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1. INTRODUCTION 
 

English has spread around the world as a global language. As cited in Walker (2010) 

about the three circles model, English language boundaries are increasingly 

expanded, and the necessity to obey the rule of the inner circle countries has been 

weakened. It means that an English standard represented by countries like USA and 

UK tends to lose a special status in the expanding circle. This fact means that the 

outer and expanding circle countries more and more use English as internal 

communications without native English speakers. Despite of this world-wide 

changing environment, learners in Korea are still obsessed with a standard US 

accent, GA (General American). It is hard to say that this learning attitude is right or 

wrong. However, instructors should teach Korean learners the fact that priorities for 

teaching English pronunciation toward GA are not directly connected to the 

intelligibility of non-native speaker. In addition, learners should be aware of features 

within the Lingua Franca Core while acknowledging the different L1 backgrounds. It 

could enhance their language understanding with various situations and also their 

first-language identities too. It is important for learners to improve their language 

intelligibility at any cost. 
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 For these reasons, setting a goal for English pronunciation teaching is not an 

easy task. It is necessary to consider both features of the Lingua Franca Core (LFC) 

and non-core features. In particular, as Walker (2010) mentions, non-core features 

with a negative impact on ELF intelligibility should be our target to teach. Most 

people in EFL environment have ignored the importance of teaching pronunciation 

because it was considered as areas not to be fixed by instruction due to the L1 

background. With understanding of the ELF situation, instructors and learners can 

have a purpose to know various types of Englishes. Teaching pronunciation should 

not be limited to the area of native speakers, rather should broaden the field for the 

awareness of English variations. Rajadurai (2006) supported this point of view saying 

that as English is regarded as a global or international language, there is a need for 

people to understand each others' Englishes. Within the boundaries that speakers in 

ELF do not lose intelligibility in conversations, English variations can be accepted as 

differences, not errors.  

 In this point of view, the overall tutor project will be focused on reducing the 

tutee's anxiety of the L1 effects. For doing so, she can change her thought and 

attitude of the sudden variation of her pronunciation in a positive way. The most 

important aspect is that the tutee is worrying about her pronunciation. Learners' 
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anxiety is directly connected to their motivation to learn. Even though the tutee has 

advanced level of speaking English, if the anxiety lasts, it might have a negative 

effect in communicating in both Korean and English. During 5 weeks tutoring, 

through raising awareness of the L1 as an important resource, the tutee can 

improve her knowledge about pronunciation and it could reduce her anxiety.  

 

Table 1.1 Timeline of the project 

 

Stage (Timeline) Descriptions 

Stage 1 

(March, 28
th

) 

 First meeting with a tutee 

 Give background survey and self analysis sheet 

In order to do the tutor project according to the tutee’s goal, it 

is essential to know the tutee's English learning background 

and proficiency. Later on, the overall goal and direction of the 

tutor project can be set up based on the information.  

Stage 2 

(April, 9
th

) 

 Give diagnostic test 

 Have a short interview based on the background survey 

information 

 Have conversations with the tutee to find out her concerns 

and weakness in English pronunciation 

 

Based on the background information, the tutor will give three 

diagnostic tests. The tutee will read aloud the test passage and 

the tutor will record it. One is short, the other is long. With the 
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long passages, the tutor will record not only the tutee's voice, 

but also her mouth to check characteristic movement of 

tongue, jaw, and lip which can make the tutee's sounds as a 

more like Korean-English speaker. In addition, the interview 

has a purpose to see how different the tutee's sounds in a less 

controlled situation.  

 

Stage 3 

(April, 24
th

) 

 Analyzing the results of tests 

 Setting a teaching goal 

 

After collecting data, the tutor will analyze the voice recording 

and mouth movement with using Pronunciation Diagnostic 

Feedback Guidelines. It has elements of speech like vowel and 

consonant sounds and suprasegmental features such as 

intonation, word stress, linking, and rhythm. 

By examining the whole data such as background information, 

voice and mouth movement recordings, the tutor will be able 

to make a direction to teach and consider the issues what the 

tutee wants to improve through this tutor project. The overall 

teaching objectives will be processed according to the results 

of tests. 

 

Stage 4 

(April, 30
th

~ May, 

28
th

) 

 Selecting materials to meet the goal of the project 

 Teaching with the materials for 5weeks 

 

Even though the tutee's English proficiency is very high, easy 

tasks and activities might be chosen because of eliciting best 

possible pronunciation. 

Stage 5 

(June, 2
th

) 

 Doing achievement tests to find out the tutee’s 

improvements and changing perspectives in her pronunciation 

 

The achievement test will be focused on not only her actual 
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pronunciation ability, but also on her changing thought in 

English pronunciation. By doing interview for achievement 

tests, the tutor will compare how the tutee's anxiety in her 

pronunciation has been changed before and after the tutor 

project. 

 

Stage 6 

(June, 14
th

) 

 Submit a report  

 

After summing up the whole process, the tutor will write up a 

report about the results from a stage 1 to stage 5.  

 

 

 

2. TUTEE PROFILE 
 

The tutee named Jung Yun Park, returned to Korea 1 year ago. 

Her family moved to California when she was young, in the third 

grade of elementary school, so she said that she had no difficulty 

of having a conversation with international people in English. 

Because she lived in California for 11 years, her English proficiency is very high as 

the same as a native English speaker. According to a short talk at the first meeting, 

she is now worrying about her English pronunciation, because, even though she 

lived in America for a long time, her pronunciation has been changed so fast by 

being affected by the L1 after she came back to Korea. Based on her self-assessment 
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sheet in English Phonology and Pronunciation Teaching sheet, she checked marks of 

the speed of her voice and the voice quality to the middle of arrows. Thus, she feels 

that her current status in English pronunciation is middle in between L1 and L2. Her 

awareness of the L1 effect is very high which can be directly connected to her 

concerns. 

 Judging by the interview question number 2, 'How about your school life?' in 

the diagnostic tests, currently, she does not have opportunities to talk with others in 

English in Korea, and she tends to avoid the chances to speak English because she 

does not want to show her high English proficiency in front of other students or 

people. The reason causing this tutee’s attitude and mind in English is that people 

around her seem to take advantage of her ability to do something in English. For 

these reasons, she does not want her English fluency to be exposed to people and 

just follows Koreanized English accents intentionally. These kinds of habits have 

influenced her English pronunciation. Furthermore, her lip position was not active 

while she was talking, because she had braces in her mouth when she was young, so 

usually she did not move her lip to hide it. This fact also affected her tongue and lip 

movement without her notice.  
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 Summing up, even if she lived in California for 11 years, there has been a 

huge impact on her pronunciation by Korean. For several reasons, her 

pronunciation has been changed as the extent to be recognized by herself. When 

talking with her at the first meeting and during the interview, the most suddenly 

changing part what she concerns is the /s/ sound. She felt that she produced 

/s/sounds strongly between words. In relation to English /s/ sound in Korean, 

Iverson (2005) and Kim (1999) found that the duration of English /s/ in a consonant 

cluster is less than it is when before or after a vowel in pronunciation by a native 

speaker. For example, words such as salary man, ceramic, single, gas, and news are 

pronounced with tense [s'] in an adapted Korean fricative /ss/. In other words, 

Koreans are sensitive to this duration difference, and the phonetically longer 

fricative in English singletons is adapted as tense. These durational differences 

between lax and tense consonants have a key role in the adaptation of English /s/. 

As cited in Iverson (2005), Ahn (2004) explained that "when phonetically shorter, 

English [s] is perceived in Korean as lax or simplex /s/, but when phonetically longer 

it is perceived as tense [s'], which phonologically is geminate /ss/". With these point 

of view, Korean adaptation of the English /s/ sound can make a difference at the 

sound production between native and non-native speakers. Like the tutee's 

concerns, the strong /s/ sound can be linked to the role of Korean.  



9 

 

3. TUTOR PROFILE 
 

I was born in Korea and has lived for over 20 years in Seoul. I have 

learned English only in Korea through both public and private 

education. At the first grade of an elementary school, I had a tutor 

for English. The tutoring was just fun activities for learning 

alphabets with a song or words with flash cards. Both public and private English 

education was focused on task-based learning through exams. Therefore, it was not 

enough to have direct feedback from native speakers having conversation. It means 

I heard English pronunciation mostly with a voice recording for exams. After 

entering a current University, I could be aware of the importance of abilities to speak 

in English. For these reasons, I learned English speaking at a private institute. 

During that time, I could meet American teachers and listen to their native English 

pronunciation in person. The opportunity of listening and speaking in English was 

more often after entering graduate school of TESOL. While working at a TESOL 

office in my University, I met various international faculty members and students, so 

I could speak English quite often, hear native speakers' conversation and write 

business letter in English. In my opinion, my pronunciation improved at that time for 

reducing communication breakdowns. 
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 As we discussed above, important things in English pronunciation are to let 

leaners notice lots of variations in English pronunciation. In doing so, learners can 

easily eradicate their mistakes which can obstruct their intelligibility. By highlighting 

the ELF situation to them, teachers can narrow down curriculum and methods 

focused on erroneous parts which can be a negative effect for their intelligibility. 

 For the tutor project, my tutee is concerned about the L1 effect in her 

pronunciation, so I will examine several articles about the issue, and find out critical 

causes of what most Korean go through learning English pronunciation. In addition, 

I will design my lesson plans including the goal focused on reducing my tutee's 

anxiety of the L1 effect. 

 

4. BACKGROUND SURVEY AND DIAGNOSTIC TESTS 

4.1. OVERVIEW 

 

It is necessary to conduct a background survey. Especially, the survey sheet has to 

include learners' language background both L1 and L2, learning environments and 

actual goal to study the target language. The objectives of doing this research is first 

to know better about learners' awareness of English teaching pronunciation. As 
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cited in Breitkreutz (2009)'s article, Macdonald et al. (1994) and Derwing et al. (1997) 

suggested that pronunciation instruction can have an effect. In particular, they 

emphasized that the effect of segmental instructions in pronunciation could not be 

predominant at first, however later, that will have a significant effect on listeners' 

impressions of the comprehensibility of spontaneously produced speech. In 

accordance with these opinions, my tutee also agreed with that pronunciation can be 

modified and enhanced by getting to know her pronunciation issues. The self-

assessment arrows is done by the tutee to find out her own perspectives of 

pronunciation. It is important for a tutor to find out the tutee's own perspective in 

pronunciation. The materials used for the tutor project will be chosen following the 

tutee's opinion about her weak points.  

 In relation to choose diagnostic tests suitable for the tutee, adding an 

interview part is for letting the tutee speak freely without nervousness. During the 

short talk, the tutee could reduce nervousness coming from voice recording and 

awareness of pronunciation tests. Making the tutee get rid of anxiety and 

uncomfortable feeling at the beginning of session is really crucial for eliciting 

objective information about pronunciation. Usually, noticing the fact that their 
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voices will be recorded is unpleasant process for the participant. After doing the 

diagnostic tests, voice recordings will be analyzed for finding issues in pronunciation. 

 

4.2. BACKGROUND SURVEY 

 

Background survey is conducted at the first meeting with the survey sources that 

are included in the book 'English Phonology and Pronunciation Teaching'. First part 

is to know learner's language background and the second part is self-assessment of 

speech. Referring to Rogerson-Revell (2011)'s background information and self-

assessment format, the tutee's language proficiency and the extent of anxiety to the 

L1 effect are measurable. The tutee's high anxiety of the L1 effect is acceptable when 

considering the background information. It is very short period to live in Korea 

compared to the period living in America. Therefore, the tutee is worried about the 

sudden shift of her accent in English.  

 In general assessment of speech, the tutee made a mark close to 'very 

obviously L1' of voice quality. Therefore, it is recognizable that the tutee was care 

about her Koreanized pronunciation mostly. Also, the level of motivation was not 

high. Based on this self-assessment The reason that the level of motivation was not 
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high resulted in lack of opportunities to meet international people. The tutee thought 

the opportunities as important for not to lose her American accent.  
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Done by the tutee 
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4.3. DIAGNOSTIC TESTS 
 

In the stage 2, April 9
th

, the diagnostic tests were conducted. Test materials are 

chosen in order not to decrease the tutee's motivation by considering the level and 

interest. Weinberger (2014)'s passage includes many details related to difficult parts 

what most learners can go through such as linking, consonant sounds, intonation 

and word stress even though it is short. With the webpage offering this material and 

a voice file of native speaker, it is possible to compare the tutee's pronunciation to 

the sample of native speaker. Through the webpage explanation, this text is intended 

to elicit learners' issues relevant to most of the consonants, vowels and clusters of 

Standard American English.  

 The part 2 reading passage is included in Levine et al. (1982)'s book 'Beyond 

language' and it is cited in Gerhiser et al. (2007)'s pronunciation assessment handout 

packet. First of all, this passage deals with a desirable and interesting topic enough 

to elicit the tutee's sympathy, because the topic of the passage, using silence in 

speech different from cultures, is suitable for the tutee that has experienced various 

cultures both in America and Korea. This passage is good for checking consonant 

and vowel sounds and linking sounds.  

 Lastly, interview with 5 questions was added to the diagnostic tests. The 
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questions were made by the tutor based on the background survey information. 

During the interviews, some questions were changed because the tutee was not 

interested in watching movie in the third question. So, sub-questions were added 

like 'How about TV drama instead of watching movie? or Is it more difficult to get 

good grades at University in America?'. With adding detailed questions during the 

interview, the tutee got relaxed and could say naturally. Nelson, P. E. (1998) pointed 

out the differences of findings through reading passages and interviewing learners. 

In using questions for doing pronunciation research, Nelson said that "the students' 

pronunciation characteristics should not be considered as proxies for their 

performance in conversation, since intonation patterns, elision, linking and other 

features associated with free speech tend to different when students are reading." In 

regarding the methodological setting, looking through both reading passages aloud 

and conversations with questions is important to examine the reliable subject's 

pronunciation features.  

 Like Nelson (1998) mentioned, the pronunciation of the tutee was quite 

different when she was reading and interviewing. The rate of speech was much 

faster in the free talks, and also intonation, word stress, and rhythm in sentences 

were more natural than reading passages. For exact analysis, these differences 

should be taken into account specifically.  
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4.4. DIAGNOSTIC TESTS SOURCES 
 

PART1. READING  

Read the following passage aloud and record it. 

 

Please call Stella. Ask her to bring these things with her from the store: Six spoons 

of fresh snow peas, five thick slabs of blue cheese, and maybe a snack for her 

brother Bob. We also need a small plastic snake and a big toy frog for the kids. She 

can scoop these things into three red bags, and we will go meet her Wednesday at 

the train station. (Weinberger, 2014) 

 

PART2. READING 

Read the following passage aloud and record it. 

 

Have you observed the ways people from different cultures use silence? Have you 

noticed that some people interrupt conversations more than other people? All 

cultures do not have the same rules governing these areas of communication. Many 

Americans interpret silence in conversations to mean disapproval, disagreement, or 

unsuccessful communication. They often try to fill silence by saying something even 

if they have nothing to say! On the other hand, Americans don’t appreciate a person 

who dominates a conversation. Knowing when to take turns in a conversation in 

another language can sometimes cause difficulty. Should you wait until someone has 
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finished a sentence before contributing to a discussion, or can you break into the 

middle of someone’s sentence? Interrupting someone who is speaking is considered 

rude in the United States. Even children are taught explicitly not to interrupt. 

 

PART3. INTERVIEW 
 

1. When you came to Korea, what is the big difference from California? (ex. weather, 

people, environment, and so on) 

2. How about your school life? What do you do mostly in your free time?  

3. What movie did you see recently? What movies do you like the most? 

4. Do you like to travel? What is the most memorable place you’ve visited? 

5. Did you travel a lot in Korea? Which province are you familiar with except Seoul? 

 

5. ANALYSIS OF THE TEST RESULTS 

5.1. CHECKLIST FOR DIAGNOSTIC TESTING OF SEGMENTS 
 

 

Pronunciation Diagnostic Feedback Guidelines 

Instructions: The diagnostic provides opportunities for you to check areas of your students’ 

pronunciation. It is a guide to help you diagnose your students’ difficulties. You do not have to make 

comments about every feature. It is best if you make comments only about the items which seem to be 

giving the student the most difficulty, or that interfere most with the student’s intelligibility.  

Elements of Speech Feedback Sheet 

Elements of Speech  Difficulties  Comments for the 

tutee 
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(JungYunPark) 

Consonants 
Does the 

speaker have 

repeated 

problems with 

any 

consonants or 

clusters? 

Plosives e.g. /p/not always aspirated initially ok 

Fricatives e.g. /s/, /t/ at the end of words or sentences Somewhat strong 

Affricates e.g. /tʃ/ for /dƷ/ ok 

Approximants Uvular /r/ 
Strained /r/ 

sound 

Laterals /l/is lip rounded ok 

clusters e.g. /st/for /str/ ok 

Vowels  
Do vowel 

sounds 

negatively 

affect 

intelligibility? 

Short vowels e.g. /bet/ and /bed/-no length distinction ok 

Long vowels /i:/ is lip-rounded ok 

Diphthongs Pure vowel [0] instead of /əʊ/ ok 

reduction 
Inserting a schwa sound or /i/ between or 

after consonants 

slightly affected 

by L1 

Syllables and/or 

grammatical endings  

-s endings (Americans, relationships)  

-d endings (considered, appreciated)  

ok 

Word stress  Does stress fall on the appropriate syllable?  ok 

Rhythm in sentences  

Does the speaker speak in a natural rhythm? Or 

does language sound abrupt or choppy? Is every 

word given the same stress?  slightly affected 

by L1 

Focus and special emphasis 

(Prominence) 
Does the speaker use emphatic 

stresstoindicatekeywords,contrasts(notonly/all),etc.? ok 

Intonation/Pitch  
Does tone rise and fall in the appropriate places? 

Or, does it sound monotone?  

slightly affected 

by L1 

Thought groups and linking  
Does the speaker pause at commas and other 

appropriate places?  

In the reading 

passages, often 

sudden pause 

occurred  
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Delivery (rate of speech, 

loudness)  

Does the speaker speak too loudly or quietly, too 

fast, or too slow?  

Rate of speech is 

somewhat slow 

 

This evaluation form is combined two formats. One is from Rogerson-Revell (2011)'s 

book, English Phonology and Pronunciation Teaching and the other is from Gerhiser 

et al.(2007)'s Second Language Pronunciation Assessment Handout Packet. The 

categories for elements of speech is good enough for using Gerhiser et al. (2007)'s 

packet, but examples was required for describing specific features of learners' 

difficulties. Therefore, detailed examples about segmentals and vowel sounds were 

added as difficulties from Rogerson-Revell (2011)'s evaluation sheet. 

 

5.2. CONSONANT AND VOWEL SOUNDS 

 

In relation to the consonant sound, first, she tends to pronounce fricative /s/ and 

stopped /t/ sound somewhat strongly. For example, in the given reading texts of 

part2, she pronounced words such as ‘conversations’, ‘unsuccessful’, 

'disagreement', 'interrupt', 'play a lot', 'don't' and 'want' in the interview had a little 

bit strong /s/ sound or /t/ sound at the end. When interviewing her, she already 

noticed her strong /s/ sound and tried not to stress that sound. Her pronunciation 

of the consonant sounds might be affected Korean which has strong emphasis of 
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consonant sounds like ㅆ,ㅅ,ㅌ,ㅋ,ㅊ. Another explanation of the strong ending 

sound in English affected by Korean is related to the characteristic of Korean. 

According to Wang et al. (2006), in Korean, consonants are not released at the end of 

words unless they are followed by a vowel in the same syllable such as '맛이' for 

/mashi/, and word final consonants are never released like ‘맛’ for /mat/. For this 

reason, adding an extra 'u' or 'i' vowel to the end of each English word is quite often 

when ends with a consonant, for example, 'dark' pronounced as in /darku/. The 

tutee tends to follow this characteristic of Korean.  

 Next, typically /r/ sounds are not familiar to Korean pronunciation. 

Therefore, her ‘r’ sound production are more weakened that of native English 

speakers usually do. For example, the word 'working', 'recently', and 'memorable' 

are included. She said most Koreans were envious of her fluent English speaking and 

jealous her pronunciation. For this reason, she strained her /r/ sound which can 

see her as a less native-like speaker. In order to eradicate her thought in speaking 

in English, the overall lessons will be set up toward communicative language 

teaching.   

 Furthermore, the tutee also has some issues about linking sounds. Native 

speakers tend to pronounce linking sounds between consonant to consonant 

smoothly. However, the tutee was likely to enunciate every word like most Korean 
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usually do. For instance, in the part 1 reading, compared to a native sample 

recording offered by Weinberger's Speech Accent Archive, the front part 'Ask her to 

bring...' is pronounced as in /æsk ə rə briŋ/. Naturally adding a schwa sound 

between or after consonants is one of difficulties for Korean learners in English 

pronunciation. The tutee's pronunciation was similar to most Korean learners' in 

that each word tends to be stressed clearly. Celce-Murcia et al. (2010) explained 

sound deletion would be happened for smooth or fast speech like most native 

speakers make. According to the explanations, loss of /t/ or /d/ will happen when 

they occur second in a sequence or cluster of three consonants. As mentioned 

above, in the sentence 'Ask her to bring...', /t/ are not clearly articulated in certain 

contexts. In addition to the loss of initial /t/, schwa sound is followed before the 

word 'bring' with initial consonants.  

 In connected speeches, the substitution of certain sounds is common for a 

native speaker. When interviewing her with 5 questions, this appeared naturally, but 

it was slightly different at reading passages of the part 1 and 2. This might result in 

her nervousness. However, the sound production in reading showed Koreanized 

English pronunciation. For example, when she pronounced the sentence 'Have you 

observed the...' in the passage of part 2, she pronounced each word with clear 

sound without any substitution of consonant from a fricative /ð/ sound to a /d/ 
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sound. Most native speakers tend to produce the /d/ sound instead of a /ð/ sound 

for the rate of speech naturally. However, the /d/ sound is not exactly the same as 

the consonant sound /d/. In relation to this issue, Zhao (2010) explained about 

phonetic variations widely occurred by native English speakers. According to the 

author's research, some of these variations are directly linked to a /ð/ sound. 

Specifically, in casual speech, /ð/ sound is frequently modified from its full form as 

[ð], [dh], [d], or [θ]. As cited in the article, it may also become nasalized, lateralized, 

stop-like, or omitted all together (Cao, 2002; Glass, 1988; Manuel, 1995; Manuel and 

Wyrick, 1999; Roach, 2000; Shockey, 2003; Zhao, 2007). The tutee pronounced the 

part 'observed the' to [əb|z3:rvd ðə] in the second reading passage, but native 

speakers with a fast rate of speech are likely to pronounce 'the [ðə]' to [də]. 

Occurrences of this stop-like modification have also been observed in various other 

segmental contexts, such as in word-initial /ð/ that is preceded by fricatives, 

affricates, liquids or vowels.  

 Another issue in the part 2 reading, the tutee's pronunciation of the sentence 

'six spoons of fresh snow peas...' was related to the use of linking at the consonant 

cluster. As referring to the explanation of Celce-Murcia et al. (2010), "when two 

identical, or geminate, consonants come together as result of the juxtaposition of 

two words, there is one single, elongated articulation of the consonant and native 
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speakers do not produce the consonant sound twice." For instance, for 'stop 

pushing', 'rob Bill' and 'short time' to be pronounced, two identical consonants /p/, 

/b/ and /t/ will be spoken at once. In accordance with this fact, the words 'six 

spoons' in the diagnostic reading, the subject has to pronounce /s/ at one time, not 

to pronounce two words separately like 'sɪks' and 'spu;nz'. The subject's 

pronunciation is likely to be affected by Korean. In order to pronounce the words 

'six spoons' smoothly, the schwa sound /ə/ has to be added after 'six' like 'sɪks(ə) 

pu;nz'.  

 Therefore, natural use of these sounds makes speakers look like native 

speakers; however, it is not necessary for intelligibility to follow every feature of 

native speakers. Even though the tutee's pronunciation showed the L1 influence, it 

does not mean that we should follow native speaker's phonological features under 

the ELF situation. During lessons, English variables are included for letting the tutee 

to know that moving toward L1 in Korea is very natural phenomena and her 

pronunciation would be changed again under other countries or situations.  

 

5.3. INTONATION/ WORD STRESS/ RHYTHM 
 

Intonation, word stress, prominence and rhythm are all natural, however there are 
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somewhat weakened compared to native English speakers. For example, in a reading 

part 1, at the middle of the parts saying a few words such as ‘disapproval, 

disagreement, or unsuccessful communication’, my tutee tended to feel intense at 

highlighting first and second words with a high pitch. It could be explained that 

Korean texts are not likely to have emphasis on the middle words for showing the 

speaker does not finish his or her speech.  

 There were no special issues in word stress that tutee has to know, but there 

was some difference at words stress between reading and interviewing. In the 

interview with some familiar topics, she could pronounce some sounds with perfect 

prominence for conveying her intention and feeling to me. For example, for the 

question to ask feelings when she came back to Korea, she said the weather was 

sticky, humid and the air felt like filling with bad gases from many cars, so she 

considered Seoul was polluted compared to California. When she said these things, 

she had more emphasis on the words like sticky, humid and gases. Therefore, her 

weakened intonation, word stress and rhythm in given reading texts were not a 

serious issue to be considered. 
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5.4. SUMMARY 
 

The subject mostly worried about her Koreanized pronunciation starting from when 

she came back to Korea. Because she lived in California around for 11 years, and it 

has been only for two years in Korea, she could feel a sudden change in her 

pronunciation. Therefore, she has kept trying not to lose her American 

pronunciation by watching American TV programs intentionally. I would like to 

know the causes that her pronunciation has been affected by Korean suddenly, and 

set a goal of the tutor projects based on this analysis to reduce her anxiety of losing 

the way she speak English in America for over 10 years. It could be possible by 

identifying which parts of her pronunciation are easily affected by Korean. Also, 

what circumstances make her pronounce more like Koreans. 

 

6. GOALS AND OBJECTIVES 
 

The objective of the tutor project is toward reducing the tutee's anxiety about her 

sudden changes in English pronunciation. Even though phonological features 

affected by the L1 are included in lessons, but it is not intended to trace the tutee's 

American accent back. Rather, it is for weakening the tutee's concerns about 



27 

 

pronunciation. Also, raising awareness of the L1 influence can have positive impact 

on the tutee's perspective by accepting her pronunciation shift as a natural thing. As 

analyzed above, some parts are affected by Korean. The issues are handled during 

the tutor project as follows: 

 

 Consonant sound  

 -Final voiceless consonants /s/ and /t/  

 -Assimilation in the two identical consonant sounds 

 Linking & Deletion 

 -Adding a schwa sound /ə/ between words 

 -Loss of /t/ or /d/ in a sequence or cluster  

 

First of all, linking sounds should be highlighted to this tutor project, because 

improving ability to link sounds within words is directly connected to someone's 

fluency which will be looked like a native English speaker. Sardegna (2010) explained 

the importance of teaching linking in a pronunciation class noting a few research 

studies that linking is a marker of fluent speech (Alameen, 2007; Anderson-Hsieh, 

Riney, & Koehler, 1994; Hieke, 1984) and that native speakers' linking affects non-

native speakers' linking comprehension (Henrichsen, 1984).  
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 For doing this, As cited in Sardegna (2010), the Dickerson’s Covert Rehearsal 

Model (CRM) has been supported in relation to achievement of non-native speakers' 

linking ability (Dickerson, 1989, 1994, 2000; Hahn & Dickerson, 1999a, 1999b). The 

model suggests five types of approaches for instruction of linking sounds.  

 

 (1) Type 1 – Consonant-to-Vowel Linking: an error; is awesome;  give in  

 (2) Type 2 – Consonant-to-Same-Consonant Linking: some music;  Sue’s 

snake;  

 (3) Type 3 – Consonant-Stop-to-Other-Consonant-Stop Linking: 

 enthusiastic dad; adept  

 (4) Type 4 – Consonant-to-Similar-Consonant Linking: come back;  improve 

further  

 (5) Type 5 – Vowel-to-Vowel Linking: so exciting; diagonal; go in;  play out  

 

With this kind of linking model, instructor can select and apply them during 

language teaching. Students can also be aware of the broad strategies for 

production linking sounds. Even though the tutee's suprasegmental features like 

intonation, rhythm and word stress are all advanced level, these things also be 

emphasized with the linking instruction in that the whole factors are connected to 
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the L1 effect. Reed & Michaud (2010) pointed out the awareness of suprasegmental 

features for students suggesting that learners will miss the intended meaning of 

some sentences without knowing a contrastive stress and emphatic intonation and 

their role in altering the meaning of utterance. Therefore, it is also essential to 

attend to this suprasegmental strand for learners to succeed in listening as well as in 

speaking. 

 Furthermore, for the segmental features, vowel and consonant sounds, 

Derwing & Rossiter (2002) also highlighted individual consonant and vowel sounds 

which learners tend to have typical pronunciation errors and communication 

breakdowns (as cited in Reed & Michaud, 2010). For this reason, the tutee's weak 

points like highlighted /s/ and /t/ sounds and consonant assimilation, affected by 

Korean mostly, have to be deal with in the tutor project. 

 

 

7. THE ACTION PLAN 
 

The action plan will be designed by the results from the analysis of tutee and the 

goal of tutor project as mentioned above. Segmental and suprasegmental features 

will be dealt with during the five week classes and the classes are going to be once a 
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week for two hours. This plan can be modified as following the tutee's opinion and 

interest after each class. Every class, the subject will have a brief talk with the tutor 

about the class. At the final stage, the subject will have achievement tests with 

reading passage, pictures, and interview questions. The tutor will be able to measure 

the tutee's changing perspective of her pronunciation during the interview at the 

end. Each session will have objectives and different materials focused on segmental 

and suprasegmental features already analyzed before and the tutor will check a 

voice recording at every activity in order to find out not only phonological features, 

but also level of confidence or motivation based on her voice quality and the rate of 

speech. 

 The material and curriculum will be chosen based on an integrated model for 

pronunciation instruction suggested by Reed et al. (2010). The reason that I focused 

on this article is that the tutee having high level of English proficiency also needs 

lessons intended to listen to other's voices for comparing her pronunciation with 

others'. It is necessary for her to be aware of English variables in pronunciation. As 

cited in Reed et al. (2010)'s article, learners seem not to hear the target 

pronunciation even when it is modeled by their teachers, instead continuing with 

their original, incorrect pronunciation. (Flege & Hillenbrand, 1984; Flege, 1993; 

Strange, 1995 as cited in Reed & Michaud, 2010).  
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 For this reason, the researchers suggested the way to conceive of the 

relationship between a learners' speaking (pronunciation) and listening (perception) 

as an auditory feedback loop, which makes possible for speakers to use their own 

output- their own mental model of a sound- as input for their production. They 

asserted that this auditory feedback is the key point to account for the persistence of 

both spoken error and a lack of aural discrimination between the target sound and 

the error. In my tutoring, auditory samples will be helpful for her to recognize 

different pronunciations. In doing so, she can accept her pronunciation changes as 

one of the variables.  

 In terms of conveying meanings to listener, intent, the suprasegmental 

features of English such as syllables, stress, intonation, rhythm, and timing is 

connected to the fact if learners do not understand this aspect of pronunciation, 

they will try to understand every word what a speaker says but may still miss the 

meaning. Hahn (2004) claimed that it is also linked to a speaking part, because 

suprasegmental features are essential both for speaking and listening (as cited in 

Reed et al. 2010).  

 For speaking, endings connected to the sounds of regular verb and noun 

inflectional morphology which can cause learners serious problems when they omit 

or mispronounce these endings. The frequent omit or mispronounce the endings 
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means that the problem does not lie in a grammatical misconception, but in 

learners' internalization of the sound system. Awareness of this error is essential for 

teachers and also learners because it is responsible for learners' communication 

breakdowns (Jiang, 2007; Lardiere, 1998; Long, 2003; Major, 1995, 1998 as cited in 

Reed & Michaud, 2010).  

 Lastly, consonant and vowel sounds in pronunciation teaching are the part 

that most learners have huge amount of errors. Like examining the tutee's results, 

even she lived in America for 11 years, and has advanced level of fluency, there are 

some issues to be dealt with in pronunciation. Through this integrated approach for 

pronunciation instruction, the action plan can combine both segmental and 

suprasegmental features in a meaningful way. 
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8. THE CURRICULUM PLAN 
 

Lesson 1 

April, 30
th

 

Objectives  

The tutee will ... 

recognize her issues relevant to the L1 effect by comparing her 

consonant sounds and linking sounds with a sample voice recording of 

the diagnostic tests. The voice recording is offered by webpage 

http://accent.gmu.edu. Also, through the webpage, the tutor will hear 

listening examples of linking sounds including sounds deletion and 

consonant with the same consonant linking sounds. 

Materials  

The tutor will pronounce various examples relevant to two issues, 

consonant sounds and linking sounds. The whole words examples are 

retrieved from webpage www.pronuncian.com.  

Description 

For warming up, the tutee and tutor will listen the voice recording of 

the diagnostic tests again and have a conversation about her issues.  

Next, the tutee will pronounce examples of linking sounds including 

blending, overlapping, changing, adding, omitting, and double sounds. 

Also sound deletion is going to be dealt with. The whole categories of 

sounds are based on the diagnostic tests analysis. Each category has 

sample recording, so the tutee will hear the samples first and practice 

http://accent.gmu.edu/
www.pronuncian.com
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them after.  

Homework 

The tutee will check her pronunciation issues again with listening the 

voice recording of examples dealt with and the diagnostic test example 

'Please call Stella' again by herself.  

 

 

REFLECTION PAPER OF THE LESSON 1 
 

We met on Wednesday, April 30
th

. In the first lesson, her issues from the L1 effects 

were introduced. I explained the results of analysis and suggested evidences for 

eliciting those results. There are four parts highlighted in the mid-term research. In 

the main categories, there are two issues, consonant sounds and linking sounds, and 

each issue has sub categories. For consonant sounds, final voiceless consonants /s/ 

and /t/ and assimilation in the two identical consonant sounds will be dealt with. For 

linking sounds, there are two issues such as adding a schwa sound /ə/ between 

words and loss of /t/ or /d/ in a sequence or cluster. When explaining the details to 

the tutee, she agreed with the issue about consonant sound production, in particular 

the fact that she pronounced /s/ ending sound too strong sometimes.  
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  I showed various examples with voice recordings from a native speaker 

through the webpage 'www.pronuncian.com'. For example, I explained about double 

sounds when the ending sounds of the first word and the second word were the same 

consonant sounds, because the tutee enunciated each sound too strongly like 'six 

spoons' in the diagnostic tests. When I presented the fact and showed her many 

examples about the issues such as 'social life', 'science center' and so on, she 

tended not to fully accept them saying that the samples were intended to show the 

rules and it was not natural. Therefore, for the next lesson, I am going to present 

other native speakers' speech or voice recording to let her know English variables.  

 

 

RESOURCES FOR THE LESSON 1 
 

1. LINKING SOUNDS  
 

-Blending sounds 

 

Blending is smoothly transitioning from the pronunciation of one sound into the next sound. 

Blending works well for linking from one continuous consonant--a fricative, approximant, or 

nasal sound--to another different continuous consonant. 

In the phrase "this month," the s sound /s/ 

blends smoothly into the m sound /m/. 

this month 

Blending can also be used to link continuous this afternoon 
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consonants and vowel sounds, as in the 

phrase "this afternoon." Here the s sound /s/ 

of the word "this" is shared between both 

words. 

 

-Coarticulation: overlapping sounds 

Coarticulation occurs when adjacent sounds overlap one another, causing a change in one or 

both sounds' pronunciation. Two examples of coarticulation include nasal aspiration and 

lateral aspiration. 

Nasal aspiration occurs when the d sound /d/ links into the n sound /n/. The tongue moves 

into the position of the d sound, but the sound is not completed with the typical aspiration 

(release of air). Instead, the stopped air is released as an n sound. 

An example of nasal aspiration occurs in the 

phrase "good news": the air is stopped as a d 

sound, but released as an n sound. 

good news 

 

Lateral aspiration is similar in concept to 

nasal aspiration in that the air is stopped as a 

normal d sound /d/, but released as a different 

sound. In lateral aspiration, the d sound /d/ is 

released as an l sound /l/. In the phrase "bad 

luck," the d sound /d/ links into the l sound 

/l/,  and lateral aspiration occurs. 

bad luck 

 

-Assimilation: changing sounds 

Assimilation is a more drastic type of coarticulation. Instead of "sharing" part of a sound, the 

merged sounds are pronounced as an entirely different sound. Two examples of assimilation 

occur when the t sound /t/ or d sound /d/ precede the y sound /j/. 

When the t sound /j/ and y sound /j/ 

assimilate, the sounds merge into the ch 

sound /ʧ/. This causes the phrase "don't you" 

/doʊntju/ to be pronounced as "donchou" 

don't you 
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/doʊnʧu/. 

The d sound assimilates with the y sound and 

is pronounced as a j sound /ʤ/. This causes 

the phrase "did you" /dɪdju/ to be pronounced 

as "dijou" /dɪʤu/. 

did you 

 

-Intrusion: Adding sounds 

Intrusion is placing an additional sound between other sounds. For instance, adding a slight w 

sound /w/ or y sound /j/ between vowel sounds is a helpful technique for pronouncing both 

vowels clearly. 

In the phrase "he asked," a small y sound /j/ 

is added between the long e /i/ and short a 

/æ /. This allows both vowel sounds to be 

pronounced fully and separately without 

pausing between words. 

he asked 

 

A slight w sound /w/ is added to link the oo 

sound /u/ to the short i /ɪ/ sound in the phrase 

"do it." Again, this allows both vowel sounds 

to be pronounced clearly. 

do it 

 

-Elision: Omitting sounds 

 

Elision occurs when a sound is removed from a word. For example, when a t sound /t/ or d 

sound /d/ is between two other consonant sounds (but not the first sound of a word), the t 

sound /t/ or d sound /d/ can be omitted. 

In the phrase "kept going," the t sound /t/ is 

between two consonant sounds and can be 

omitted. 

kept going 

 

In the phrase "diamond ring," the d sound /d/ 

is between two consonant sounds and can be 

omitted. 

diamond ring 
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-Geminates: Double sounds 

 

Geminates occur when one word ends with 

and the next word begins with the same 

consonant sound. Continuous consonants link 

to each other differently than stops and 

affricates. 

 

Identical double continuous consonants link 

by pronouncing one, single sound for an 

extended period of time. In the phrase, 

"social life," the l sound /l/ is produced for 

more time than if the sound occurred alone. 

social life 

 

When linking identical stop sounds, the 

stopped portion of the sound is held for an 

extended period of time, then released. In the 

phrase "pet turtle," the t sound is stopped, 

held for extra time, then released. This stop, 

hold, and release signals the pronunciation of 

both sounds. 

pet turtle 

 

The j sound /ʤ/ and ch sound /ʧ/ are the only 

affricate sounds in English. In a sequence of 

identical affricates, no special linking occurs 

and the sounds are pronounced twice in a 

row. Therefore, in the phrase "orange juice," 

the j sound should be pronounced twice. 

orange juice 

 

 

-Linking same continuous sounds 

 

Compare: 

  more‿ice [mɔrɑɪs] (less duration /r/) 

 more‿rice [mɔrːɑɪs] (longer duration /r/) 
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Practice linking the same continuous consonant: 

1. phone‿number Could I get his phone‿number? 

2. cancer‿research They specialize in cancer‿research. 

3. feel‿like I feel‿like having pizza for lunch. 

4. enough‿for That's enough‿for now. 

5. everyone‿knows I think everyone‿knows already. 

6. human‿nature Human‿nature is still a mystery. 

7. science‿center Have you seen the new science‿center? 

8. enormous‿success 
The presentation was an 

enormous‿success! 

9. with‿therapy She'll improve with‿therapy. 

10. path‿through There's a nice path‿through the park. 

 

 

 

2. DELETION: LINKING THE DROPPED /T/ 

 

There are two common places that a final /t/ is deleted, or dropped, from the pronunciation 

of a word. Note that when the /t/ is dropped, the sound before the /t/ must link smoothly 

into the following word. 

-Deleting /t/ Between Consonants 
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When a word ending in consonant +/t/ links into a word beginning with a consonant, the 

final /t/ of the first word is often deleted. 

 

Practice linking the dropped /t/ (between consonants): 

1. first‿day Sam's first‿day of school is tomorrow. 

2. must‿be It's after 3:00, you must‿be starving! 

3. left‿my I left‿my keys in the restaurant. 

4. most‿popular 
Chocolate is the most‿popular ice cream 

flavor. 

5. gift‿certificates 
They gave gift‿certificates to everyone who 

helped. 

6. best‿friends The twins are best‿friends. 

7. scientist‿from He's an acclaimed scientist‿from Argentina. 

8. interest‿rates Interest‿rates have remained low. 

9. suggest‿that 
The lab results suggest‿that the food was 

tainted. 

10. rest‿during Try to get some rest‿during the flight. 

 

-Deleting /t/ Between /nt/ and a Vowel Sound 

 

When a word ending in /nt/ links into a word beginning with a vowel sound, the final /t/ is 

often deleted. 

Practice linking the dropped /t/ (between /nt/ and vowel sound): 

1. percent‿of A percent‿of the profits are given to charity. 

2. president‿announced Our company president‿announced her retirement. 
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3. patient‿asked The patient‿asked for another pillow. 

4. treatment‿of 
Penicillin is used in the treatment‿of bacterial 

infections. 

5. account‿in Keep a bank account‿in your own name. 

6. apartment‿in She moved into an apartment‿in the city. 

7. accident‿occurred The accident‿occurred early in the morning. 

8. restaurant‿is Running a restaurant‿is awfully hard! 

9. department‿oversees 
That department‿oversees all three of these 

departments. 

10. significant‿amount‿of Painting a ceiling is a significant‿amount‿of work. 

 

 

3. DELETION: LINKING THE DROPPED /D/ 
 

The /d/ is often deleted (or dropped) when a word ending in /nd/ links into a word 

that begins with a consonant sound. When the /d/ is deleted, the /n/ must link 

smoothly to the beginning consonant sound of the following word. 

Practice linking the dropped the /d/: 

1. and‿said Joan called and‿said she was running late. 

2. send‿some We're going to send‿some leftovers home with you. 

3. hand‿me Could you hand‿me that pen? 

4. stand‿back Please stand‿back from the yellow line. 

5. husband‿runs Her husband‿runs a pet shop. 

6. second‿person Jill was the second‿person to ask him about it. 

7. sound‿familiar That does sound‿familiar. 

8. weekend‿project We're planning a big weekend‿project. 

9. demand‿for 
In some countries, demand‿for water is growing 

exponentially. 

10. 
surround‿themselves/ 

and‿family 

Healthy people often surround‿themselves with friends 

and‿family. 

 

Sources retrieved from www.pronuncian.com 
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ASSIGNMENT  
 

Rerecording the sample dialog 'Please call Stella' for the diagnostic with being aware 

of today's issues. 

 

 
 

Lesson 2 

May, 7
th

 

Objectives  

The tutee will ... 

make her voice speed up while shadowing the script of TED video. 

Her fast follow up for the shadowing can weaken her habit to enunciate 

every sound. Furthermore, when she said the script faster, her linking 

sounds became more natural than before. She could recognize her 

linking sounds production is varied at her speed of voice, and 

emotional status.  

Raising awareness of her pronunciation can be a good way to reduce 

her L1 effect in pronunciation. 

Materials  

For warm-up activity, mad-gap games will be done from 

http://quizlet.com 

A short video from http://youtu.be/txxOrXPNzpo  

for shadowing, the video script will be used. 

Description 

http://quizlet.com/
http://youtu.be/txxOrXPNzpo
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First, the tutee will have time to review what she did in the first lesson 

and the assignment. And then, in order to reduce nervousness, the tutor 

used mad gap sentences such as: 

Easel Aid Ease Man (He's a lady's man) 

Know Sayer (Nose Hair) 

Ease Ace Life Ox (He's a sly fox) 

Eye Pillow Fizz Sigh (Apple of his eye) 

This mad gap activity is for increasing her awareness of linking 

sounds.  

Next, the tutee will do shadowing. the reason to choose a video script 

for shadowing is to give her an opportunity to hear other people's 

sound production and make her be aware of how the speaker 

pronounce differently compared to her.  

Homework 

Voice recording of the rest part of the script was given for an 

assignment. 

 

 

REFLECTION PAPER OF THE LESSON 2 

 

 

We met on Wednesday, May 7th. In the lesson 2, at first, reviewing what we did at the 

last class was done. It was about linking sounds, in particular, examples about the 

same continuous consonant words like ‘more rice’, ‘science center’ and so on. 
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After examining the recording voice of the list (Appendix A), It was found that the 

tutee still enunciated every sound. For blending sounds, the tutee pronounced the 

word ‘good news’ with a slightly strong /d/ sound. According to the explanation 

about this example, coarticulation occurs when adjacent sounds overlap one 

another. Therefore, the /d/ sound at the end of the first word is better to 

pronounced as following that the tongue moves into the position of the /d/sound, 

but the sound is not completed with the typical aspiration, release of air. Instead, the 

stopped air is released as an /n/sound. In other words, nasal aspiration occurs 

when the /d/ sound linked into the /n/sound. However, the tutee switched her 

tongue at the /d/ sound position, so the /d/ sound was completed and then the /n/ 

sound was produced. In this kind of way to pronounce sounds make the tutee’s 

pronunciation less sounds like a native speaker.  

 After reviewing the tutee’s voice recording, we watched TED video. At first, 

we heard the whole video, and then divide the contents as one paragraph in order 

for her to speak each paragraph as following the presenter. In doing so, she 

recognized her rate of speech was a little slower than the speaker. It means that she 

mostly pronounced every sound clearly when she speaks English. Because of this 

fact, linking sounds are hardly produced like a native speaker. Therefore, I 

recommended her to speak as the same speed of what the presenter did.  
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 For the next lesson, I realized that dealing with segmental features with 

examples or presenting other's voice are not appropriate for her to have motivation 

and interest in pronunciation, because she already has many experience to hear 

native speakers' or non-native speakers' words before. Therefore, I am going to 

focus on speaking activities for making her practice various sounds.  

 

RESOURCES FOR THE LESSON 2 
 

-MAD GAP PRACTICE 

http://quizlet.com 

 

 

 

 

 

 

 

 

 

 

 

 

 

Easel Aid Ease Man  

He's a lady's man 

 

 

Know Sayer  

Nose Hair 

 

 

Ease Ace Life Ox  

He's a sly fox 

 

 

Eye Pillow Fizz Sigh  

Apple of his eye 

 

 

Eight Wean Gull 

Any Size  

A twinkle in his eye 

Stirring Beak He Knee  

String bikini 

http://quizlet.com/
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-VIDEO SHADOWING 

http://youtu.be/txxOrXPNzpo 

 

-VIDEO SCRIPT 

0:11 

Photography has been my passion ever since I was old enough to pick up a camera, 

but today I want to share with you the 15 most treasured photos of mine, and I 

didn't take any of them. There were no art directors, no stylists, no chance for 

reshoots, not even any regard for lighting. In fact, most of them were taken by 

random tourists. 

0:34 

My story begins when I was in New York City for a speaking engagement, and my 

wife took this picture of me holding my daughter on her first birthday. We're on the 

corner of 57th and 5th. We happened to be back in New York exactly a year later, so 

we decided to take the same picture. 

0:52 

Well you can see where this is going. Approaching my daughter's third birthday, my 

wife said, "Hey, why don't you take Sabina back to New York and make it a father-

daughter trip, and continue the ritual?" This is when we started asking passing 

tourists to take the picture. 

1:06 

You know, it's remarkable how universal the gesture is of handing your camera to a 

total stranger. No one's ever refused, and luckily no one's ever run off with our 

http://youtu.be/txxOrXPNzpo
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camera. 

1:17 

Back then, we had no idea how much this trip would change our lives. It's really 

become sacred to us. This one was taken just weeks after 9/11, and I found myself 

trying to explain what had happened that day in ways a five-year-old could 

understand. 

1:33 

So these photos are far more than proxies for a single moment, or even a specific 

trip. They're also ways for us to freeze time for one week in October and reflect on 

our times and how we change from year to year, and not just physically, but in 

every way. Because while we take the same photo, our perspectives change, and she 

reaches new milestones, and I get to see life through her eyes, and how she 

interacts with and sees everything. This very focused time we get to spend together 

is something we cherish and anticipate the entire year. 

2:16 

Recently, on one trip, we were walking, and she stops dead in her tracks, and she 

points to a red awning of the doll store that she loved when she was little on our 

earlier trips. And she describes to me the feeling she felt as a five-year-old standing 

in that exact spot. She said she remembers her heart bursting out of her chest when 

she saw that place for the very first time nine years earlier. And now what she's 

looking at in New York are colleges, because she's determined to go to school in 

New York. And it hit me: One of the most important things we all make are 
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memories. 

2:58 

So I want to share the idea of taking an active role in consciously creating memories. 

I don't know about you, but aside from these 15 shots, I'm not in many of the family 

photos. I'm always the one taking the picture. So I want to encourage everyone 

today to get in the shot, and don't hesitate to go up to someone and ask, "Will you 

take our picture?" Thank you. 

 

 

 

Lesson 3 

May, 14
th

 

Objectives  

The tutee will ... 

speak comfortably with low-level activities for her. Through the low-

level activity like words and picture description or information gap, she 

will produce sounds more naturally without any nervousness. It is 

important for the tutee, because the tutee's pronunciation is different 

according to situations with written texts or communicative based 

activity for speaking. Reducing anxiety and nervousness can make her 

produce better intonation, natural speed of voice, and smooth word 

stress.  

 

Materials  
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There are three activities for the lesson 3. First, words description 

sheet, information gap sheet and pictures description pages. The tutor 

chose words and pictures or description activities. Also, the 

information gap resources were based on the webpage 

www.bogglesworldesl.com  

Description 

For worming up, the tutee will describe several words except key terms 

for describing those words. For example, the tutee has to describe the 

word 'school' without words like teachers, blackboards, students, desks, 

tests. The reason to choose this activity is to make the tutee not to 

consider her pronunciation but the activity it self, the tutor wanted to 

let her enjoy activities that the tutor suggested, because it is necessary 

to elicit her natural sounds. Also, the difficult tasks might affect the 

tutee's pronunciation in a negative way, because it makes her be 

nervous to understand the task itself.  

 

 

REFLECTION PAPER OF LESSON 3 
 

 

In my third lesson, I did three conversation activities in order to make my tutee 

speak without nervousness. Because her pronunciation in reading certain script is 

easily affected by L1 due to the nervousness and attention in pronunciation. For this 

reason, I gave her words description activity, information gap, and speaking short 
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sentences about certain subject. First one was words description activity. In this 

activity, she can freely describe a word presented except using sample 4 or 5 words 

to explain the word. For example, if she has to describe a word 'school', she cannot 

use the four words, 'teachers, students, blackboards, and desks'. With the controlled 

activity, she can think and concentrate only on contents. While doing the activity, 

she tended to speak faster compared to just reading scripts.  

 Secondly, we did information gap activity. It was about to find out location of 

stores with using certain sentences like 'it's on the corner of the 2nd avenue'. The 

level of this activity was quite low to her, but she could enjoy it without attention in 

her pronunciation. As following the activity, her sounds deletion occurred smoothly 

in terms of /t/ sounds.  

 Lastly, for more speaking, we had time to discuss a subject 'How has life 

changed in 50 years and How life will be changed in the future?' The subject can be 

difficult at first, but we had sample sentences like 'People are wealthier now, People 

eat better now and so on. So we could easily come up with ideas by following the 

samples. We spoke one sentence in turns. With this activity, we had natural 

conversations and it could make her comfortable to speak. Therefore, she could not 

attend to her strong /s/ sound in a sentence and also she tended not to enunciate 

every word. 

In my fourth lesson, I will do more speaking activity. Furthermore, listening 

various accents from different regions will be included for changing her perception 

about standard English.  
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RESOURCES OF THE LESSON 3 
 

-What's the Word? 

 

On an index card, write a word (example: school) and write 4 or 5 key words that cannot be 

used to describe that particular word. (Ex. teachers, blackboards, students, desks, tests) Any 

other words can be used except for the words written on the index card. A sample card would 

look like this:  

 

SCHOOL : teachers, blackboards, students, desks, tests 

 

BATHROOM: Bathtub, shower, bidet, toilet, sink 

 

CALENDAR: days, weeks, months, years 

 

BOOK: ink, paper, parchment, library, literature 

 

PIANO: musical instrument, keyboard, strings, black and white 

 

 

 

 

-Information gap (Next page) 

www.bogglesworldesl.com  

http://www.bogglesworldesl.com/
http://www.bogglesworld.com/
http://www.bogglesworld.com/
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A Sheet                                            
 

Language Points 

  

Giving Street Names 

It’s on Pine Street 

It’s on 2nd Avenue. 

It’s on the corner of 2nd  

and Pine.  

Giving Nearby Landmarks 

It’s across from the bank. 

It’s next to the park. 

It’s opposite the library. 
 

 
Use this map to give your partner suggestions and directions.   

Ask your partner where you 
can do the following: 

buy some steaks. 
see a movie 

order some sushi 
rent a bike 

pick up a bathing suit 
get some aspirin 

purchase some software 

Fill in the name of the buildings 
that belong in the blanks: 

(1)  Ming’s Dynasty 

(2) Hungry Burger 

(3)   

(4)  Elegant Shoes 

(5)   

(6)  Starlight Videos 

(7)   

(8)  Mike’s Bowling Alley 

(9)  

(10) Monet Cafe 

(11)  

(12)  Ace Music CDs 

(13)   

(14)  Mark’s Supermarket 

(15)   
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B Sheet                                            
 

Language Points 

  

Giving Street Names 

It’s on Pine Street 

It’s on 2nd Avenue. 

It’s on the corner of 2nd  

and Pine.  

Giving Nearby Landmarks 

It’s across from the bank. 

It’s next to the park. 

It’s opposite the library. 
 

 
Use this map to give your partner suggestions and directions.   

Ask your partner where you 
can do the following: 

rent a DVD 
go bowling 

grab a burger 
buy some shoes 

pick up some milk 
find a music CD 

go for a cup of coffee 

Fill in the name of the buildings 
that belong in the blanks: 

(1)  Ming’s Dynasty 

(2)  

(3)  Bedwell Theater 

(4)   

(5)  Beaches Swimwear 

(6)   

(7)  Niko Bikes 

(8)   

(9) Albert’s Pharmacy 

(10)  

(11) Future Computers 

(12)   

(13)  A and A meats 

(14)   

(15)  Edo Sushi 
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-Describe pictures  
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Lesson 4 

May, 21
th

 

Objectives  

The tutee will ... 

produce sounds with various English expressions to do three activities 

during the lesson. Without considering pronunciation itself while doing 

those activities, she can practice English sounds smoothly. With this 

speaking opportunity, the tutee will get confidence to her 

pronunciation and cannot be obsessed with native-like accents.  

Materials  

Materials are retrieved from the book 'Interchange level 3' and 'SLE 

(Speaking Listening Expression)'. The whole books include speaking 

activities. The reason to choose the three activities is that cultural based 

theme which the tutee can have an interest is dealt with.  

Description 

For warming up, the tutor will offer picture description with usign 

certain expressions like Maybe he/she was ...when ... or perhaps he/ 

she was. The whole pictures can be interpreted differently by speaker's 

opinion.  

In the middle of the lesson, the tutee and the tutor will do the activity 

to make seating arrangements for the party. It has cultural background, 

because most American have this kinds of seating arrangements 

experience before having events. 

Last activity is kinds of survey about individual personality. When we 

finish adding the whole points at the end, we can check our personality 

types through the result sheet. The activity can make a result about me 

can arouse learner's motivation to do it.  

 



56 

 

REFLECTION PAPER OF LESSON 4 
 

 

We met on Wednesday, May 21
th.

 In the fourth lesson, I focused more on 

communicative language practice because dealing with segmental features of 

consonant sounds or linking sounds were likely to decrease the tutee's interest. 

Therefore I chose three activities dealing with pictures, seating arrangements, and 

personality.  

 The first activity is about picture description with using some expressions. 

The pictures could be explained differently depending on speaker's thought. It was 

interesting to describe the third picture, because my tutor thought the man might 

have a happy event like promotion or pregnancy of her wife and so on. While I 

thought he got drunk. By expressing opinions with our own thought, she did not 

consider her accents, so her pronunciation in talk could have more natural 

intonation and linking sounds. She also made a story to describe the pictures and 

added her own experience. Overall, by using communicative language teaching 

activities, she pronounced words not by considering every word, but by highlighting 

words what she thought as important. 

 In second activity, it is about seating arrangements for the party. She tended 

to enjoy the activity because it was familiar to her cultural experience. She told me 

that she saw her friend dealing with this situation in her wedding ceremony. 
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Therefore, she got involved into doing the activity. For this reason, I felt that her 

rate of speech was fast in some part and stress of certain words appeared smoothly. 

In the previous diagnostic tests, she tended to move her lip and mouth moderately. 

However, when she wanted to stress some parts, she opened her mouth 

appropriately for producing specific sounds. Last activity was simple survey of 

finding types of personality of ourselves. She got relaxed to do this and her tone of 

voice was low when she considered some questions.  

 Overall, with using those speaking activities, I could find out her 

pronunciation was changed compared to reading texts. When she did not consider 

her accents, she spoke smoothly with stress and natural linking sounds.  
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RESOURCES OF THE LESSON 4 
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Interchange Fourth Edition by Jack C. Richards published by CAMBRIDGE 
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Speaking Listening Expression published by PAGODA 
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Lesson 5 

May, 28
th

 

Objectives  

The tutee will ... 

change her perspective of pronunciation. The tutee was anxious about 

her pronunciation affected by the Korean. However, by having times to 

speak English with speaking activities, she will accept the variables in 

pronunciation and have confidence.  

Materials  

Materials are included the book 'Interchange level 2' and 'Market 

Leader for business English'. The whole activities are focused on 

eliciting communication about certain topics which have cultural 

aspect or business situations. 

Description 

For warming up, the tutor will use the activity named 'Comparing 

Cultures'. There are several questions marked if that are true in our 

culture. The tutee and the tutor will have discussion session to talk 

about those issues. The tutee can understand both Korean and 

American cultures, so this activity is simple and interesting to her.  

In the middle of the lesson, the activity relevant to business issues will 

be done. It is choosing a right candidate for the company with the 

candidates' profiles. There are three candidates, and the tutee and the 

tutor will choose one person each that could be the most suitable for 

the company.  

In the last session, the tutor and the tutee will deal with information 
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gap task. It is about to describe different points of the same picture.  

 

REFLECTION PAPER OF LESSON 5 

 

We met on Wednesday, May 28th. I prepared three activities focused on communicative 

language teaching. First, for warm-up, I used activity named 'culture check' which deals 

with U.S. cultural behavior compared to Korea's. My tutee has lots of experience based 

on U.S. culture. So I represented Korean point of view. While comparing the answers, we 

discussed different perspectives about the same behavior. It was fun for both of us 

because I was interested in the U.S. culture that I have not experienced, and also I think 

my tutee was likely to enjoy it by telling her opinion and experience. With using various 

speaking activities, I realized my tutee produced natural speaking sounds relevant to the 

voice quality or linking sounds when she said something related to her experiences or 

opinions. Therefore, I focused more and more on speaking activities that could elicit 

speaking without recognition of her pronunciation.  

 After finishing the first activity, we discussed business topics given certain 

background information and tasks. It was about choosing a right person for sales 

representatives and we had three candidates for the position. There were specific 

qualifications for the candidates like 'the successful candidate will be responsible for~ or 
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He/ She will be a natural leader, energetic and confident'. With focusing on the criteria, 

we chose one person and said the reason. Also we talked about the strengths and 

weaknesses of each candidate. While doing this, I could elicit lots of talks from the tutee, 

and I could catch her intonation and word stress easily. By expressing her own thought, 

her intonation and word stress became natural. To be specific, she highlighted some 

words with strong stress, and her nasal sounds were disappeared. Giving her a chance to 

say in English itself could have good influence to her.  

 Lastly, I gave activity with different two pictures. In describing the pictures for 

finding out similarities and differences with same sentences like 'In my pictures, the sofa 

has a hole in it, but the carpet... or In my pictures, the sofa has a hole in it, and the 

carpet...', my tutee pronounced certain sounds with different prominence. She pointed 

out exactly the new information with the right placement of prominence.  
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RESOURCES OF THE LESSON 5 

 

 

Interchange Fourth Edition by Jack C. Richards published by CAMBRIDGE 
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Market Leader New Edition by David Cotton published by PEARSON Longman 
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Interchange Fourth Edition by Jack C. Richards published by CAMBRIDGE 
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9. ACHIEVEMENT TESTS 
 

Achievement tests are for finding out changes in pronunciation after finishing the 

whole lessons. The procedure is similar to the diagnostic tests, but the contents are 

somewhat different. I chose these two materials based on her cultural background 

and interest. Therefore, one is news article about California man and the other is 

picture of capitalism which makes people guess what meaning the picture has. 

Through these achievement tests, I would like to see how different the tutee's 

pronunciation in the reading passages and free speaking situation. At the first time 

of the lesson, I focused on teaching segmental characteristics of pronunciation like 

linking sounds in consonants and sounds deletion, but I realized it was not 

meaningful because the tutee has already high level of speaking English. Therefore, 

giving opportunities to talk in English is the much more effective for her to make 

change her perspective of English pronunciation and anxiety in her pronunciation. 

The goal of this tutor project is modified as reducing the tutee's anxiety of the L1 

effect through having comfortable English speaking times.  
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9.1 ACHIEVEMENT TESTS RUBRIC 

1. NEWS ARTICLE OF REUTERS 

 

California man returns $125K dropped 

from armored car 

Fri, May 30 2014 

(Reuters) - A California man who found a bag containing $125,000 said he returned the cash 

to the armored truck company that accidentally dropped it because it was the "right thing to 

do.” Joe Cornell, 52, told the Fresno Bee newspaper he saw the bag of cash fall out of the 

back of a Brinks armored cash transport car as it drove over railroad tracks in downtown 

Fresno on Thursday afternoon. Cornell, who was working in the lot of a Salvation Army 

location as part of a substance abuse rehabilitation program, told the newspaper he 

recovered the bag and found it stuffed with hundred dollar bills. "I started crying and 

shaking," Cornell said. "Everything was going through my mind, the good devil/bad devil 

thing," he said. Cornell made up his mind to alert his boss at the Salvation Army and the pair 

called Fresno law enforcement authorities who helped facilitate the bag's return to Brinks. 

The Virginia-based company could not be reached for comment Friday, but a spokesman 

told the Fresno Bee it had thanked Cornell for his honesty with a $5,000 reward and another 

$5,000 donation to the Salvation Army. For Cornell, deciding to give back the cash became a 

simple decision. "They're going to back-track," he said of Brinks officials when they realized 

the money was lost. "There are cameras everywhere now. You'd be doing federal time. And 

it's the right thing to do." (Reporting by Victoria Cavaliere; Editing by Matt Driskill) 
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2. PICTURE DESCRIPTION  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.kulfoto.com/funny-pictures/20473/how-capitalism-works 

 

 

9.2. EVALUATION SHEET 
 

Evaluation sheet is selected as the same format in the diagnostic test stage. It is for 

comparing the difference before and after the lessons. Each comment for each 

phonological feature is focused on results of doing communicative activities in 

lessons. Because the tutee tends to produce sounds naturally when she speaks freely 
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with speaking activities. Therefore, it is different from the diagnostic tests results 

with the written texts.  

Pronunciation Diagnostic Feedback Guidelines 

 

Instructions: The diagnostic provides opportunities for you to check areas of your students’ pronunciation. It is a 

guide to help you diagnose your students’ difficulties. You do not have to make comments about every feature. 

It is best if you make comments only about the items which seem to be giving the student the most difficulty, or 

that interfere most with the student’s intelligibility.  

 

Elements of Speech Feedback Sheet 

Elements of Speech  Difficulties  Comments for the 

tutee (JungYunPark) 

Consonants 
Does the 

speaker have 

repeated 

problems 

with any 

consonants 

or clusters? 

Plosives e.g. /p/not always aspirated initially Ok 

Fricatives 
e.g. /s/, /t/ at the end of words or 

sentences 

Ok 

Affricates e.g. /tʃ/ for /dƷ/ Ok 

Approximant

s 
Uvular /r/ 

Ok 

Laterals /l/is lip rounded Ok 

clusters e.g. /st/for /str/ Ok 

Vowels  
Do vowel 

sounds 

negatively 

affect 

intelligibility

? 

Short vowels 
e.g. /bet/ and /bed/-no length 

distinction 
Ok 

Long vowels /i:/ is lip-rounded Ok 

Diphthongs Pure vowel [0] instead of /əʊ/ Ok 

reduction 
Inserting a schwa sound or /i/ 

between or after consonants 
Ok 

Syllables and/or 

grammatical endings  

-s endings (Americans, relationships)  

-d endings (considered, appreciated)  

Ok 

Word stress  
Does stress fall on the appropriate 

syllable?  

Word stress is more 

natural while doing 

speaking focused 
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activities. 

Highlighting 

important words in 

the sentences. 

Rhythm in sentences  

Does the speaker speak in a natural 

rhythm? Or does language sound abrupt 

or choppy? Is every word given the same 

stress?  
Ok 

Focus and special 

emphasis (Prominence) 

Does the speaker use emphatic 

stresstoindicatekeywords,contrasts(notonl

y/all),etc.? 

Before moving into 

different topics, in 

the transitive words 

like but or also can 

be highlighted 

appropriately 

Intonation/Pitch  
Does tone rise and fall in the appropriate 

places? Or, does it sound monotone?  

Rise and fall of tone 

in sentences are 

more natural in 

speaking 

recordings 

compared to the 

diagnostic tests 

recording 

Thought groups and 

linking  
Does the speaker pause at commas and 

other appropriate places?  

Thought groups in 

speaking activities 

are longer than 

reading passages. 

Delivery (rate of speech, 

loudness)  
Does the speaker speak too loudly or 

quietly, too fast, or too slow?  

In shadowing the 

video with the 

script in lesson 2, 

her rate of speech 

was slightly faster 

than before and the 

linking sounds 

pointed out in the 

lesson 1 
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pronounced 

smoothly 

 

9.3. SURVEY 
 

After finishing the whole lessons, survey with questions about asking feelings and 

changes of the tutee's perspective in English pronunciation was conducted. 

Through this survey, it was found that the tutee's opinion in English variables and 

the L1 effect has been changed. The tutee answered this tutor project was a good 

experience to being a tutee, because the tutee was always tutor for teaching English. 

For this reason, she cared too much about her pronunciation having thought of 

being a perfect model for teaching English. However, as following this tutor project, 

the tutee accepted her changes in English pronunciation and the ELF situation. With 

this changing perspective, the tutee's worries could be weakened at the end of the 

tutor project. The tutee also said the goal of teaching English pronunciation can be 

varied as learners' goals. For example, if learners want to improve their 

communication skills for business purpose, the intelligibility should be focused on 

the lesson. Also, about the L1 effect, the tutee mentioned the L1 effect could be a 

positive effect in terms of their identity. Therefore, it is happy for me as a tutor that 

the tutee's perspectives about English pronunciation could be changed.  

INTERVIEW QUESTIONS  

1. Is there any change in your perspective and teaching pronunciation? 



77 

 

2. How about your anxiety in pronunciation affected by the L1. 

3. What do you think about the characteristic of the L1 influence? 

4. Is it necessary for learners to debilitate the L1 effect? 

5. How do you think ELF in teaching pronunciation? 

6. Do you like the contents in lessons so far? 

7. Do you think it is necessary to have times to teach segmental features of 

pronunciation in public education? 

8. What tools do you think are the most effective to improve someone's 

pronunciation? 

 

10. CONCLUSION 
 

Through the tutor project, informative aspects of teaching pronunciation can be 

found out. First of all, learners' motivation to learn has to always put forwards in 

lesson. At the first lesson of my tutor project, the tutee tended not to have an 

interest in dealing with segmental features of sounds. Therefore, it was not 

meaningful anymore when the tutee had no motivation to learn. In addition, giving 

an exact model of a native speaker to the tutee is impossible. For this reason, the 

overall lesson plans was changed towards focusing on reducing the tutee's anxiety of 

the L1 effect, and making changes of her perspective in pronunciation. At the 

diagnostic tests stage, the tutee thought it is important to follow American accents 

for her because she lived in California for over 10years. But during the lessons, her 
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thought has been changed the intelligibility of pronunciation could be considered at 

first, and she has accepted her variables in English as a natural aspect.   
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