helpful 
to change the mood. 

In the activity 4, it seemed to be more effective to form a new group both from 
teacher’s and student’s point of view in terms of motivation. From my experience in 
SMU program, it was always fresh and a good chance to be close to a new 
classmate who hadn’t talked much by trying to complete the task. I could also see 
more active interaction between new group members than original members. 

In the last activity I was surprised that students were possible able to generate a 
full article. It removed my initial concern if it might be a hard goal to achieve. I 
think students feel more comfortable with hands-on experiences in spite of its 
difficult level of task. 
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2.3.6 Coworkers’ Reflection

Part 2.3.6 – Lessons: Week9 Coworkers’ Reflection



2.3.7 Power Point Slides

Part 2.3.7 – Lessons: PPT slides



Part 2.3.8 – Lessons: Classroom Pictures

2.3.8 Classroom Pictures

Week 3 Dating
Activity 3 Speed Dating

Week 6 Travelling
Activity 3 Chain Game

Week 12 Shopping
Activity 2 Role-play 

Week 12 Shopping
Activity 1 Avatar- Auction

Week 9 News Reporting
Students are making news to 
report formally in a group.



2.3.9 Students’ comment for me

Part 2.3.9 – Lessons: Students’ comment



Part 2.4 - Assessment

2.4 Assessment

Assessment of this GEP course has been carried out 
in three ways: speaking assignment on the web 
board, three times of interview, and informal 
assessment during the class.

Assessment is not just a test but an ongoing process 
that considerably affects methodology. It gives 
teachers information of how well students are doing 
and what they learn.

Also, students need feedback to acquire the skills 
necessary to become solid practitioners(Costa,1980).
Thus, we left a comment on students’ speaking 
homework on the web and constantly gave them 
positive feedback on their performance during the 
activities. 

On-Line Speaking Assignment

Diagnostic 
Interview

Mid-Term

Interview

Final

Interview

Assessment on students’ 
performance during the activities



The teaching practice and the constant revision 
for a quality of lesson plan brought me a chance 
to experience a real-world review. As we shared 
reflections on our teaching practice every time 
we finished the class, I came to learn how it is 
important to be a reflective and flexible language 
teacher who always can be open to adopt better 
ideas and make on-spot decisions according to 
the situations. Especially, this teaching 
experience gave me a great opportunity to learn 
a variety of ways to promote in-class interaction 
while generating great deal of language. 

Part 2.5 - Reflection



PART 3 
Research and Publication

Third part of the portfolio includes the Action 
Research Project conducted in GEP class 
during the semester. Action Research mainly 
concerns “the effectiveness of using lexical 
chunks to promote the fluency”. Also, the 
article will be presented which was co-written 
by me and Jongsik,Lee about differences 
between the TESOL Certificate Program and 
TESOL MA Program, on the Journal in Spring 
2010 in EFL Vol.8 No.1. 

Part 3 – Research and Publication

Action Research Paper

Journal Publication

Reflection



Part 3.1 – Action Research Paper

3.1 Action Research
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Part 3.2 – Journal Publication

Journal Publication

This was 
co-written by me 
and Jongsik, Lee.

It was on  the
Journal in Spring 
2010 in EFL Vol.8 

No.1. 



Action Research can be used to fill the gap 
between theory and practice (Johnson, 2002). 
Whole process from identifying potential problems 
and to applying treatments played an important 
role to promote reflective teaching and thinking. It 
also gave me an insight to become a responsive 
and perceptive teacher who always seeks for a 
better way to teach my students. 
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PART 4 

Epilogue

When it comes to “teacher” as one kinds of 
occupations, some have a prejudice of their 
being stuffy and not trying to accept new 
ideas, rather sticking to only what he/she 
had done for teaching. I strongly believe 
what John Cotton Dana had said as “Who 
dares to teach must never cease to learn”. 
This chance of taking Practicum course was a 
precious opportunity that I realized I should 
spare no effort to facilitate and inspire my 
students both intellectually and mentally. 

Part 4 – Epilogue

“No one has yet fully realized the wealth 
of sympathy, kindness, and generosity 
hidden in the soul of a child. The effort 

of every true education should be to 
unlock that treasure”

- Emma Golman


