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1. Introduction 

 

Native-like accent is one of the main goals of learning English in Korea. Most 

learners are eager for the native-like accent to communicate with native speakers of 

English. I think that pronunciation is one of the leading causes for Korean learners' lack 

of confidence in English speaking.  

However, the role of English has changed to a Lingua Franca (ELF). With this 

new role of English, there are needs for a new approach to teach English pronunciation. 

Based on the ELF approach, the goal of teaching English pronunciation should focus on 

intelligibility and identity.  

This project will give us the chance to deal with pronunciation in the real world 

and make effective use of knowledge learned in this course. According to the plan, we 

have to undergo these six stages in order to complete the project. 

 

Stage 1 (Week 3) - Find/select subjects/ tutees 

Stage 2 (Week 5) - Interview subjects and give diagnostic test 

Stage 3 (Week 7) - Analyze the results of test, devise an action plan 

Stage 4 (Week 9-13) - Meet the tutees and teach prepared materials 

Stage 5 (Week 14) - Create achievement test, Assess progress 

Stage 6 (due June 14) - Write up the final report 
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2. Participants 

2.1 Tutee profiles 

  

Tutee: Youngkeun, Seo 

Occupation: HRD consultant 

Education: Master’s degree in psychology 

First language: Korean 

Other language spoken: English, Japanese 

Frequency of use of English: 0-20% 

He has been learning English since he was a middle school student. In his 

twenties, he used to study English from native speakers over the phone. Also he stayed 

in Canada for 6 months for improving his English. He thinks his reading level is 

considerably high but listening and speaking proficiency is relatively limited. When he 

travels abroad, he hesitates before speaking in English. He is sometimes embarrassed 

when others cannot understand his pronunciation. He also feels a little envious of native 

speakers. Sometimes he needs English for his job. These days, he is listening to the 

American radio using i-phone applications.  

He is a little familiar with the International Phonetic Alphabet (IPA) and finds the 

IPA helpful in distinguishing pronunciation of English words. He prefers standard NAE 

pronunciation and he states he is unsure about stress and intonation in spoken English. 

He hopes to eliminate wrong Korean-style accent and improve his pronunciation.  
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2.2 Tutor profile 

 

Tutor: Hyojin, Jeong  

Experience of teaching  

: Private English Tutor for 8 years  

: English Instructor for TOEIC 

 

She is a new student in the MA Tesol program at Sookmyung University. She 

graduated Bachelor of Arts in English Literature & Language, Psychology (Dual Degree) 

Yonsei University, Seoul in South Korea. She worked as a private English teacher for 

middle and high school students over 8 years and English Instructor for TOEIC.  

She feels that teaching for reading and listening comprehension is pleasant and 

successful but teaching for pronunciation is burdensome and challenging work. Because 

her teaching experience is only limited on grammar and reading comprehension part. In 

English education system in Korea, it is common situation for Korean-English teachers. 

Also, in her English learning experience, she did not have opportunities to take 

pronunciation lesson properly in Korea. When she was in University, she stayed London 

for 9 month to study English. After graduating university, she took courses in British 

Council in Korea. Nevertheless she did, pronunciation is still one of her weakness in 

English. However, she truly understands that the pronunciation is important for 

effective communication and interaction with other people. She believes that 

intercultural communicative competence should be an ultimate goal for language 

learning. She also understands the importance role of English as a Lingua Franca. 
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 Regarding goals and objectives for this Pronunciation Tutor Project, hyojin is 

both excited and nervous. She hopes to help her tutee by providing various materials 

and activities and increase his confidence in speaking. Also with knowledge acquired 

from MA Tesol course, she will introduce various concepts and features in English to her 

tutee and guide him to set realistic goals for English. In addition to it, it is and new 

challenge for her teaching experience. Through this project, she will develop the way to 

deliver the pronunciation lesson appropriately.   
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3. Diagnostics 

3.1 Needs analysis questionnaire 

Needs analysis is an important step to understand learners. It was designed to 

gather information on the subject’s general background, English study, the knowledge of 

English pronunciation and, know about their needs in pronunciation learning. The 

needs analysis questionnaire used is modified from „Team EFL Pronunciation, Speaking 

and Listening Needs Analysis Questionnaire‟ available online. Tutors can identify areas 

are related with student’s needs, motivations and requirements. It also provides 

learners a chance to discover their preferences of learning strategies and perceived 

needs. However it is not granted that learner’s perceived needs match their actual needs. 

 

3.2 Diagnostic test 

This diagnostic test is designed to diagnose the segmental aspects and 

suprasegmental features of English. It was designed to test the tutee’s recognition and 

production skills regarding English pronunciation. It is divided into three parts; each of 

them has different purpose. The first part is to check out how tutees recognize and 

produced –ed ending words. The second section of the diagnostic test is a word stress 

test and the tutee is asked to distinguish the stress patterns. The last section of the 

diagnostic test is a read-aloud test in order to collect speech samples of the subject. 
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<Needs analysis questionnaire> 
 
 
A. General Background  

 
1. What is your name: __________________________________________________________  
 
2. What is your major and level in school? _________________________________________  
 
3. Have you ever studied English abroad? If yes, where? ______________________________  
 
4. Have you ever studied English conversation with a live tutor? If yes, for how long? 
____________________________________________________________________  
 
5. Approximately what percentage of time do you speak English each day (as opposed to Korean)? Choose one:  
 
_____ 0-20% _____20-40% _____40-60% _____60-80% _____80-100%  
 
6. In what type of setting are you currently speaking English? Please check:  
 
_____ Internet _____ School _____ Institute_____ Others: _______________  
 

 
B. English Study Background  

 
7. Please describe your experience in learning English.  
 
a. How long have you studied English? _________________________________________  
 
b. Where have you studied English? ___________________________________________  
 
c. What kind of English courses have you taken? ________________________________  
 
d. What kind of English teachers have you had, i.e. native speakers and/or non-native speakers?  
 
______________________________________________________________  
 
e. Have you had exposure to native speakers in Korea and/or in your travel/study experiences abroad? How?  
 
_______________________________________________  
 
______________________________________________________________________  
 
f. Do you consider your experience learning English pleasant or successful so far? Why or why not?  
 
_____________________________________________________________  
 
______________________________________________________________________  
 
8. Which English have you had more experience with, American, British or any other? Please explain.  
 
___________________________________________________________________  



- 7 - 

 

C. Knowledge of English Pronunciation and Intonation  

 
9. Do you ever use the pronunciation key or guide in your dictionary to get an idea of how a word is 
pronounced? ________________________________________________________  
 
10. Are you familiar with the phonemic alphabet or any phonetic/phonemic symbols? If yes, please give 
examples. _______________________________________________________  
 
11. Have any of your previous teachers taught you about pronunciation? If yes, please give some details.  
 
_______________________________________________________________  
 
__________________________________________________________________________  
 
12. Pls. check if you’re familiar with the following:  
 
______ Consonant System ______ Vowel System  

______ Intonation Patterns ______ Rising and Falling Intonation  

______ Reduced Speech Forms ______ Thought group/Phrasal Rhythmic Patterns 

 
D. Self-Awareness  

 
13. Please describe any situations in which you feel that English speaking foreigners have misunderstood you 
because of your pronunciation. ________________________________  
 
__________________________________________________________________________  
 
14. Is there a particular situation that you felt anxious about your pronunciation? Please describe. 
__________________________________________________________________  
 

_____________________________________________________________  
 
15. In what situation do you feel the most comfortable speaking English? _________________  
 

 
16. What area of pronunciation do you like to work on most? Please rank the following according to your 
priority?  
 
______ Consonant System: Pls. specify which sounds: _________________  

______ Vowel System: Pl. specify which sounds: _____________________  

______ Connected Speech  

______ Stress 

______ Rhythm  

______Intonation  

______Speech Rate 
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< Diagnostic test> 

 

1.  Read aloud the following passage. 

When Bond arrived at the renovated Château, darkness had descended. He 

examined the shadowy building. Its ground-floor windows were closed and 

shuttered. He glanced at his watch. He concluded that there was no time to lose 

and decided to enter. He tried the gold-leafed front door but it was locked, 

barred and bolted. He realized he needed a ladder. He looked around and 

noticed one on the grass. Noiselessly, he propped it up against the freshly-

painted balcony and started to climb. He had nearly reached the top when he 

spotted headlights approaching. A large car pulled in through the gate. By the 

time it arrived at the door, Bond had already jumped through the balcony 

window and discovered the cause of his anxiety. 
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2. Word Stress 
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3. Read aloud the first two paragraphs. 

 

 

 



- 11 - 
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4. Analysis of the test results 

4.1 Analysis  

The test results were analyzed using two categories: English segmental system 

and suprasegmental system. In the Background information questionnaire which is the 

first part of the diagnostic test, tutee answered 16 items. Even though he knows what 

and how they sound, he rarely distinguish /f/, /p/ and /v/, /r/ and /l/, sounds as he 

mentioned in the questionnaire.  

According to the test, It is identified that consonant sounds mainly cause 

difficulties for him in spoken English. The problematic consonant sounds are /r/ and 

/l/, /p/ and /f/, and /v/ and /b/. There are many times when /f/ was pronounced as 

/p/ (Ex. feel, for, first). When speaker pronounces these sounds, listener may 

misunderstand the meanings. Like consonant /f/, /v/ is not pronounced properly. He 

constantly substitutes /b/ for /v/ (e.g. veterinary, very). He de-voices it when it falls in 

the end of the word. 

He also has trouble with the use of vowel reduction, such as the “schwa, in 

unstressed syllables. He tends to pronounce every word. In ‘Pronouncing –ed’ 

diagnostic test, he sometimes omit the ending altogether; e.g. the past tense ending of 

regular verbs. When the verb ends in /t/ or /d/, we add an extra syllable: /Id/.  

In terms of suprasegmental features, it was founded that he need extra practice 

with word stress, sentence stress, and thought groups. Especially apparent in the 

controlled reading passage, it sound monotone because intonation were rarely used. 

Similar problems- distinguish consonant, stress and intonation-were also found in free-

speech.  
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4.2 Rubrics 

A. Elements of speech Feedback Sheet  

Elements of Speech Examples Frequently Sometimes Rarely 

Consonants  
Does the speaker have clear 
distinction between 
consonants or clusters?  

    

Vowels  
Do vowel sounds affect 
intelligibility?      

Syllables and/or 
grammatical endings  

-s endings (Americans, 
relationships) 
 -d endings (considered, 
appreciated) 

    

Word stress  
Does stress fall on the 
appropriate syllable?      

Rhythm in sentences  

Does the speaker speak in a 
natural rhythm? Or does 
language sound abrupt or 
choppy? Is every word given 
the same stress?  

    

Focus and special 
emphasis 
(Prominence)  

Does the speaker use 
emphatic stress to indicate 
key words, contrasts (not 
only/all), etc.?  

    

Intonation/Pitch  
Does tone rise and fall in the 
appropriate places? Or, does 
it sound monotone?  

    

Thought groups and 
linking  

Does the speaker pause at 
commas and other 
appropriate places?  
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B. Detailed assessment of pronunciation (Segmentals) 

 

Consonants substitution omission articulation 

plosives    

fricatives /p/  /f/ 

affricates   /ts/, /dg/ 

approximants   /r/, /l/, /w/ 

laterals   /l/ 

clusters    

 

Vowels articulation length substitution 

Short vowels    

Long vowels    

diphthongs    

reduction schwa   
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5. Goals and objectives 

By the questionnaire and diagnostic test, it was found out that the tutee has 

weaknesses which concern some specific consonant and suprasegmental features. Since 

his overall proficiency level is intermediate-low to mid, several segmental and 

suprasegmental features will be dealt with in this project. 

By the end of this Pronunciation Tutor Project, Tutee will be able to: 

 

1. Compare and contrast various consonant sounds in English pronunciation. 

2. Acquire fluency in speaking through proper stress placement, thought-grouping 

and pausing  

 

As for the tutor, I should be able to design and apply an English pronunciation tutoring 

by providing various activities to meet tutee’s needs. The corresponding activity types 

also will promote learner’s ELF intelligibility. Furthermore, I will be able to create forms 

of assessment and evaluate aspects of English pronunciation. 
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7. Description of and reflection on all meetings  

7.1 Reflection on the first meeting 

The tutee and the tutor were able to coordinate schedules easily because we live 

together. On the other hand, for the same reason, I felt we need to make sure a formal 

schedule for efficiency.  

By this time, the tutor and the tutee had formal meeting twice. Our first 

introductory meeting took place on Sunday, 6 April. We talked freely about English and 

pronunciation problems. In the first meeting, the tutor prepared the background 

information questionnaire and several forms of diagnostic test. The questionnaire was 

completed while we were together and was done in English. In addition to this, the tutee 

was asked to record the reading diagnostic test and send the file by using the smart 

phone after the meeting. At the end of this meeting, we agreed to have meetings every 

Sunday for the duration of the pronunciation tutor project.  

 

7.2 Reflection on the second meeting 

The second meeting was held on April 13th. In addition to the original diagnostic 

test, a short free-speech was also asked to record using the same tool. The topic of the 

free-speech for this diagnostic test was selected by the tutee. It is about one of the most 

impressive memory in his life. After the tutee completed the Needs Analysis Survey, I 

was able to see what he hopes to improve through this project. Furthermore, using both 

the recorded free talk and a controlled reading, I was able to make an initial analysis of 

both the segmental and suprasegmental features of pronunciation. I analyzed and the 

results to see what areas of English pronunciation need to develop the most. The tutee 

and I shared the own idea for the further tutoring. He asked me if it is possible to use 

one book mainly during the whole sessions. The reason is that he wanted to keep 

studying pronunciation after completing this project. Before starting the whole sessions, 

I selected one book as a main book, which is ‘English Pronunciation in Use Intermediate’ 

from Cambridge university press. I knew that he used to study English grammar books 
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from Cambridge university press, so he was familiar this kind of format. This familiarity 

could reduce the tension about pronunciation tutoring, on the other hand, it could 

reduce tutee’s interests. Therefore, I planned to use different kinds of materials and 

introduce useful video from the internet.  
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27, April Session 1 

Objective 
Tutee will be able to distinguish the sounds /p/and /f/, /v/ 
and /b/ and to articulate them appropriately in spoken 
discourse. 

Materials 

• Book: Listen to the sounds /p/and /f/, /v/ 
and /b/. Notice that in the sound /p/ and /f/, 
there is no voice from the throat. In /b/ and 
/v/, there is voice from the throat. And apply 
what he learned through the exercises. 

40” 

• Minimal pair:  Giving a chance to practice 
different sounds in sentences 

10” 

• Tongue twisters: Referring to a few 
problematic consonants, including /p/and /f/, 
/v/ and /b/, tutee is going to practice these 
sounds to develop their intelligible 
pronunciation. 

10” 

Unit 3, 8 in the book. 

Minimal pair vocabulary, tongue twisters. 

Homework Exercises in unit 3, 8. 
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Session 1 

 

I think the first meeting proceeded a bit slow. Tutee was quite unfamiliar with 

this pronunciation tutor project. I was also a bit nervous with my role as a tutor for 

pronunciation. Meeting in Toz (Space for meeting), not in home, helped set a more 

formal mode of the tutoring sessions.  

The objective of the class was the consonant sounds /f/ and /v/. Tutee saw the 

mouth shape of the tutor when she pronounced example words including /f/ and /v/ 

sound. The first activity is listening discrimination exercise with minimal-pair words. 

Word lists were provided and I had tutee listen and repeat them. He needed to 

distinguish /f/ and /v/ sounds when listening and speaking. It was effective to raise the 

awareness of those sounds. After that, we used the book ‘English Pronunciation in Use 

Intermediate’. Unit 3 is for the consonant sounds /b/ and /p/ and Unit 8 is for the 

consonant sounds /f/ and /v/. Lastly, he had tongue twister activity. The tongue twister 

activity contains similar sounding words with different meanings. It gave him a chance 

to practice different sounds in sentences. Then, I assigned the undone exercises for 

homework. 

At the beginning of this session, tutee couldn’t easily pronounce unconsciously 

even thought he knew there was a definite difference between /f / and /v/. Especially 

they had a little difficulty pronouncing ‘surf ’, and ‘prove’. As tutoring progressed, he 

began to understand the way he pronounces two sounds. In addition to this, he was able 

to distinguish 4 sounds, /f/, /p/, /v/, and /b/. In this session, tutee seemed to enjoy the 

tutoring time because the topic-/f/ and /v/- was quite easy task to practice. Also I tried 

to use different kinds of activities and he said it was helpful to understand the 

differences between two sounds.  
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6, May  Session 2  

Objective  
Tutee will be able to distinguish the pair /l/ and /r/ and to 

articulate them appropriately in spoken discourse.  

Materials  

• Video clip: Watch the video for warm-

up mouth exercises( from 1:40”) 

http://youtu.be/YDinQsEgR4I 

15” 

• Book: Listen to the two sounds /l/and 

/r/. Look at the mouth diagram in the 

book to see how to make sound. And 

apply what he learned through the 

exercises. 

30” 

• Tongue twisters:  Giving a chance to 

practice two different sounds in 

sentences. 

5” 

• Information Gap Exercise: Referring to 

a few problematic consonants, /l/ and 

/r/, tutor and tutee is going to play a 

game.  

10” 

Video Clip, Mirror, Unit 13, 14 in the book. 

minimal pair vocabulary, tongue twisters,  

Information Gap Exercise 

Homework Exercises  in unit 13, 14  
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Session 2 

 

The second meeting was supposed to be held on 4th, May. However there were 3 

more holidays in this week, my tutee visited his hometown, Ulsan, with his son during 

the weekend. For that reason, we could have a second session on Tuesday (a national 

holiday) at home. 

First, the class started with video clip on the Youtube.com. From the video, a 

teacher explains that pronunciation is physical act and shows the mouth activity with 

mirror. We followed her instruction, so took a look at own mouth and made several 

sounds. Also made funny face and the tutee really enjoyed this activity. I think this 

lesson went better than the previous lesson. We felt more relaxed after warming up 

exercises using the video.  

Secondly, we looked through the related units in the book and listened to CD for 

that. I had the tutee solve some exercises in units. When he completed it, we checked the 

answers together. He seemed to complete this task with little difficulty. 

For this session, I prepared Information Gap Exercise Game. I thought it would be 

useful to draw the tutee’s attention. However, I found that doing game activity with only 

one tutee was not a good idea. Between tutee’s interactions would be much better for 

revealing real pronunciation without conscious effort. In case of that, I could give 

feedback more deeply. 
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11, May  Session 3  

Objective  

Tutee will be able to pronounce –ed endings properly in 

three different ways 

Materials  

 Video clip: Watching the video and sing along for 

reviewing session 2. 

http://youtu.be/k7jKnYHcR_c 

10’ 

 Book:  Listen to the past tense verbs, which are 

pronounced /d/, /t/, and /id/. And apply what he 

learned through the exercises. 

20’ 

 Read aloud: The tutee will read aloud the 

paragraph used in Diagnostic test. The reading 

will be recording for comparing with diagnostic 

test recording.  

15” 

• Description: In this activity, the tutee will describe 

about topic using past tense. The tutee will get 

opportunities to practice –ed endings.  

15” 

Unit 24 in the book. Paragraph for reading  

Description worksheet 

Homework 

Exercises  in unit 24, 

Recording: Tutee is required to record the sentences 

presented in the Exercises to practice –ed endings.   
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Session 3 

 

The objective of the class was Words with –ed endings. This is one of the 

weakest features in the diagnostic test.  

The class started with video clip on the Youtube.com. From the video, a teacher 

sings ‘OPEN SHUT THEM’ which is a finger game song to enjoy. This video really sounds 

like children’s song, probably it is, but I chose this video for two reasons. It was good to 

offer relaxed and informal atmosphere and also to encourage the tutee to practice 

consonant sounds /l/ and /r/ as a review the previous session. At the beginning, he 

refused to follow the mouth motion, but I encouraged him. Also his son modeled for him, 

really better than me.  

For the second part, similar as the last session, we looked through the related 

unit in the book and listened to CD for that. Until now, I usually explained how to 

pronounce the target sounds and modeled first to raise the tutee’s awareness. However, 

I felt it was little boring whenever the explanation part comes. Next time, I’ll try to 

change the sequence for the session. 

Third part of the session is Picture description. The task given to the tutee was 

describing pictures using past tense verbs. For the first picture, I gave him 5 minutes to 

prepare before he describes picture. Then, I had him describe second picture without 

preparation. After the task, I gave them feedback on the target items as listening his 

recordings together. 
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18, May  Session 4  

Objective  

•  Tutee will understand the basic characteristics of 

English word stress patterns.   

Materials  

• Heavy syllables activity, Raise 

awareness of word syllables. 
10” 

• Book: Introduce word stress pattern 

with listening. And apply what he 

learned through the exercises. 

40’ 

• Syllable search activity, Raise 

awareness of word syllables. 
10” 

Unit 27-28, 30 in the book. 

Heavy syllables activity, Syllable search game.  

Homework Exercises in unit 27-28, 30.  
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Session 4 

 

As reflecting on the previous session, I started this session with the heavy 

syllable game before learning by the book. With this worksheet, the tutee could apply 

his word syllables knowledge and raise his awareness of word syllables. Actually, I rarely 

start a class with games. Games and activities are usually provided in the end of the class. 

By this time, I got to know that games and activities can work positively at the beginning, 

even for an adult learner! The overall mood of the session was quite nice and enjoyable.  

After doing activity, word stress is introduced to raise awareness. I explained the 

variation of word stress using the main book unit 27, 28, and 30. There were many 

things to explain, but I tried to point out something that may be confused the tutee.  

The tutee expressed that he used to study word stress using dictionary. However, 

he is recently less careful with word stress than before. In fact, it seemed like he already 

recognized the basic rules of word stress, but couldn‘t produce it properly. For example, 

some words are both nouns and verbs. Produce is a noun if stress is on the first syllable 

and a verb if stress is on the second syllable. However, he only put stress on the second 

syllable. It seems like it has grown into a habit with him. He asked me whether word 

stress is really important or not. As a suggestion, I mentioned that it may not be very 

important features for English as a Lingua France. I told him that different word stress 

can be acceptable or comprehensible. He said he did not know about ELF exactly, so I 

briefly introduced the concept of ELF. The tutee seemed like strongly agreeing with the 

concept. He said it is not fair to feel a sense of inferiority about English because of the 

pronunciation. I suggested that he could pay more attention to some aspects of 

pronunciation for ELF.  

Actually, I planned to study with the main book for 30 minutes. However, the 

plan did not go ahead as original. We spent 10-15 minutes to talk about ELF, so half of 

exercises in unit 27, 27 were left for homework.  
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25, May  Session 5  

Objective  

•  Tutee will learn about the basic rules of sentence 

stress.  

•  Tutor will develop tutee’s awareness of the natural 

pausing by grouping words into thoughts.  

Materials  

• Book: Learn about the basic rules of 

sentence stress with listening. And 

apply what he learned through the 

exercises. 

35” 

• Video clip: Introduce thought groups.  

• http://youtu.be/dHZIA0-G1sc 
20” 

• Shadowing:  Practice sentence stress 

and thought group  
10” 

Unit 32, 35 in the book. 

minimal pair vocabulary, tongue twisters 

Homework 

Exercises  in unit 32, 35, 

Recording: Tutee is required to record the sentences 

presented in the Exercise 32.4, 35.2, and 38.3 to practice 

sentence stress and thought group.  
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Session 5  

The objective of Class 5 was about the basic rules of sentence stress and thought 

groups. I planned to deal with two features in one session because it is strongly related 

in spoken discourse.  

I explained that the sentence stress is quite important because of its impact on 

intelligibility. We looked through the unit 32 and 35, with listening to CD for that. I had 

him read aloud some sentences from the book to practice the sentence stress. I assigned 

him homework and ask to record the sentences.  I will use the recordings for giving 

him feedback. In this part, I mainly used the book because there were too many things I 

should deal with. However, having controlled exercises mostly made the session a bit 

boring. I should have provided less-controlled activities in meaningful tasks.  

Secondly, I showed the video from YouTube to briefly introduce the thought 

group. During the watching, I sometimes stop playing and had the tutee repeat the 

sentences expressing thought group.  

Lastly, I prepared one listening from IELTS 7 book from Cambridge university 

press. It is a part of lecture about MSG. I chose this listening because it was interesting 

topic. It is broadly known that MSG is not good for health. I never use MSG at home but I 

don’t know exactly what MSG is. When we eat out, MSG is one of the main topics we talk 

about. I thought that the tutee would be interesting, too. After listening one time, I had 

him do shadowing without script. He expressed it was not easy but much better to feel 

sentence stress and thought group. He was also interested in the content of the listening.   

After doing shadowing twice, I gave him the script and ask to divide sentences with 

thought groups. Then, we listened one more time to compare it with recording. He was 

mostly correct. 

Thought group and sentence stress were what the tutee wanted to get to know 

more. To develop these features, we need to be more exposed to meaningful English 

context. Using internet is one good way to practice more about thought group and 

sentence stress. 
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8. Achievement test 

8.1 Rationale  

An achievement test is made directly to be related to whole sessions’ curriculum. 

The achievement test is comprised of five parts. The first part is listening and reading 

tasks. The consonant sounds /p/, /f/, /b/, /v/, /l/, and /r/ will be measured. The 

second part is for testing production of –ed word endings, which was handled in session 

3. In part 3, the word stress test will be taken with the same way in diagnostic test. The 

last two parts were created to check whether the content words are stressed. Part D is 

related to both reading and speaking test and part F is only speaking. The six different 

pictures are taken from ‘Step up to IELTS’ to give options to the tutee. The second part 

involves spontaneous speaking of the tutees. From this, we can compare how they 

articulate words when reading and speaking. Both the speaking sections are constructed 

to assess the suprasegmental features of pronunciation. I used revised version of rubric 

as diagnostic test.  
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8.2 Rubrics  

A. Elements of speech Feedback Sheet 

Suprasegmentals 1 2 3 4 5 6 

Word stress        

Nuclear stress placement        

Thought group division        

Rhythm in sentences        

Linking        

Intonation        

 (1= very weak, 6= very strong) 

B. Detailed assessment of pronunciation (Segmentals) 

Consonant sounds 1 2 3 4 5 6 

/b/, /p/        

/f/, /v/        

/l/, /r/        

-ed endings        

 (1= very weak, 6= very strong) 

Comments 
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8.3 Analysis 

According to the achievement test, It is identified that consonant sounds are 

mainly improved him in spoken English. The problematic consonant sounds are /r/ and 

/l/, /p/ and /f/, and /v/ and /b/. There were many times that /f/or /v/ sounds were 

not pronounced properly in diagnostic test. 

He also had trouble with the words with –ed ending in diagnostic test. He still omit the 

ending altogether without consciousness, but he did little better in the achievement test. 

When the verb ends in /t/ or /d/, he added an extra syllable /Id/ naturally.  

In terms of suprasegmental features, it was founded that he is getting better with word 

stress, sentence stress, and thought groups. Especially in the controlled reading passage, 

he could divide sentences in thought group. However, there is still room for extra 

practice with word stress. 
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9. Conclusion  

 

I was a bit nervous when I heard about this project. I thought my pronunciation 

is not as perfect as native speaker of English. I could not be certificated to teach 

pronunciation. However, this class and project help to change my view. I realized that I 

could guide learners to find proper ways for studying English pronunciation. Changing 

attitude for teaching English and setting realistic goals may be the biggest things I’ve 

earned from this semester. Also I really appreciate that I had great opportunities that 

could get useful materials and apply them in real teaching situation through this project. 

I will keep trying to develop my teaching ability. 
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