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1. INTRODUCTION
This teaching portfolio mainly concerns a general overview of Practicum course of Sookmyung
TESOL MA program in fall 2010. It was an reading and writing course, and we tried to make it a
student-centered and task-based class as much as possible so that the students can be ready for
the real life situation. I have tried to apply various theories and approaches I studied in TESOL
MA program to my own teaching. I believe I become an excellent facilitator who can provide
students with a better way to acquire a second/foreign language.
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2. PERSONAL BACKGROUND

This section introduces myself. Previously an artist, I found a crucial role of English in people’s
life and started teaching career as an English teacher. Through this Sookmyung TESOL MA
program, I established a goal to become a good mentor and facilitator who take effort providing
creative ways to learn English.
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Resume

Career Objective
An English teacher mainly teaching elementary students. Teach in content-based and function-based 
classroom so that they can produce and practice to interact more and better.

Education
lSookmyung Women‟s University, Seoul Korea (Mar.2009 ~ Feb. 2011)

Graduate school of TESOL, Masters (Feb. 2011)

Courses taken include:

①Teaching Reading: planned an extensive reading classroom
②English for Specific Purposes: conducted a research of genre analysis
③Teaching Grammar: planned various activities related to lexical approach
④Techniques of 12 Years & Under: researched various methods to improve reading comprehension
⑤Teaching Writing: planned a process writing classroom
⑥Principles of Testing: designed a speaking test for elementary students

lSookmyung Women‟s University, Seoul Korea (Aug. 2008 ~ Dec. 2008)
SMU TESOL Certificate Program

lOntario College of Art and Design, Toronto ON (Sep.2005 ~ Jun.2008)
Graphic Design major, BDesign (Jun.2008)

lEwha Womans University, Seoul Korea  (Mar.1999 ~ Feb.2005)
Painting and Printmaking major, BFA
Information Design major, BDesign
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2.> (1) Resume

Work Experience
lYBM Engloo (English institute for elementary students)in Seoul (May 2008 ~ present)
English Teacher:
①Writing Class: teach process writing (essay, letter, book report, and journal writing)

guide keeping English diary and teach vocabulary
②Speaking Class: preparing JET speaking test
③Teach listening, speaking, reading, vocabulary and basic grammar
④Guide reading English story books

lELT Education, Winter English camp for kids in Sookmyung Univ. (Dec. 2009 ~Jan. 2010)
English Teacher:
①Taught listening, speaking, reading and writing
②Guided keeping English diary
③Directed English musical “Gingerbread man” and “Ali Baba and the four thieves”

lKid‟s summer art camp, Mosaic Art Studio in Toronto (Jul.~ Aug. 2006): Art teacher

lKid‟s summer art camp, Mosaic Art Studio in Toronto (Jul.~ Aug. 2005): Art teacher

lChohyung Art Academy in Seoul (Jan.~ Jun. 04): Drawing and painting teacher

lIdentity design: Poster, Brochure, T-shirts, Banner, and Programme
Musical Festival of Korean Christian Community „Just the Way You Are‟ (Sep. 2007)

lYaedalm Art Class, Yaedalm Presbyterian Church of Canada (Jan.~ Dec. 07): Art teacher
lIdentity design: Poster, Brochure, T-shirts, Banner, and Programme

Musical Festival of Korean Christian Community „A Tale of A Little Giant‟ (Sep. 2006)
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2.> (1) Resume

Activities

lPresident of Student Union: Sookmyung TESOL MA program (Mar.2010 ~ Dec. 2010)

lCopy Editor: Students journal ‘Issues in EFL vol. 8’ (Mar. 2010 ~ Aug. 2010)

lGraduation Exhibition, Ontario College of Art and Design “Tour de Force” (May 2007)

lGraduation Exhibition, Ewha Womans University (Nov. 2004)

lStudents Group Exhibition „Mayday 04’, Seoul Korea (May 2004)

lStudents Group Exhibition „Mayday 03’, Seoul Korea (May 2003)

Interests

lEnglish storybook writing

lCurriculum development

lDesigning content-based class with English and art

Skills
lComputer: MS Word, MS Power Point, Adobe PDF, Adobe Photoshop, Adobe Illustrator, 

Macromedia Flash

References available upon request
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Teaching Philosophy

As an EFL (English as a Foreign Language) learner, I have had many English teachers. They influenced not only my

linguistic knowledge, but also my attitude toward English. At first, English was just one of the school subjects.

However, with some English teachers‟ help, I could actively play with the language. Since that time, I have enjoyed

English a lot and had much broader idea about the world. As Henry Adams said in the book Tuesdays with Morrie,

“A teacher effects eternity; he can never tell where his influence stops.” I hope I can be a teacher who has positive

effects to the students‟ language learning.

I believe teacher‟s view of English greatly affects students. Therefore, I try to teach English as an

international language. Often, I ask them the country they want to travel the most and bring materials about the country.

Still most materials and textbooks that I can get are based on American English. However, at least, students in my class

have chances to listen different accents of English and learn different vocabulary, so that they can communicate with

various people from different places. Most of my students do not experience a foreign country. However, they are open

minded and very much interested about international issues and cultures. By learning this international language, not

just an American English, I want them to have an idea of globalism and prepare their future as interculturally

communicable Korean.

My next consideration is student-centered teaching. The two questions I ask myself during the class are

that whether they are enjoying the lesson and whether they are learning what they suppose to learn. I believe, student

centered class is the answer for these questions. Therefore, I try to bring tasks that can be fun and motivating the

students. When they engage the task, they have options to choose. For example, when we learn about stories, students

bring their favorite story books and tell their friends about it. I also want to have a friendly relationship with them.

Once they become close enough, they do not afraid making mistakes, express themselves more, and motivated to

engage into the tasks. Moreover, I try hard to monitor each student‟s work and performance during the class to check

their learning. There is always a goal to accomplish, and students who do not achieve the goal have to review it after

the class. This takes a lot of effort for the teacher, but I do not want to give up anyone.
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2.> (2) Teaching Philosophy

~continued

The final belief of mine is function-based teaching. Korean students learn English mostly from textbooks.

Textbooks are necessity, but have limitations providing authentic context and function-based language. Therefore, I try

hard to bring authentic materials that involve language used for various functions such as suggesting or requesting.

From the materials, students can notice how the vocabulary or structures they learned are used in real situation.

Therefore, in my class students send emails, or call in English to me. They also make posters and advertisement for the

whole students in the institute. Since we are in EFL situation, it is a challenge to provide an authentic context for every

language function. However, I found it is a great fun to create possible situations for the students to use appropriate

language. The authentic tasks do motivate students a lot. Moreover, I found out that they remember the language they

used more than just language structures from mechanical pattern-drills.

Before being an English teacher, I was a painter and graphic designer. I liked to do creative works. It may

seem different from teaching; however, after teaching two years, I learned that teaching is very much a creative work. In

every class, I try to create the best environment for the students to learn language. My ideal classroom is student-

centered, enjoyable, and authentic place. Also, it is where students can learn functional language. I feel fulfilling when I

imagine my students become a good English user and influence internationally. I will never know when and where my

influence stops.
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Certificate of TESOL
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Certificate of MATE Rater
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3. TEACHING PRACTICES
One cannot deny that creating and effective lesson plan is the key to effective teaching. We can
not, however, ignore the fact that teacher reflection also play critical role in developing teaching
skills. The lesson plans and materials I prepared for my lesson, and the reflective journals will
bridge the gap between theory and practice in teaching.

The Practicum/GEP course combines two programs into one, TESOL MA and General English
Program of Sookmyung. It is the best opportunity for both the teachers in TESOL MA and
students in GEP to experience communicative language teaching which is a new approach to
them.
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An Overview of  Practicum

Stephen van Vlack

Sookmyung Women‟s University

Graduate School of TESOL

Practicum I

Policy - Fall 2010

Introduction

The Practicums are to be seen as two classes which are tightly bound to each other. What occurs in the excitement and anxiety of

Practicum I will have a profound affect on what is done in the warm, comfortable surroundings of Practicum II and visa versa both

for that week and the following weeks. For that reason, it is necessary for students to think of the two as simply one course with

two integrated and complementary components.

Overview: This three-hour-per-week course has two main components. The first of these is the design component. We will be

using the different elements of the SMU-MATE as a partial guide in designing materials we think will work in the GEP II class

that we will handle this semester (영어쓰기와읽기). As the course develops we will be creating and adding a whole range of

different MATE-related tasks to the GEP II repertoire. The second component of this class revolves around evaluation and revision.

Here we will be collectively evaluating the lesson plans designed by the Practicum students in groups immediately prior to the

GEP II class. These lesson plans are expected to reflect all you have learned in this program and more. In this way, this course is

seen as the ultimate, real-world review for the comprehensive exams and an excellent vehicle for the practical application of all

that has been learned in the entire TESOL MA program.

Objectives: This objective of the Practicum I course is to give the students an opportunity to design and evaluate practical

curriculum design and classroom teaching techniques in a low stress, controlled environment based on critical concern and caring.

Basically what we want to do in this class is have the students develop and evaluate practical techniques based on innovative

theories and models which they should have learned about in the MA program. The focus here will be on developing and

evaluating lesson plans for the GEP II class sessions based on the components and design features of the MATE coupled with

accepted principles of writing and reading skills development. By the end of the course, students should have a complete repertoire

of classroom behaviors based on theories and the elements suited to their own individual personalities.

13



An Overview of GEP

Stephen van Vlack
Sookmyung Women’s University

Graduate School of TESOL/General English Program

GEP II - Writing and Reading (영어쓰기와읽기)

Policy - Fall 2010

Overview: This course meets once a week from 7:50 to 10:30 (approximately three hours). For the most part, the class will involve 

the students in a variety of reading, writing, and presentation related activities focused on meaning and purpose. These activities, as 

contained in the handouts and homework assignments provided each week, are loosely arranged according to the requirements of 

the MATE. This class, however, should not be seen merely as a MATE development course, as we will be doing things that go well 

beyond the scope of the MATE. In general, the course should keep each student busy using English both in and out of the class. 

Students are going to need to be both energetic and positive in performing the prescribed tasks to the best of their ability.

The basic philosophy underlying the course is that meaningful practice generated in an environment of facilitative feedback is the 

most efficient way of developing communicative competence. As a result, in this class, each student will be generating large 

amounts of language which will be closely monitored. Each student will be given help and feedback on a continual basis.

Objectives: The primary objective of the GEP II course is to give the students an opportunity to develop skills and strategies for 

global writing proficiency in English. This course, in effect, will also focus on developing the skills necessary for attaining an 

acceptable score on the MATE Writing Test and will be linking reading with writing skills. All of these goals will be achieved 

through both in and out of class practice and development. The focus here will be on the skills of writing and reading, but it should 

be acknowledged that other skills will necessarily be used in the classroom and as part of the course. Students, therefore, should 

expect much of the in-class interaction to be based on reading, speaking, and listening skills which will, based on such exposure and 

practice, undoubtedly improve. 

Texts and Materials

There is no textbook for this class. Students will be given handouts each week from the „special‟ teachers who are responsible for 

teaching during that week. Do not buy any textbook. You must, however, buy a very good folder to hold all the papers which 

you‟ll be getting during the course and there will be a lot of handouts. You will need these handouts to review for the exams so

make sure you hold onto them. In effect, all the handouts taken together will be our textbook.
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3.> (1) An Overview of GEP

Additional Materials: In addition to the handouts the students will also be supplied with additional reading materials each week. 

These reading materials will be posted up in the homework assignment board of a website specifically designed for this class.

Students are expected to go to the website each week to download and printout the reading materials/homework assignments.

Methodology

English Only: Students are very strongly encouraged to conduct all course work in English. We endeavor to create a special 

environment in the classroom wherein students feel comfortable (despite the photographing and videotaping) to speak and generally 

use as much English as possible. Please take advantage of the special environment in this class and try to use English all the time. 

Unnecessary use of Korean will result in a lower participation grade.

Classroom: In this class we are going to use a task-based, flexible grouping approach. This means that students need to work 

together to perform a series of connected tasks during the course of each class session. Nobody does anything alone and nothing 

is just over and done with. Everything we do in class leads into something else. This means that everyone needs to work with her 

ever-changing group members in order to get the assigned tasks done as well as possible. Your group members are relying on you 

just as you rely on them. Students in this class need to cooperate with others and work hard. We will not have very much lecturing 

or teacher-fronted activities here. Students in this class learn by doing. Be ready for that. You should be busy and engaged during 

the entire class session. 

Attendance: There is no such thing as an excused absence. Students are expected to attend all scheduled classes. The nature of this 

class makes absences particularly problematic. When one student is missing her whole group suffers. Also, because in this class 

students learn by doing it is very hard to make up for missed in-class work. Two or more absences, therefore, will result in a 

significantly lowered final grade. Four absences result in automatic failure. If you are going to be absent and know it beforehand, 

make sure you contact the principle instructor as far in advance as possible so that the work can be made up.

Web Page: There is a special web page used only for this class. The purpose of the web page is primarily to introduce, explain and 

allow homework assignments to be given and managed. There are many different features of the web page and students should 

explore all of them. Students must check the web page on a regular basis to keep up with what is going on in the class and to get 

and work on the homework assignments. The web page address is: http://www.udveksling.com/practicumgep
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3.> (1) An Overview of GEP

Big Siblings: This class is very special because we have `big siblings` (big sisters and brothers) in the class who will both 

participate in the class as group leaders and take turns running the class. Starting in the second week, each student in the class will 

be given a big sibling from the TESOL MA Program who will take special care of her in providing feedback on and encouragement 

in her creation of English. Whenever possible, students will sit with their big siblings in groups and work with them. The big 

siblings are there to help. We hope that each GEP student will form a special bond with her big sister or brother. Have fun with them 

and let them help you. 

Assignments: Each week there will be homework assignments. This semester the assignments will cover both reading and writing. 

There are three different types of homework assignments in this class: reading, writing, and the writing board. The reading 

assignments will be given to students one week before the class they are intended to be used. So, for example, the week 10 reading 

homework assignment will be posted into the homework assignment board the day after we have finished our week 9 class. The 

purpose of the reading assignment is to prepare students for the class to come. It is a preview of the writing forms, vocabulary, 

themes, etc. that we will be using in class. The writing homework is a MATE-styled formal writing assignment that follows the 

goals and objectives (activities) done in class. So, for example, the week 9 writing homework will appear in the homework 

assignment board the day after the week 9 class is over and will ask student to compose a formal piece of writing based on what 

was done in class. Additionally, there is a special writing on-line journal writing assignment which is explained below.

On-Line Writing Journal: An important part of the assignments for this class is for students to keep an on-line writing journal. The 

writing Journal will start after week 2, when students are assigned to groups. Each GEP II student is required to write to her group 

mates at least three times per week via a special web board which can be accessed through the Practicum/GEP webpage or directly 

through the following URL (http://www.activeboard.com/forum.spark?forumID=30695&subForumID=55268). These writing 

should be personal and should focus on basic communication in written form. The writing is expected to be informal and interesting. 

It is intended to be fun.

Sample Tests: In this class each student will be asked to take a sample MATE Writing Test in class three times. The first sample test 

(week 2) will be used to establish a base level for the student. Following that sample tests are to be given as part of both the

midterm and final exams. Students grades will be determined based, in part, on how and how much their sample test scores change;

that is, for the better. Thus, students who enter the course with a higher test score than others will not necessarily get a higher grade 

in the course.
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Lesson Plan
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3.> (2) Lesson Plan
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Materials and Students’ Work
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Activity 2: Vocabulary Game



3.> (3) Materials and Students’ Work
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Activity 3: Giving Opinion in a Paragraph Form



3.> (3) Materials and Students’ Work
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3.> (3) Materials and Students’ Work
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Activity 4: Process of Writing an Essay



3.> (3) Materials and Students’ Work
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3.> (3) Materials and Students’ Work
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Online Fashion Studio: http://www.hm.com/ca/fashion/fashionstudio__fashionstudio.nhtml
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3.> (3) Materials and Students’ Work
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Activity 4: Writing an Opinion Essay



3.> (3) Materials and Students’ Work
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Activity 4: Presenting the Essay



3.> (3) Materials and Students’ Work
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PPT Slide
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3.> (4) PPT Slide
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Reflection

Reflective Journal Week 11

Date: November 11, 2010

The topic of week ten was „fashion‟ and the lesson was designed to guide them to write an opinion essay. This was the first

class that dealt with essay form of writing instead of paragraph form. Therefore, the format of academic essay was

explained in the reading homework. It also explained about thesis statement, topic sentences and supporting details.

The lesson started with outlining activity which guided the students to organize ideas in a proper essay form.

They were introduced to the specific topic of the day, the best office style. Then, they watched a movie clip about how to

wear as a business woman and took a note. They used the note to make an outline. The students seemed they don‟t

understand fully when they first watched the video. However, they started to catch a lot of details after watching it for the

second time. It is true that the video was in a serious tone with some of too professional vocabulary for the students to

understand easily. In the first activity, they were not ready to listen to that serious language. Therefore, maybe it would be

better to put this activity later when the students‟ brains were more activated. Moreover, I noticed some students confused

about the difference between thesis statement and the topic sentences. We could pay more attention to the structure of an

essay and teach it overly at the beginning of the activity since it was the first time for them to write an English academic

essay.

The second activity was a vocabulary game. It was a quick simple game which could be done as the first

activity, as well. Students received sixteen stickers of describing words and had to put the stickers onto the proper fashion

items that they were wearing. Students had a lot of fun standing and mingle around to find the items to put stickers. The

vocabulary was from their reading homework and students had a time to remind the vocabulary in this game.

The third activity was writing a body paragraph of an essay. Basically, teachers introduced a certain context. The students

were employees in a fashion company H&M and they were to give opinions about their office look. Teacher gave four

options which were full-suits, full- suits with a casual Friday, specified dress code, and complete freedom. As a group they

received four pieces of paper on which the options were and each option had an introduction with a fair thesis statement

and a conclusion. Therefore, the students could read them and write a body paragraph that fits well with the introduction
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3.> (5) Reflection

~continued

and conclusion. I believed they were well scaffold in this activity. Only one thing that made it less interesting was that

every group chose the option of casual Friday except the two students from group Dream Fighters. Our first plan was to

see which option got the most support, but we had to change the plan and made them present the essay in front.

Students finally write a whole essay in the last activity. Within the same context, students pretended that

they were fashion designers in H&M and received a mission to design the best office look for H&M employees. They

went to other classrooms to access the H&M site for online fashion studio. It was from the official H&M homepage and

allowed people to coordinate a model with H&M clothes and accessories. This site was useful because it provided plenty

of current fashion items and it was easy to save their design into the computer. Students had a lot of fun trying many

different fashion items and find the best style. Then, they had to write an essay about it. When they wrote, they were

assigned different roles among a designer, a chief designer, a project manager, and a chief manager. Each of them had a

role such as doing computer work, presenting, writing outline, and writing essay. The titles of the role gave a good

feeling that they are the actual fashion design team in a company. However, big siblings still had to monitor if they all

participate in generating ideas or sentences. This time, they wrote an essay with only one body paragraph. However, I

believe they needed more scaffolding in formatting process. I had a feeling that many of them are not familiar with

writing thesis and topic sentences. Moreover, I noticed not many students listened the presentation carefully. Therefore, it

would be better if we had a chance to share other groups‟ essay and review the structure of them.

After the lesson, I had a concern about students‟ organization of essay even though we taught them how to

make an outline before writing an essay. Therefore, I put a brief explanation about the difference between thesis

statement and topic sentence with the writing homework. For writing homework, they have to write an essay with two

body paragraphs and they are scaffolded with an outline sheet. I hope the students learn something about how to write an

academic essay.
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Assessment

The assessment of the GEP is done with MATE (Multimedia Assisted Test of English) writing.
The GEP students took this test three times through out the course. The first test is done in the
beginning of the course to diagnosis the students’ English writing proficiency . The result was used
to group the 28 students into nine groups of three (by the end of the course two students dropped).
Grouping was important since most of the class activities were group works. The mid-term was done
in the seventh week of the course. Students had a reading test and MATE as a writing test. They took
the final exam in the last week of the course. Both mid-term and final are to assess the students’
improvement and they did show improvement in the MATE scores as the table and graph present
next page.

MATE scores criteria

Rudimentary Moderate Commanding

Rud Low (ML) Mid (MM) High (MH) Com

0-18 18-30 30-42 42-54 54-69
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3.> (6) Assessment

First Test Mid-Term Final Test

1 MM35 MM37 MH45

2 MM40 MH58

3 COM66 COM64 COM69

4 MH37 MM40 MH54

5 MM37 MM44 MH50

6 ML24 MM38 MH46

7 MH50 MH50 COM63

8 MM43 MM40 MM44

9 MM38 MM43 MH46

10 MM35 MM39 MH45

11 MM35 MM39 MH47

12 MM40 MM41 MH57

13 MH53 MH58 COM64

Firs Test Mid-Term Final Test

14 MM43 MM39 MM42

15 RUD10 ML18 ML

16 MM34 MM42

17 RUD12 ML23 MM38

18 ML27 MM38 MM43

19 MM37 MM39 MH55

20 MH58 MH49 COM65

21 MH55 MH57 COM70

22 MM39 MH58 COM64

23 MH53 COM65 COM66

24 MM43 MM40 MM42

25 MH56 MH48 COM61

26 MH57 MH46 COM62
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3.> (6) Assessment
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4. ACTION RESEARCH

The action research begins with the question of “How can we promote awareness of the target
language structures and improve students’ grammar accuracy in CLT (Communicative
Language Teaching)?” Among the writing skills concerning grammatical accuracy, sentence
structure was found to be one of the students’ biggest concerns. The research suggests the most
effective way to help learners to build grammatically acceptable sentences.
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Action Research
How to improve grammar accuracy in Communicative Language Teaching Classes?
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4. Action Research
How to improve grammar accuracy in CLT Classes
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4. Action Research
How to improve grammar accuracy in CLT Classes
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4. Action Research
How to improve grammar accuracy in CLT Classes
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4. Action Research
How to improve grammar accuracy in CLT Classes
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4. Action Research
How to improve grammar accuracy in CLT Classes
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5. EPILOGUE

Concluding this teaching portfolio, I include some pictures of students working in the class. On
the first day of the course, I heard one student saying, “ One of my friend who took this course
last semester recommended me. She said she was so happy in every class and I am curious what
made her so happy.” Every time I prepare lessons, I asked myself if it can make them happy.

I believe one of the important elements of a teacher is love because teaching and learning is
based on the relationship.
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Class Pictures 1
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Class Pictures 2
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Notes from Students
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