




This portfolio has been assembled as a way for me to reflect on what 
I have learned and accomplished in the Sookmyung Women’s 
University MA TESOL practicum course. In this practicum course, I 
found out a various theoretical and practical background of teaching 
with wonderful enriching experience under the mentorship of 
Professor Stephen van Vlack and Diane Rozells. 
 
I enrolled in this course of study to learn more about how languages 
are learned and how to become a more effective teacher in second 
language classroom. I realize that my teaching practices had 
developed while I was attending this practicum course. 
 
This portfolio will demonstrate how I have grown over the past two 
and half years as a teacher and also student, from completing SMU 
TESOL to finally obtaining Masters Degree in TESOL. Thank you to all 
the professors and classmates for making my professionals experience 
at Sookmyung Women’s University enjoyable and full of meaning. 
 
 
 
 

Hojin Choi 
Aug. 2013 
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Curriculum Vitae 
 
Diplomas and Certificates 



Hojin CHOI 
010-3237-0353 / hjjw75@hanmail.net 

 

Qualifications 

MA in TESOL Sookmyung Women’s University (Expected graduation, Aug. 2013) 

2 years of work experience teaching English 

 

Education 

Sep. 2011 – Aug. 2013 (Expected graduation) Sookmyung Women’s University, Seoul 

    MA in TESOL 

Mar, 1994 – Feb. 1999   Hanyang University, Seoul 

    BA in French Language and Literature 

 

Work Experience 

Feb. 2012 – Present     English Translator and Editor, DOOPEDIA (Doosan Corp.), Seoul 

• Translator of internet website dictionary (in NAVER) for users 

• Collect information about famous places in the world (e.g. Cataluña, Fuji Mountain) 

 and translate English into Korean for internet users 

 

Mar. 2012 – Mar. 2013     Teaching Assistant, Sookmyung Women’s University, Seoul 

• Teaching assistant for MA TESOL students 

• Managed and assisted class environment (e.g. uploaded important information about 

classes, communication between administrative officers and MA, and arrange class schedule / 

events) 

 

Oct. 2011 – June. 2012     English Tutor, Olympus Korea Co., Ltd. Seoul 

• Private English tutor for executive officers such as board of directors 

• Taught speaking, writing, listening and reading for business purposes 

 

Jun. 2011 – Sep. 2011      ESL Instructor, Seoul English Camp, Seoul 

• English instructor for elementary and middle school students at the summer camp 

• Taught speaking, writing, listening and reading for primary schools 

• Designed lesson plans for the summer camp (e.g. Environmental Class, Creative Poet Class,  

• Held various summer camp events (such as English drama classes) 

mailto:hjjw75@hanmail.net


Relevant Experience 

Mar. 2012 – Mar. 2013 Organizer, Sookmyung Women’s University, Seoul 

• Managed and organized MA TESOL Symposium (Spring 2012, and Fall 2012) 

 

Apr. 1999 – Jun. 2011  Project Manager, DURR Korea Inc., Seoul 

• Project manager for international global environment exhibition (e.g. ENVEX, ENTECH)  

- Took charge of whole marketing strategies and publicity   

- Created English catalogs and booklets for global markets 

- Presented company’s new environmental product at exhibition 

• A project manager for global projects with Hyundai Motors Cooperation  

• Worked as a manager for Koreans and Americans to translate and support 

• Key user of SAP program 

 

Certificates 

Sep. 2011 – Feb. 2012  SMU TESOL certificate awarded by Sookmyung Women’s University 

Mar. 2002 Computer application ability Level 3 certificate  

Jun. 2002 Word processor ability Level 2 certificate 

 

Awards 

Jun. 2011 Honor Award SMU TESOL 

Jun. 2006 Heinz DURR award for excellent sales marketer 

 

Skills 

• Fluent in Korean and English  

• Proficient in Microsoft Word, Excel, PowerPoint 

• Good at communication, team building and networking 

 

References 

Available upon request 





2013 Spring Practicum 
 
2011~2012 MA course 
introduction 



Diane Rozells 
Sookmyung Women’s University 

Graduate School of TESOL 
Practicum I 

Policy - Spring 2013 
 
Overview: This three-hour-per-week course has as its main component the running of a 
detailed Action Research project to be conducted individually (or in some cases pairs) by the 
Practicum participants within one of the teaching settings to which they might have access. 
Generally, participants will be doing the Action research project within their own teaching 
setting. For those who are not currently teaching a setting will be provided them. In the 
course, participants will be guided through a detailed Action Research project that requires 
them to reflect critically on their own teaching situations and implement substantive changes 
to their own teaching situation. In doing so participants will get a chance to critically reflect 
on their own teaching situation and will also find ways of enhancing their own teaching. 
 
Objectives: This objective of the Practicum I course is to give the students an opportunity to 
evaluate, design, and implement elements of practical curriculum design and interaction into 
their teaching situations. Basically what we want to do in this class is have the students 
develop and evaluate classroom techniques and approaches based on innovative theories and 
models that they should have learned about in the MA program. The focus here will be on 
evaluating and enhancing their teaching situations based on accepted principles of language 
learning and linguistic development. In addition, the emphasis will be on getting the 
participants to integrate more productive and meaningful language practice onto their pre-
existing teaching situations. By the end of the course, students should have clearer ideas 
about how to critically analyze their own classroom environments and initiate positive 
changes into those environments. In addition, they will had well-developed knowledge of 
how to do an Action Research project.  
 
All of us are acutely aware that the Practicum participants also need to prepare for their 
comprehensive exams, scheduled to occur towards the beginning of June (maybe the 13th and 
14th). Both Practicum courses have, therefore, been designed as a kind of practical review for 
the exams. While we will not have much time to overtly review for the exams during this class, 
we will be touching on many aspects of the exams in our daily work in both Practicum 
courses. The exam will and should always be in the back of all our minds as we plan, 
evaluate, and discuss things. 
 
Texts and Materials 
-Richards, J. and C. Lockhart. (1996). Reflective teaching in second language classrooms. 
Cambridge: Cambridge University Press. 
ISBN: 0-521-45803-X 
 
In addition to this text a range of other materials will be made available to the students each 
week. Students will also be responsible for finding appropriate support materials for their 
teaching endeavors.  
 
Winter Reading 
-Bullock, A. and P. Hawk. (2009). Developing a teaching portfolio (3rd Edition). Upper 
Saddle River, NJ.: Pearson Education. 
   



 
Additional Materials: Students must bring to each class a large and strong folder to hold any 
papers that the instructor and other students give out. There will be a lot of handouts provided 
mostly from the students in the class. 
 
Methodology 
English Only: The working language of this Practicum 1 class is English. This means all 
official aspects of the course including all assignments, presentations and in-class discussion 
will be conducted in English only. As this is a multilingual classroom, students are expected 
to follow international standards on language use and sensitivity. Failure to do so will result 
in a lower participation grade. 
 
Classroom: The approaches used in the classroom will vary over the duration of the semester. 
In the first few weeks of the semester there will be more lecturing and instructor-led group 
discussion. After this initial stage the class will more often involve more group work in which 
students will be working in small groups on developing ideas for their own classroom 
teaching environments. There will also be informal student presentations and whole class 
discussions on what the participants have been doing in their own teaching environments and 
class discussions on topics introduced by both professors and participants.  
 
Attendance: As with all the courses in the Sookmyung TESOL MA, students are expected to 
attend all scheduled classes. As the name of the course would imply, this is a course based on 
practice and presentation revolving around the participants. The outcome of the classes is 
based on the level of participant activity in the class and attendance is the minimal basis for 
activity. Hence, it is imperative that students attend all classes and be ready to participate as 
prescribed. 
 
Assignments: The assignments for this Practicum 1 class generally involve making/revising 
teaching plans and materials as well as making presentations on what occurred in relation to 
those revisions and plans in the teaching environment. This is a class in which the whole 
group works together to help the individual participants plan out what they will do with their 
action research. Exactly what they do and how is up to the individual so there is a high degree 
of autonomy in this endeavor. In this class participants are expected to go out and find the 
materials, both actual teaching materials and theoretical justifications for their 
actions/treatments/interventions in the actions research project. Based on this idea the 
participants will be doing research out of class and in the class period bringing what they 
have found and sharing it with the other students as they work in groups. 
This type of preparation for class is seen as providing a way for the participants to prepare 
effectively for their class teaching in relation to the Action Research project while at the same 
time, work on aspects of the Action Research report in addition to preparing overtly for the 
comprehensive exams. In effect, the better the students prepare for the Practicum 1 class the 
more help they are going to be able to get from their fellow Practicum participants and the 
more they are helping themselves and their fellow classmates move forward on impending 
course/graduation requirements. Bear this in mind. 
 
Grades: Final grades will be based on performance in the following categories. 
  
Attitude   20% 
Class Participation   30%  
Assignments   25% 



Action Research Report  25% 
 
Instructor - Diane Rozells 
Office - Suryeon Faculty Building 402 
Tel. -  (02) 2077-7820 
E-mail - diane.rozells@gmail.com 
 



Diane Rozells 
Sookmyung Women’s University 

Graduate School of TESOL 
Practicum I 

Syllabus - Spring 2013  
 
Week 1 – March 7 
Introductions to the course, to the materials, instructor, assignments, and everything 
else. 
Review Winter Reading Project (rough draft) – Action Research 
Doing a needs analysis 
This week we are going to focus on getting the participants to design A background 
survey/needs analysis with the students they are going to use for the Action research 
project. This will involve going over the basic theories and ideas of a needs analysis 
as well as the specific questions and format each will be implementing. 

Homework: Investigate and bring to class a variety of different assessment 
schemes that can be used with the students in the Action Research group.  
Finish Winter Reading Project write up. 

 
 
Week 2 – March 14 
Winter Reading Project due 
Diagnostic of students 
This week we will be focusing on devising ways of measuring the proficiency or 
individual skill areas of the students. We will be discussing different ways of trying to 
measure the level of the students in English across different age groups and for 
different skill areas. Ultimately, participants will be devising ways of measuring the 
target skill areas of their students in order to be able to build a comprehensive profile 
of what they can and cannot do with English.  

Homework: Investigate and bring to class examples of different types of case 
studies for both the action research group as a whole and some individual 
students in the group.  

 
Week 3 – March 21 
Case studies of students 
This week we will focus on guiding the participants through the process of developing 
case studies for their students as a group and as individuals. Doing case studies 
involves integrating a range of different information to come up with a detailed 
profile of a group or a student geared toward a goal.  

Homework: Individual participants will be given areas for which they are 
responsible for finding information that they are going to distribute and 
present to rest of the group.  
Action Research proposals 

 
 
Weeks 4 – 5 (March 21-28) 
Action Research Proposal discussion 
Planning for the class 
 Approaches to teaching 



 Teaching skill areas 
 Types of practice 
 Modes of practice 

Management issues 
Lesson Planning 

These two weeks, taking the information gathered during the first three weeks 
coupled with the classroom observations, we begin to devise some basic planning for 
the interventions. These two weeks will cover the initial planning sessions for the 
action research project. A range of topics will be covered and discussed during the 
class. These topics link back to the comprehensive exam questions and provide a 
background framework for the different interventions the participants might be 
thinking about for their own Action Research projects.  

Homework: Over the next seven weeks the participants will be responsible for 
finding materials that will used in their teaching/interventions according to the 
Action Research project. This includes also find materials that provide 
theoretical justifications for the materials and approaches that they seeks to try 
out in the Action Research classroom. 

 
 
Weeks 6 – 12 (April 4 – May 23) 
Class observation period 
 Issues in the classroom 
 Teacher issues 
 Student issues 
 Materials issues 
 Environmental issues 
Action + Reflection 
During these weeks we will run through a continuous cycle of planning, observation 
and reflection. During these weeks the Practicum 1 and practicum 2 classes will blend 
together more strongly although the main focal differences remain. In this Practicum 
1 class participants will mostly be working on further planning for their Action 
Research class in reaction to the observations made. 

Homework: Participants will write up a rough draft of a 1200 word report on 
the overall results of the Action Research project. 

 
 
Week 13 – May 30 
Overall reflection of Action Research process 
Report the results of your action research treatments 
Group discussion of Action Research Projects 
This week we will go over the perceived results of the Action Research projects. We 
will be discussing this as a class both formally and informally. Participants should be 
ready to inform the class what they think the results if their project are and how this 
relates to effective language teaching as well as language learning.  

Homework: Participants should prepare for a ten-minute formal Power Point 
presentation of their Action Research reports.  

  
 
Week 14 – June 6 (Holiday – class to be rescheduled) 
Action Research Project Presentations (Ten minute presentations) 



This week the participants will each give a formal ten-minute Power Point report 
summarizing their Action Research project. This is to be followed by a Q and A 
session in which the group can give comments designed to help them revise their 
reports. 

Homework: Finish making any final revisions to the Action Research reports. 
 
 
Week 15 – June 13 
Action Research project due 
Discuss any issues still unresolved about the portfolios. 
 Homework: Make any last minute changes to the portfolio. 
 



Diane	  Rozells	  
Sookmyung	  Women’s	  University	  

Graduate	  School	  of	  TESOL	  
Practicum	  II	  

Policy	  -‐	  Spring	  2013	  
	  
Overview:	  This	  three-‐hour-‐per-‐week	  course	  has	  two	  main	  components.	  The	  first	  of	  these	  is	  
the	  reflective	  component.	  We	  will	  be	  using	  the	  reflective	   journals	  and	  videos	  taken	  during	  
the	  teaching	  of	  the	  participants’	  courses	  to	  reflect	  on	  our	  own	  individual	  teaching	  practices	  
as	  well	  as	  on	  elements	  of	  in-‐class	  language	  learning.	  Reflection	  is	  one	  of	  the	  key	  elements	  for	  
further	   developing	   teaching	   skills	   in	   in-‐service	   teachers	   and	   as	   such	   is	   used	   as	   a	   way	   of	  
getting	  teachers	  to	  develop	  skills	  which	  enable	  them	  to	  become	  more	  autonomous	  in	  their	  
own	   development	   as	   teachers.	   The	   second	   component	   of	   this	   class	   revolves	   around	   the	  
design	   and	   creation	   of	   a	   teaching	   portfolio.	   Here	   we	   will	   be	   working	   individually	   and	   in	  
groups	  to	  create	  a	  portfolio	  that	  highlights	  our	  training,	  skills,	  and	  achievements	  as	  teachers.	  
An	  important	  part	  of	  this	  portfolio,	  which	  will	  handled	  for	  the	  most	  part	  in	  the	  sister	  course	  
(Practicum	  I),	  will	  be	  an	  action	  research	  project.	   In	   this	  way,	   this	  course	   is	   seen	  as	  a	   real-‐
world	  review	  for	  the	  comprehensive	  exams	  and	  a	  practical	  application	  of	  all	   that	  has	  been	  
learned	  in	  the	  entire	  TESOL	  MA	  program.	  
	  
Objectives:	   The	   key	   objective	   of	   the	   Practicum	   II	   course	   is	   to	   give	   the	   students	   an	  
opportunity	   to	   reflect	  on	  and	  evaluate	   their	  performance	   in	   the	  classroom	  as	  well	  as	   their	  
professionalism	  as	  teachers	  in	  a	  low	  stress	  environment	  based	  on	  critical	  concern	  and	  caring.	  
Basically	  what	  we	  want	   to	   do	   in	   this	   class	   is	   have	   the	   students	   reflect	   on	   their	   roles	   and	  
performances	  as	  English	  teachers	  in	  the	  foreign	  language	  classroom.	  We	  will	  be	  doing	  this	  
through	  the	  writing	  of	  reflective	  journals,	  making	  presentations,	  the	  creation	  of	  a	  portfolio	  
and	   videotaping	   the	   participants’	   performance	   in	   the	   classroom.	   Video,	   unlike	   journal	  
entries,	  does	  not	  lie.	  We	  will	  be	  watching	  and	  analyzing	  the	  videos	  taken	  by	  the	  participants	  
in	   their	   own	   teaching	   environments	   to	   determine	   the	   reality	   between	   the	   teachers’	  
perceptions	  as	  recorded	  in	  the	  reflective	  journals	  and	  the	  reality	  of	  the	  classroom	  as	  shown	  
in	  the	  videos.	  The	  goal,	  then,	  for	  the	  Practicum	  students	  is	  to	  develop	  an	  awareness	  of	  their	  
own	  skills	  in	  the	  classroom.	  This	  awareness	  will	  be	  further	  heightened	  by	  the	  creation	  of	  a	  
high-‐quality	  teaching	  portfolio.	  
	  
	  
Texts	  and	  Materials	  
	  
Main	  Texts	  
-‐Bullock,	   A.	   and	   P.	   Hawk.	   (2009).	   Developing	   a	   teaching	   portfolio	   (3rd	   Edition).	   Upper	  
Saddle	  River,	  NJ.:	  Pearson	  Education.	  
	  
-‐Constantino,	  P.	  and	  M.	  DeLorenzo	  with	  C.	  Tirrel-‐Corbin.	  (2009).	  Developing	  a	  professional	  
teaching	  portfolio	  (3rd	  Edition).	  Upper	  Saddle	  River,	  NJ.:	  Pearson	  Education.	  
ISBN-‐13:	  978-‐0-‐205-‐60857-‐7	  
ISBN-‐10:	  0-‐205-‐60857-‐4	  
	  
Winter	  Reading	  
-‐Burns,	   A.	   (2010).	   Doing	   action	   research	   in	   English	   language	   teaching:	   A	   guide	   for	  
Practitioners.	  New	  York/London:	  Routledge.	  
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Diane Rozells 
Sookmyung Women’s University 

Graduate School of TESOL 

Practicum II 
Syllabus 

Spring 2013 
 
Week 1 – March 4 
Introductions to the course, to the materials, instructor, assignments, and 
everything else. 
Go over classroom observation techniques (handout). 

Homework: Read Richards and Lockhart (1996), Chapters 1 and 2. 
Finish first draft of teaching philosophy. 

 
 
Week 2 – March 11 
Richards and Lockhart (1996), Chapters 1 and 2 
 Teachers’ beliefs 
 Teaching philosophy 
Go over the results of the needs survey 
Go over and discuss teaching philosophies 

Homework: Read Bullock and Hawk (2005), Chapters 1 and 2. 
Read Constantino and DeLorenzo with Tirrel-Corbin (2009), Chapters 
1 and 2. 
Write up resume (rough draft). 

 
 
Week 3 – March 18 
Bullock and Hawk (2005), Chapters 1 and 2 
Constantino and DeLorenzo with Tirrel-Corbin (2009), Chapters 1 and 2 
 Portfolios and standards 
Go over and discuss resumes 
Go over diagnostics of students 

Homework: Read Bullock and Hawk (2005), Chapter 3. 
 Read Richards and Lockhart (1996), Chapters 4 and 5. 
 
  
Week 4 – March 25 
Bullock and Hawk (2005), Chapter 3 
 Reflection 
Richards and Lockhart (1996), Chapters 4 and 5 
 Teacher roles and decisions 
Go over case studies 

Homework: Read Constantino and DeLorenzo with Tirrel-Corbin 
(2009), Chapters 3 and 4. 
Read Bullock and Hawk (2005), Chapter 4. 
Revise and finish resume and teaching philosophy (final draft) 
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Week 5 – April 1 
Constantino and DeLorenzo with Tirrel-Corbin (2009), Chapters 3 and 4 
Bullock and Hawk (2005), Chapter 4 
 Electronic portfolios 

Getting started on portfolios 
Final versions of teaching philosophies and resumes due 
 Homework: Write up initial portfolio planning report. 
 
        
Week 6 – April 8 
Go over and discuss initial portfolio plans 
Initial portfolio planning report due 
Peer-Review teaching philosophies 
 Homework: Read Richards and Lockhart (1996), Chapter 6. 
 
 
Week 7 – April 15 
Richards and Lockhart (1996), Chapter 6 
 The structure of language lessons 
Critical thinking and problem-solving 
 Homework: Read Richards and Lockhart (1996), Chapter 7. 
 
 
Week 8 – April 22 
Richards and Lockhart (1996), Chapter 7 
 Interaction 
Academic Integrity, Writing a research paper, Library search skills 
Write-up the second movement of the Action Research due 
 Homework: Read Bullock and Hawk (2005), Chapter 5. 

Read Constantino et al. (2009), Chapter 7. 
 
 
Week 9 – April 29 
Bullock and Hawk (2005), Chapter 5 
Constantino et al. (2009), Chapter 7 
 Portfolio documentation 

Examples of portfolio entries 
Sample portfolios 

Academic integrity, writing a research paper, and library search skills 
 Homework: Read Richards and Lockhart (1996), Chapters 8 and 9.
 Prepare interim portfolio reports. 
 
 
Week 10 – May 6 
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Richards and Lockhart (1996), Chapters 8 and 9 
 Language learning activities 
 Language use in the classroom 
Interim Portfolio reports due and presentations (five minute presentations) 
 Homework: Read Constantino et al. Chapter 6 
 
 
Week 11 – May 13 
Constantino et al. (2009) Chapter 6 
 Portfolio evaluation 
 Using your portfolios 

Homework: Catch your breath. 
 
 
Week 12 – May 20 
Presentation skills 
APA Style and research writing 

Homework: Read Bullock and Hawk (2005), Chapter 8. 
 
 
Week 13 - May 27 
Bullock and Hawk (2005), Chapter 8 
 Electronic portfolios 

Homework: Work on making E-portfolios to upload on the MA website. 
 

 
 
Week 14 – June 3 
Comprehensive exams preparation day.  
 Homework: Get ready for comprehensive exams. 
 
 
Week 15 – June 10 
Presentations of E-portfolios (ten minute presentations) 

Homework: Finish making binder portfolios including your Action 
Research project as part of the portfolio. 

 
 
Week 16 – June 17 
Course wind-up and review 
Binder portfolios due and share your binder portfolios with others 
 
Get excited about graduation!! 



	  
Additional	  Materials:	  Students	  must	  bring	  to	  each	  class	  a	  folder	  to	  hold	  any	  papers	  that	  the	  
instructor	  and	  other	  students	  give	  out.	  There	  will	  be	  a	  lot	  of	  handouts.	  You	  may	  need	  to	  save	  
these	  for	  your	  portfolios.	  Take	  good	  care	  of	  them.	  
	  
Methodology	  
English	   Only:	   The	   working	   language	   of	   this	   Practicum	   2	   class	   is	   English.	   This	   means	   all	  
official	   aspects	   of	   the	   course	   including	   all	   assignments,	   presentations,	   and	   in-‐class	  
discussion	  will	  be	  conducted	   in	  English	  only.	  As	   this	   is	  a	  multilingual	  classroom,	  students	  
are	  expected	  to	  follow	  international	  standards	  on	  language	  use	  and	  sensitivity.	  Failure	  to	  do	  
so	  will	  result	  in	  a	  lower	  participation	  grade.	  
	  
Classroom:	  This	  class	  is	  about	  reflection	  on	  both	  a	  small	  classroom	  and	  a	  large	  professional	  
scale.	   As	   such	  we	  will	   be	   engaging	   in	   small	   group	   and	   class	   discussions.	   Students	  will	   be	  
sharing	   their	   reflection	   journals	   with	   others	   and	   we	   will	   be	   reviewing	   classroom	  
performance	  and	  environmental	  aspects	  together.	  The	  Practicum	  2	  classroom,	  therefore,	  will	  
be	  an	  area	  for	  reflection,	  cooperation,	  and	  self-‐discovery.	  Leave	  your	  egos	  and	  inhibitions	  at	  
home	   and	   set	   your	   brain	   and	   energy	   level	   on	   high.	   Remember	   the	   end	   goal	   is	   for	   the	  
participants	   to	   reflect	   on	   themselves	   as	   teachers	   and	   their	   classroom	   situation.	   This	   is	   a	  
collective	   effort	   and	  we	  need	   to	   be	  willing	   to	   help	   others	   as	  well	   as	   accept	   criticism/help	  
from	  others.	  This	  will	  be	  a	  discussion-‐based	  class	  with	  the	  focus	  of	  the	  discussion	  being	  the	  
participants	  themselves.	  Be	  ready	  for	  this.	   	  
	  
Attendance:	   Students	   are	   expected	   to	   attend	   all	   scheduled	   classes	   and	   on	   time.	  Absences	  
cannot	  be	  tolerated	  in	  a	  class	  like	  this	  where	  we	  all	  have	  to	  work	  so	  closely	  together.	  Always	  
one	  student’s	  absence	  will	  adversely	  affect	  her/his	  classmates	  and	  partners.	  If	  you	  are	  going	  
to	  be	  absent	  and	  know	  it	  beforehand,	  make	  sure	  you	  contact	  the	  instructor	  as	  well	  as	  your	  
group-‐mates	  as	  far	  in	  advance	  as	  possible.	  More	  than	  2	  absences,	  excused	  or	  otherwise,	  will	  
result	  in	  automatic	  failure.	  
	  
Assignments	  
Practicum	   II	   students	   are	   expected	   to	   write	   reflective	   journals	   each	   week	   in	   addition	   to	  
making	  presentations	  in	  class	  as	  well	  as	  preparing	  materials	  for	  the	  portfolio.	  
	  
Reflective	  Journals	  
Students	  are	  expected	  to	  be	  conducting	   interventions	  and	  revisions	   to	   their	   regular	   lesson	  
plans	  for	  their	  classes	  each	  week.	  These	  will	  be	  spearheaded	  out	  of	  the	  Practicum	  I	  class	  but	  
will	  be	  reported	  on	  in	  the	  Practicum	  II	  class.	  Reflective	  journals	  are	  to	  be	  posted	  each	  week	  
on	   the	   special	   web	   board	   set	   up	   for	   this	   purpose	  
(http://pracreflect.activeboard.com/f572373/pracreflect/)	  by	  Monday	  10:00	  am,	  the	  morning	  
of	   the	  day	  on	  which	   they	  are	   to	  be	  discussed.	  Students	   should	  also	   submit	  hard	  copies	  of	  
those	   assignments	   for	   comments	  by	   the	   instructor.	  The	  number	  of	   reflective	   journals	  will	  
depend	  on	  the	  number	  of	  time	  the	  participants	  meet	  her	  or	  his	  students	  but	  shall	  not	  exceed	  
three	   reports	   per	   week.	   Basically,	   participants	   are	   expected	   to	   write	   up	   a	   report	   for	   each	  
meeting	   they	   have	   with	   the	   student	   group.	   Following	   the	   first	   five	   weeks	   of	   general	  
observation	   and	   reflection,	   these	   journals	   should	   address	   the	   issues	   related	   to	   the	  
interventions	   and	   plans	   the	   participants	   have	   devised	   as	   part	   of	   their	   ongoing	   action	  
research	  project.	   	  
	  



Presentations	  
After	  the	  initial	  observation	  period	  the	  participants	  will	  be	  presenting	  every	  second	  week	  the	  
reflections	  and	  other	  data	  they	  have	  collected	  from	  their	  class	  as	  part	  of	  the	  action	  research	  
project.	  Participants	  should	  record	  their	  action	  research	  class	  sessions	  on	  video.	  The	  videos	  
should	   be	   edited	   and	   used	   to	   present	   their	   ongoing	   action	   research	   to	   the	   class.	   The	  
presentations	  should	  last	  about	  15	  minutes	  and	  feature	  edited	  video	  clips	  and	  commentary	  
on	  what	  has	  been	  happening	  in	  the	  class	  with	  a	  focus	  on	  specific	  issues.	   	  
	  
Portfolio	  
Other	  assignments	  given	  during	  the	  course	  of	  the	  semester	  will	  relate	  to	  the	  portfolio.	  In	  the	  
beginning	   of	   the	   semester	   there	   will	   several	   short	   assignments	   designed	   to	   heighten	   the	  
participants’	   sense	  of	   self	   as	   a	   teacher.	  Doing	  all	   these	  weekly	   assignments	  will	  ultimately	  
help	  the	  students	  on	  their	  final	  project	  –	  the	  portfolio.	  As	  the	  semester	  continues	  the	  work	  
on	   the	   journal	   will	   cross	   over	   to	   the	   work	   that	   is	   being	   done	   in	   Practicum	   I	   with	   the	  
development	  of	  materials.	  In	  any	  case,	  during	  the	  duration	  for	  the	  semester	  the	  participants	  
will	  be	  scaffolded	  through	  the	  process	  of	  creating	  their	  own	  teaching	  portfolio.	  
	  
Grades:	  Final	  grades	  will	  be	  based	  on	  performance	  in	  the	  following	  categories.	  
	  	  
Reflective	  Attitude	   	   	   25%	  
Class	  Participation	   	   	   20%	  	  
Assignments	   	   	   25%	  
Portfolio	  (overall)	   	   	   30%	  
	  	  
Instructor	  -‐	   Diane	  Rozells	  
Office	  -‐	   Suryeon	  Faculty	  Building	  402	  
Tel.	  -‐	  	   (02)	  2077-‐7820	  
E-‐mail	  -‐	   diane.rozells@gmail.com	   	  
	  



Stephen van Vlack 
Sookmyung Women’s University 

Graduate School of TESOL 
Discourse Analysis (Teaching Speaking) 

 
Course Policy (Fall 2011) 

 
Overview: This three-hour-per-week course is designed to provide students with a course in 
the development or enhancement of knowledge related to the teaching of speaking, by 
looking at speaking from a discourse perspective. Discourse analysis studies the relationship 
between language and the contexts in which language is used. Despite the somewhat 
theoretical title of the course, we will be going over some practical concerns about how to 
deal with developing the skill of speaking to EFL students, particularly in the Korean EFL 
classroom. As speaking is a very complicated and multifaceted skill we will take a quick look 
at several of the different aspects considered to be a part of the skill of speaking, with a 
focus on helping our students build speaking skills from the perspective of functions and 
contexts. In this way, this course will be a practically-minded overview of the macroskill of 
speaking and how we as teachers can best deal with and develop the microskills our students 
need to be better speakers of English. 
 
Objectives: The most basic objective of this course is to provide the ever-developing teachers 
with both knowledge and skills so that they might be better teachers of English with a focus 
on the spoken language. In order to do this, however, students must understand what 
speaking is, what it is composed of, and what affects its use. For this reason the course will 
be developed into two major sections. In the first part of the course we will be looking at 
the nature of speaking from a discourse perspective, that is the perspective of context, trying 
to determine what speaking entails, how it is organized and what effects it. In the second 
part of the class we will try to operationalize what we have learned in the first part looking 
at practical ways of making speaking work in the EFL classroom. By the end of the course 
the students will have improved their skill in being to teach spoken English but will also 
have a firm background in the underpinnings of speaking competence in language. 
 
Texts 
Primary Texts: 
-Bailey, K. (2005). Practical English language teaching: Speaking. Boston: McGraw-Hill. ISBN 
007-124750-5 
This is a very practical book which introduces some basic ideas about teaching speaking in a highly 
accessible way, focusing on differences in proficiency levels. This will be used together with Nation 
and Newton (2009) 
 
-Folse, K. (2006). The art of teaching speaking. The University of Michigan Press. ISBN 0-
4720-3165-1 
This will be the summer reading text for this course. The book approaches the issue of teaching 
speaking from a pedagogical as well as research point-of-view. Based on this students can develop 
ideas related not only to the what but also the why of teaching speaking.  
 
-Nation, I.S.P. and J. Newton. (2009). Teaching EFL/ESL listening and speaking. New York: 
Routledge. ISBN10: O-415-98970-1 
This is a practically-minded book which focuses on the practice of teaching speaking. It offers some 
excellent suggestions and covers some of the major concerns. We will be using this to complement 



Bailey (2005) and the two will be used in tandem. 
 
-Riggenbach, Heidi. (1999). Discourse analysis in the language classroom: Volume 1. The spoken 
language. Ann Arbor: The University of Michigan Press. ISBN 0-472-08541-7 
This is a short book full of sample activities and exercises related to spoken English discourse and 
revolves around the idea of trying to get our students to do discourse analysis themselves. As such, it 
is a very useful tool for us in this class and beyond. Students are expected to get many ideas from 
its plethora of suggestions.  
 
Additional Texts: 
In addition to this books listed above, there are other books that we will be using in the 
class. We will only be using parts of these books, or will be looking at them quickly, thus 
they are listed as additional. In the case when only a small portion of a book is to be used, 
that small pat will be made available in the form of a reading packet which will be made 
available before the start of the class. 
 
-Blundell, J., J. Higgens, and N. Middlemiss. (1982). Function in English. Oxford: Oxford 
University Press. 
 
-Celce-Murcia, M. and E. Olshtain. (2000). Discourse and context in language teaching. 
Cambridge: CUP. 
 
-Cornbleet, S. and R. Carter. (2001). The language of speech and writing. London: Routledge. 
 
-Cutting, J. (2002). Pragmatics and discourse. London: Routledge.  
 
-McCarthy, M. (1991). Discourse analysis for language teachers. Cambridge: CUP. 
 
-Zwier, L and A. Hughes. (2003). Essential functions for conversation. Selangor: Asia-Pacific Press 
Holdings. ISBN 962-328-017-3 
 
 
Methodology 
English Only: Students are strongly to conduct all course work in English. This means all 
writing, note-taking, and discussion should be in English. As this is an international setting, 
we should follow international standards of language use. Be mindful of how you use your 
language so as not to offend or make other uncomfortable. People who are found to be 
linguistically insensitive or exclusionary will find this reflected in their course grade. 
 
Classroom: In the classroom, there will be both direct lecturing and more discussion-oriented 
activities. Students will be expected to demonstrate that they have done the reading and 
learned something by taking an active role in the class discussions. There are no clear-cut 
answers to any of these concerns. The students need to come up with their own ideas and 
develop further questions. In order to do this you need to do the reading. In this class, 
students will also be preparing materials which they need to show to the other members of 
the class. Make sure you stay on top of the assignment so you can function well in the class. 
Please, always come prepared or you will be lost and of marginal use in class. 
 
Attendance: Students are expected to attend all scheduled classes. Two or more absences will 
result in a significantly lowered final grade. Being late twice is counted as an absence. 



Arriving more than half an hour late is also counted as an absence. Students themselves are 
responsible for all material covered and assigned in class during their absence. If you are 
going to be absent and know it beforehand, make sure you contact me as far in advance as 
possible. 
 
 
Assignments 
Homework: The most important homework for this class is to do the reading every week 
and be ready to fully participate in class. In order to ensure this and to improve the 
students writing ability, there will be written homework assigned. These written assignment 
will dominate in the beginning of the class. Later in the course the assignments will shift and 
will entail more materials development than more formal academic writing. Be sure to check 
the website each week for the homework assignments. 
 
Presentations: Each student will be asked to give at least one presentation during the course. 
Presentations will be done centered around materials the students have made. The number of 
presentations and the configurations of groups will depend on the number of students in the 
class. Information will be given on this after the course begins and will be uploaded, as 
needed, into the website in a timely fashion.  
 
 
Projects 
Midterm: The Mid-term will be due in the tenth week of class (November 4). It will be a 
written paper following three basic options. It generally seen as a rough draft of what will 
be done for the final project. No problems!! 
 
 
Final Project: This will be where you get to show creatively how you can use the 
knowledge acquired in this course in a more practical sense. Basically, this will be a rewrite 
with further development on some aspect of teaching/developing speaking skills. It should be 
fun and enjoyable. You will be given more specific details later as to the different options. 
The due date for the final will be announced at a later date. 
 
 
Grades: Final grades will be based on performance in the following categories. 
 
Assignments   35% 
Participation   25% 
Presentation   10% 
Midterm   10% 
Final Project   20% 
 
 
Instructor: Stephen P. van Vlack 
Office: Hangepa Faculty Building 206 
Telephone: 2077-7761 
e-mail: vxvlack@gmail.com 
 
 



P.S. There will also be a complimentary website for this class. I will be posting notes and 
summaries each week, so make sure you go and look at it. The address is: 
http://www.udveksling.com  



Stephen van Vlack 
Sookmyung Women’s University 

Graduate School of TESOL 
The History of the English Language (English and Globalization) 

 
Course Policy - Spring 2012 

 
Overview: Languages are not benign and they do not lead natural, unaffected lives. 
Languages exist through the will and intent of the people who speak them or wish to 
speak them. Never has this been truer than for English in the current world. English is, 
for better or worse, the language of globalization with the US and UK wearing the face 
and, at least formerly, cutting the cloth of globalization. This makes dealing with English 
as a learner, and even more, teaching English a political, social, and even cognitive 
issue. As teachers of English in the expanding circle all of us, therefore, need to come 
to terms with issues related to globalization. 
This three-hour-per-week course is designed to give students an opportunity to explore 
various aspects of English as a global language. We will be looking at English and 
globalization from several different perspectives: historical, political, cultural and 
pedagogical. In this way, students will get a well-rounded perspective on how language 
has affected globalization, the effects that globalization have had on English in 
particular, and what this means for us as users and teachers of English. We will 
examine the spread of English across the globe and how and why this feat was 
achieved, thus launching English in its current position as a global language. Once 
more, we will be looking at English and globalization from political, social and 
pedagogical views. From all this we will try to analyze how we as the principle 
purveyors of English in this country can responsibly deal with English linguistically, 
socially, and politically. Based on this, by the end of this class, students should have a 
good idea of their own place in this globalized world as individuals and English 
teachers endeavoring to develop global minds. 
 
Objectives: This course will cover four main aspects. First students will deal with history 
by looking at the spread of English, coming to understand how such events ensue. 
Through this, students will come to understand how English has permeated South 
Korean society. Following that, we will take a look at linguistic/political issues in several 
different countries in the form of case studies. This will give students an idea of some of 
the possible issues that will inevitably arise here in South Korea regarding English. We 
will then be looking deeper into the social (cultural) aspects of globalization. The last 
thing we will be looking at is how we can deal with the current and future situation as 
teachers of English. In order to achieve these goals we will move the students through 
four basic stages. In the first stage students will discuss the need for multilingualism in 
a global world. In the second stage the linguistic, political and social (cultural) side of 
multilingualism will be discussed. In the final stage, discussions of local pedagogical 
situations in relation to English and globalization will be discussed. By moving to these 
three stages it is hoped that students will truly develop a more balanced, realistic, and 
more informed view of English in its global context. 
 



Texts 
Winter Reading 
Graddol, D. (2006). English next. British Council. 
This available as a free PDF at http://www.britishcouncil.org/learning-research-english-
next.pdf   
  
Primary Texts: 
Canagarajah, A. (1999). Resisting linguistic imperialism in English teaching. Oxford: 

Oxford University Press. 
 ISBN: 0-19-442154-6 
Crystal, David. (2003). English as a Global Language (2nd edition). Cambridge: 

Cambridge University Press. 
 ISBN: 0-521-53032-6 
Schaules, J. (2007). Deep culture: The hidden challenges of global living. Clevedon: 

Multilingual Matters. 
 ISBN: 978-1-84769-016-6 
Sonntag, Selma. (2003). The local politics of global English. Lanham, MD.: Lexington. 
 ISBN: 0-7391-0598-1 
 
Additional Materials: 
The teacher will be providing students with handouts on a regular basis. In order to 
hold all these handouts, the students must buy a strong folder. These handouts are to 
be brought to each class session unless otherwise stated. 
 
 
 
Methodology 
English Only: The working language of this international classroom is English. As a 
result, students are expected to conduct all course work in English. This means all 
writing assignments and in-class discussion should be in English.  
 
Classroom: In the classroom, we will try to get as far away from direct lecturing and 
rote memorization as possible. We will be covering a rather large amount of diverse 
information in this class. The focus in this class will be on practice and feedback in 
integrating this information. Students will often be asked to demonstrate what they have 
learned. Please, always come prepared or you will be lost in class. 
  
Attendance: Students are expected to attend all scheduled classes. Two or more 
absences will result in a significantly lowered final grade. Being late twice is counted as 
an absence. Arriving more than half an hour late is also counted as an absence. 
Students themselves are responsible for all material covered and assigned in class 
during their absence. If you are going to be absent and know it beforehand, make sure 
you contact your teacher as far in advance as possible. 
 
 
Assignments 



Focus Questions: There will be regular homework in the form of focus questions 
assigned based on the reading. Students will need to check the website several days 
before the class to see what the homework is for each week’s reading. Most of these 
assignments will involve answering certain questions about the reading material and is 
due on the day we are scheduled to cover the reading. In addition, there will also be 
other small assignments and group projects from time to time. 
 
Projects: During this class, students will be expected to do at least two smaller projects. 
Whether these projects will be done alone or in groups will be up the students 
depending on the size of the class.  The first of these projects will be a country case 
study and the second will be a globalization index project. More specific information will 
be made available after the course begins. 
 
Projects 
Midterm: The Mid-term is due in the ninth week of class (May 2nd). The midterm is the 
initial product of what will become the Final Project. Students will be given several 
options to choose from based on their own interests. More specific information will be 
given about this after the course begins.  
 
Final Project: The final project will be a revised and extended version of the midterm 
paper in which the students are expected to demonstrate their familiarity with at least 
one of the issues presented in this class. It is tentatively scheduled to be due on June. 
16th. 
 
 
Grades: Final grades will be based on performance in the following categories. 
  
Participation  25% 
Assignments  25% 
Projects  15% 
Midterm  10% 
Final Project  25% 
 
 
Important Notes 
-Late assignments will not be accepted for marks and missed in class work cannot be 
made up. If, however, you know in advance that you will be late or absent make sure 
you contact the teacher and maybe something can be worked out. 
-The penalty for plagiarism and cheating is automatic failure. Don’t try it. 
 
 
  
Instructor: Stephen P. van Vlack 
Office:  Haengpa Faculty Building, 206 
Telephone: 2077-7761 
E-mail: vxvlack@gmail.com 



  
Office Hours: Monday = 14:00 - 15:00 
  Wednesday = 14:00 - 15:00 and 17:00 – 18:00 
            Friday = 17:00 - 18:00 

or by appointment 
 or whenever 

 
Make sure you come by my office frequently. I am often there, so just stop by whenever 
you have a free minute or have something that is bothering you. 
 
There is a complementary website for this course. You must go there each week to get 
the homework assignments and class notes as well as any other important information. 
The address is: http://www.udveksling.com 
This is a special tool for you to use. Make sure you use it. If you are having problems 
accessing the website or the information on it come and see me. 
 
 
Supplementary References 
Below please find a list of some supplementary resources related to the topic of English 
and globalization which you might find interesting. 
 
Bailey, R. (1991). Images of English. Ann Arbor: The University of Michigan Press. 
 
Burns, A. and C. Coffin. (eds.) (2001). Analysing English in a global context. London: 
Routledge. 
 
Gramley, S. (2001). The vocabulary of world English. London: Arnold.  
 
Kachru, B. (1986). The alchemy of English. Urbana: University of Illinios Press. 
 
Kachru, B. (ed.) (1992). The other tongue: English across cultures (2nd edition). 
Urbana: University of Illinios Press. 
 
Kirkpatrick, A. (2007). World Englishes. Cambridge: Cambridge University Press. 
 
Maier, C. (ed.) (2003). The politics of English as a world language. Amsterdam: 
Rodopi. 
 
Maurais, J. and M. Morris. (eds.) (2003). Languages in a globalising world. Cambridge: 
Cambridge University Press.  
 
Murata, K. and J. Jenkins (eds.). (2009). Global English in Asian contexts: Current and 
future debates. New York: Palgrave Macmillan. 
 
Phillipson, R. (1992). Linguistic imperialism. Oxford: Oxford University Press. 
 



Spring. J. (2009). Globalization of education: An introduction. New York: Routledge. 
 
Svartvik, J. and G. Leech. (2006). English: One tongue, many voices. New York: 
Palgrave MacMillan. 
 
Tam, K. and T. Weiss. (eds.) (2004). English and globalization: Perspectives from 
Hong Kong and mainland China. Hong Kong: Chinese University Press. 
 
Weiss, R. and P. Trudgill. (2002). Alternative histories of English. London: Routledge. 
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Final Paper for ‘History of English’ 
 

Recent trends for English language education in East Asia:  
English elitism in China and South Korea 

 

1. Introduction 
 
By the beginning of the nineteenth century, Britain had become the world’s leading 
industrial and trading nation. It was deemed the great turning point that the Industrial 
Revolution was the first call for radical movement of English as a world language 
(McKay and Bokhorst-Heng, 2008, p18). Since the Industrial Revolution, this preceded 
the new technology; it allowed the stronger economics to arise. Access to the new 
knowledge was opened to introduce English as a lingua franca. The medium of a great 
deal of the world’s knowledge is English of course. Also, The United States, since World 
War II, is considered to be a hegemonic power, because of its military and economic 
power. According to Sonntag (2003), the notion of hegemony has been widely used for 
some time now to describe the hierarchy of power among states. The resulting 
‘economic imperialism’ and power game between Western communities brought a fresh 
dimension to the balance of linguistic power. ‘Access to knowledge’ now became 
‘access to knowledge about how to get financial backing’. If the metaphor ‘money talks’ 
has any meaning at all, those were the days when it was shouting loudly – and the 
language in which it was shouting was chiefly English(Crystal, 2003, p 83).  
Owing to this economic imperialism, it is certain that English became a medium as a 
global language. Although the dominance of English in what Kachru (1986) refers to as 
the Inner Circle and the Outer Circle has no doubt contributed immensely to the 
diffusion and power of English (Phillipson, 1992), it is nonetheless the ever-accelerating 
spread of the language in the Expanding Circle that has made English a truly 
international language (McKay, 2012). Among these Expanding Circle countries/regions, 
relatively monolingual and populous East Asian countries such as China, Japan and 
South Korea – play an important role in the rapid and global spread of English because 
of their English elitism and the great incursions that English has made into their 
educational systems (Choi and Lee, 2008, p 18). Furthermore highlighting the 
importance of globalization during 21st century, these countries have to face the 
sociolinguistic consequences of the use of English as a restricted of a code of 
communication that has rapidly become a symbol of power, authority, and elitism 
(Kachru, 1986). Associating power with language, the control of knowledge and the 
prestige a language, English language education fever is widely spread in East Asian 
countries (Park, 2009, p 2; Kubota, 1998, p 301; Seth, 2002, p 19). 
 
In this paper, I present an importance and accelerate spreading of English language 
education in East Asian countries with sociocultural and educational trends. First, I 
review recent importance trends and developments in English language education in 
East Asian countries.  
  
  

 



 

Lastly, I conclude the paper with diverse policy recommendations for English language 
education in East Asia and other Expanding Circle countries, where English is taught 
and learnt as a foreign language.  
 
2. English language education in China 
 
2.1 Recent trends and movements in English language education 
 
Among three East Asian countries, China has the largest power and scale of English 
language education and global status because of the huge and diverse population in 
their social system (Wang and Gao, 2008, p 384). Since the late 1970s when China 
started to open up and reform the society, English language education has been high 
on the central government’s modernization agenda (Hu, 2005). Massive resources from 
public and private have been invested in English language education industry (Niu and 
Wolff, 2003, p 10). Twenty-first century, demand for English proficiency has extremely 
increased and efforts have been stepped up to expand English language education and 
improve its quality (A.E. He 2001).  
The expansion of English language education in the past 10 years or so has occurred 
mainly three sectors of China’s educational system. First, on 18 January 2001, the 
Ministry of Education (MOE) issued a mandate on the compulsory provision of English 
formal primary English instruction. One estimate from Bao (2004, p22), 70% of primary 
schools run at the city and county levels and 30% of primary schools run at the 
township level complied with the mandate in 2004, with at least 50 million primary 
students taking at least four periods of English instruction per week.  
Second, in company with wide spread in the primary English education, higher 
education sector has also been preparing and expanding in English learning. MOE 
(2001) issued directions from minister to improve the quality of undergraduate courses, 
within three years 5-10% of program offered by tertiary institutions be operated by 
English. Their long-term goal was to have at least 20% of undergraduate program 
conducted in English (Wang, 2006). Driven by these policy initiatives, Chinese 
universities, especially the top-tier ones, were vying to offer courses conducted in 
English (Huang, 2004; Zheng, 2004). 
   Third, apart from the expansion of English education in the public sectors, there has 
been a fast-expanding private English education sector in China as well. Capitalizing on 
more and more peoples’ demands for multilingualism, there are numerous private 
kindergartens, English institution for older and adult learners (Feng, 2005; Hu, 2007). 
Zhang (2003) reported that there were 1000 English language centers in Shanghai 
alone. According to Jian (2003), the largest private English language school in China – 
the New Oriental School in Beijing – had an annual income of 25 million US dollars in 
2001. An estimated based on the national Educational Development Statistical Bulletin 
and published in China Daily (N. He, 2010) puts the market value of English training in 
China at a staggering 3.3 billon US dollars.  

 



 

2.2 Ideological foundation of English learning 
 
Last decade, English proficiency is regarded as an important role for China’s 
revitalization and integration into the world system as a globalization (Wallerstein, 
2004). One official reason for English language education is viewed as a public good 
(Hu and Alsagoff, 2002, p 367) that is essential and important to China’s modernization 
and increasing participation in globalised cultural, economic and political gestures. 
Following recent English syllabus for junior secondary education explain: 
  
In the modern world of today, scientific progress, represented by developments in 
information technology, 
advances by leaps and bounds. The informatization of social life and the globalization 
of economic activities 
have made foreign languages, English in particular, an increasingly important tool to 
facilitate China’s 
opening up and interaction with other countries (MOE 2000, p 1)  
  
The latest English curriculum of higher learning stress that to develop student’s English 
competence is a strategic move to ‘meet the national and societal demands for 
talented personnel in the new era’ and to ‘respond to our country’s need for social 
development and international communication’ (MOE 2007, p 24). Relation between 
English learning and national development, policy also shows English learning as a 
process of cultural superiority and intellectual elite for individual learners (MOE 2003, p 
1). 
According to Pan (2009, p 78), English language education have been driven in large 
measure by self-vested interests and the widespread sociocultural perception of English 
proficiency as the most valorized symbolic capital. In other words, English proficiency 
has acquired the important role of gate keeping access, opportunity, status and power. 
It has become a highly valorized form with strong exchange value in China (McKay, 
2012, p 5). English is the language of the indicator for social and economic prestige. 
Also, Hu (2009) describes how the various stakeholders capitalize on the English 
language education to keep their position of distinction, to reinforce their interest 
through promoting in English-medium instruction as a prestigious form of English 
language education. Thus, there are ideological foundations of English language 
education that are deeply related in self-interests. 
 
  
3. English language education in South Korea 
 
3.1 Recent trends and movements in English language education 
 
Many of the recent developments in English language education in South Korea 
parallel those in China (McKay, 2012).  



 
 
As same as China, South Korea is devoted to English language education since the 
Korean economy is on the road to progress. Especially, young learners are now 
required to start learning English at a younger age depending on parents’ hope to give 
their children a head start in English learning. In fact, the South Korean government 
keeps lowering the age of learning English, so that as of 2011 English language 
education starts from the third grade (Choi & Lee, 2008).  
   Along with an increasing emphasis on starting English early has come the promotion 
of English immersion classroom. The Ministry of Education, Science and Technology 
(MEST) is promoting a Teaching English through English (TETE) policy which establishes 
English as the main language of communication between students and instructors (Kim, 
2002).  
   Not only do young South Koreans start English learning at an early age in their 
school, but there are also more opportunities for private English tutoring in South 
Korea. In 2006, South Korean parents spent over 20 trillion won or approximately 20 
billion US dollars a year on private education – three times more than the amount 
spent in Japan (Chun & Choi, 2006) – over half of it on English language education 
through private lessons such as cram school (hagwon), private tutoring (Kwaoe), English 
camp and language training abroad (haewoe yonsu). South Korea is one of th few 
countries that is promoting the relatively new idea of ‘English Villages’ where life in an 
English-speaking environment is stimulated with everything from English-speaking post 
offices to English-speaking doctors and nurses. Once young and old South Korean 
learners visit this village, they have the opportunity to interact all day long with native 
speakers of English (Song, 2011).  
  South Korea has also unique frenzy of study aboard, for the purpose of English 
acquisition. According to the Ministry of Education and Human Resources Department, 
in 2010, more than 35,000 elementary and secondary students went to study abroad 
for a full academic year, half of them being elementary students. This is the same 
situation for old and adult Korean speakers, more and more people went abroad for 
short-term language training in English-speaking countries. This trend has not stopped 
and many young children to be sent abroad, either with no parent or with only their 
mother, girogi appa in Korean, ‘a wild goose father’, whose husband stays in South 
Korea to earn money and support their family. Children have also been swept in this 
sad frenzy and this problem has been decade-long major social concern in South Korea 
(Park, 2009). 
 
3.2 Ideological foundation of English learning 
There are three major reasons for the recent interest in learning English in South Korea 
(Park, 2009). Government policies, social and economic changes and the increased 
influence of communicative teaching methods. The South Korean government has 
implemented a variety of programs to encourage English learning. They added a 
listening component to th KSAT English test (Choi, 2008), a core part of the national 
college entrance examination, which was closely tied to an English-immersion 
classroom trend in higher education (Choi & Lee 2008).  
 
 



 
 
Social and economic also fuelled an interest in English learning. Based on Park (2009), 
ever since South Korean financial crisis of 1997 made Koreans realize how much English 
was valued. These findings supports that economic changes spawned by globalization 
and it also led many South Koreans and government to perceive the role of English 
proficiency is the critical in the world society as a resource. As a public good, English 
language education is essential for South Korea to compete successfully in a global 
economy community.  
   These governmental, social and educational factors clearly contributed to the recent 
‘English frenzy’ in South Korea, others consider more ideological reasons. Song (2011), 
reflects on why this ‘obsession’ or ‘frenzy’ has come into South Korea now, leading 
some to advocate English as the sole or one of the official languages of South Korea. 
Song (2011, 36) argues that: 
 
English language education must be recognized as part and parcel of the primary 
‘mechanism of elimination’ designed, 
under cover of meritocracy, to conserve the established social order in South Korea. 
Thus, English has been 
‘conveniently’ recruited, in the name of globalization, to reproduce and rationalize the 
‘hierarchy of power relations’. 
  
Song points out that South Korea is basically a monolingual community and most 
South Koreans are rarely in contact with someone who speaks another language in 
their daily life. Song explains that the reason for promoting English is not a practical 
one but rather ‘impersonal bilingualism’, that is, ‘the use of English is for appealing to 
the public’s positive feelings, not for practical communication’ (Song, 2011, p 37). Not 
only English learning at an early age, but many adults wants to require English 
language for many good jobs, although in fact English is rarely used on these jobs. 
Song (2011) argues that knowledge of English in South Korea is ‘one of the 
mechanisms for maintaining or sustaining inequality as it is already structured in South 
Korea’ (p 43). South Korea hierarchical structure of power relations is far more rigid and 
less changeable than in many other developed countries. Furthermore, the hierarchy of 
power relations is sustained largely through the medium of education. Students who 
excel academically are able to enter one of the first-class universities and ultimately 
gain access to the world of the elite. One of the primary factors in gaining access to a 
first-class university is K-SAT, with English language education in South Korea has been 
focused on an array of high-stakes standardized EFL tests, the K-SAT English test in 
particular, which are gate keepers of successful graduation and employment for many 
good jobs. 
   According to Seth (2002), noting that traditionally South Korea has always been 
concerned with the pursuit of formal education as a way of ‘achieving status and 
power’ and as a ‘means of self-cultivation’.  



 
 
In a similar vein, Park (2009) explained that ‘education is seen as the most powerful 
means to achieve upward mobility and economic prosperity, and many South Korean 
parents believe that they can help their children succeed by emphasizing, and even 
imposing, education for their children’ (p. 50).  
   Song (2011) argues that this elitism ‘is more apparent than real in South Korea 
(much more so than in other countries), since in reality educational attainment depends 
on how far parents’ wallets can go to meet the cost of children’s’ “good education” (p. 
45). While highlighting the importance of the role of elitism in South Korea’s English 
frenzy, as well as the interest of South Korea’s economic elite to preserve the social 
order, Song (2011) does recognize the importance of globalization in the spread of 
English. As he says (p.48): 
  
Globalization is real and here to stay. English is inextricably interwoven with 
globalization, because it is the language of 
the major drivers of globalization… However, globalization is not the only cause for the 
importance of English and, at  
least in South Korea, it is not as much a cause as it has been widely claimed to be. 
When English in South Korea 
is discussed, the ideology merit operating in South Korean society and what it does 
should not be lost sight of. 
  
 
4. Current issues in English education 
 
In the overview of English education in South Korea and China reveals some trends and 
issues. One trend is the constant lowering of the starting age for English language 
education. In China, the starting age has been changed from Junior Secondary 1 to 
Primary 5 to Primary 3 in the national curriculum for primary schools. This trend of 
early start of English is based on assumptions that there are some critical period for 
foreign language learning and that younger learners are faster and superior to older 
ones (Park, 2009, p 54). However, recent reviews (Scovel, 2000, p 120) showed that 
younger learners do not have a global advantage over older ones and that ‘age 
differences reflect differences in the situation of learning rather than in the capacity to 
learn’ (Marinova-Todd, Marshall, and Snow, 2000, p8). From this point of view, the 
policy decisions on the starting age for foreign language education need to take into 
account a large number of contextual and resource factors (Hu, 2012, p 8). 
 Another problem is the role of English proficiency is merely a gate keeping in the 
society. In those countries, English is a fundamental component of assessments tool 
such as high school and university entrance examination (Butler & Lino, 2005, p 28). 
Outside of the classroom, English is the key for elite person and also indicator for 
elitism in the society such as school and workplace. In Japan and South Korea, many 
companies require the employee’s scores on standardized international tests such as 
TOEFL and TOEIC (Butler & Lino, 2005, p 30).  



 
 
Such phenomena in educational, professional and social life definitely have contributed 
t the dominance of English competence as cultural and symbolic capital, bring the 
social inequality and create English-knowing elitism. 
  
 
5. Recommendation for policy and strategies 
 
Earlier overview and discussion of English language education in South Korea and 
China have shown criticisms about ineffectiveness. However, there are no perfect 
methodology therefore when it works well in one country do not guarantee in another 
country. The teaching with sensitive to the social, cultural and historical context, it can 
lead appropriate and effective methodology, values pedagogical choices that are 
grounded in a solid understanding of various macro and micro contexts and promise 
to foster a socially sensitive pedagogy (McKay and Bokhort-Heng, 2008).  
   Also, main problem is that English language education has been treated mainly as an 
issue by the government of China, South Korea and many other East Asian countries. 
However, it can be argued that because it is characterized as a public good in all these 
countries, it is mandatory for a public policy perspective on policy-making regarding 
English language education. In order to reduce English elitism, the policy-making to be 
guided by some principles such as distributive justice addresses the issue of fairness 
and requires that the sharing of costs and transfers resulting from the implementation 
of a policy initiative (e.g. English medium instruction in China) be provided for.  
   Lastly, in the perspective of sociocultural problems arising from the gate keeping role 
of English proficiency, English should not be a made part of assessments and university 
entrance examinations, especially China, Japan and South Korea or other countries that 
resemble these East Asian countries. This policy can determine and go a long way 
towards change the various forms of educational inequality and English elitism. Also, 
English tests should not be used in the workplace to make hiring or promotion for jobs 
that occur negative feeling for English learning. The better policy will contribute to a 
diminishing its current position as a foreign tongue of social and economic prestige, 
and the equitable enjoyment of social and economic opportunities.  



Philosophy of Teaching 



Teaching Philosophy 
 

Learning language is a way to interact with people from other countries and to learn  

about different cultures in the world. To raise intercultural communicative competence,  

it is a fundamental requirement to learning English as global language. As a language  

teacher, I have a duty to help and support students according to their individual stren-

ghs and needs with intercultural communicative competence. In order to do this, there 

are some key elements to elicit learners’ language learning demands. 

     First, Students learn well when they construct their own knowledge through explor- 

ation and discussion in the classroom. Usually, students are naturally curious and intrig

ue by the world around them. Teacher use students’ curiosity as an intellectual tool  

explores students’ own learning process. It allows students to be more active, particip- 

ant, responsible for their output. In my language classroom, the group discussion is an 

essential part and it helped students’ participation and it offers an opportunity to exp- 

ress the knowledge through their 

language skills. In order to do that, it is very important that learners feel the classroom 

is a safe place to express their idea without fear. Learners flourish in a positive atmosp- 

here and teachers’ aim is to foster optimistic and encouraging atmosphere to exchange 

their idea freely and to take risk making mistakes. 

     Second, engaging learner appropriate and meaningful tasks is an effective means of  

managing a classroom. The task-based language teaching (TBLT) proposes that the pri- 

mary unit for both designing a language program and for planning individual lessons  

should be a ‘task’. According to Skehan (1998), it must satisfy the following criteria:  

 

1) ‘Meaning’ (which is meant that learners should be mainly concerned with processing 

the semantic and pragmatic meaning of utterances).  

2) ‘Goal’ (that needs to be worked towards)  

3) ‘Outcome-evaluated’ activity  

4) ‘Real-world’ relationship in the activity.  



Teaching Philosophy 
 

To make the task effectively, teacher find out learners’ interest and needs. By analyzing 

their survey, questionnaire, and assignment, teacher figure out each learners’ strengths 

and needs. When teacher provide a proper task to them and let them work with a 

purpose, the classroom run smoothly even without teachers’ discipline. 

     In a nutshell, I believe that students learn best when they build knowledge by  

themselves. Piaget (1954) constructivism as a theory of human development, teachers 

look for and value the students’ points of view. Understanding the learners’ points of 

view helps the teacher determine where and how instruction can facilitate learning.  

Teacher adapt curriculum to challenge learners’ suppositions. The opportunity to reflect 

on one’s present beliefs, conceptualizations facilitates cognitive growth. When teachers 

design lessons that elicit learners to confront their initial suppositions, teacher 

maximize of student learning. Thus, I am language teacher and also learner, my goal is 

to set appropriate environment through collaborative task it reflect reality based 

problem solving. For example, I designed lesson plan about environments and the real-

world learning environments and engage learners in meaningful activities (e.g. making 

a kite using recycled paper, eco bag activity with used clothes) in the summer camp.  

When learners witness their own successes and the success of others generating their 

conclusions to self-posed problems, they develop a vision of themselves as players in 

language learning.  
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Class profile and results of need analysis 

 

Introduction 

 

Needless to say, learning English play a major role in Korean educational environment. 

Korean government and school highly focus on English language learning but still there 

are many conferences on English language learners and teacher about how to develop 

English learners’ ability in and outside of classroom. The bulk of discussion dealt with 

learners’ speaking fluency and it is already rising as prominent issues in English language 

education. With an emphasis on communicative competence in English learning, speaking 

fluency considered as a major role in English education. However, most of Korean students 

put more stress on Korean Scholastic Aptitude Test (KSAT); it includes and focuses on skills 

in reading and listening and they had little opportunity to raise their communication skills 

through speaking lesson. According to Swain (1998), the act of producing language 

(speaking and writing) constitutes, under certain circumstances, part of the process of 

second language learning. Furthermore, the processes involved in producing language can 

be quite different than those involved in comprehending language (Clark & Clark, 1977). In 

this reason, many Korean undergraduate students struggle with speaking even some of 

them are proficient at reading and listening.  

In ‘Integrated English’ spring course of 2013 at Sookmyung women’s university, it is 

required class and students should enroll this course to complete their semester. The 

objectives and goals of this class are to improve their English proficiency and academic 

skills at the same time. My role in this class is to watch and observe students’ behavior and 

reaction and also help students to interact each other well. The purpose of this case study 

is to identify the struggles of students who proficient at reading and listening with 

speaking fluency and determine strategies for intervention of successful speaking strategies 

for them and teachers. 

 

 



Students Description 

There are 21 students in this course and most of students have English language major 

and few of them (4) has different major such as Chinese language, and library & 

information science major. Nearly 90% of students live with their parents and family and 

only 30% of students stay outside of Seoul. 40% of students are sophomore and junior 

who did not pass this course last semester and the rest of them (60%) freshman students. 

From elementary to high school, over 10 years, they have given tremendous information 

and lessons about English learning including school and private institutions. Some of 

students already knew each other with same major before they have met in the classroom.  

 

Learning survey 

Learning survey is a measuring and observation instrument designed to assess their 

awareness of English language learning. It will help to identify students’ weakness as well 

as strength in their English ability. Owing to add and drop period in school, 3 out of 21 

students were absent the class and 18 students filled out the learning survey. There were 

19 questionnaires they have to write it down and 9 of 19 questions are open-ended 

question.  

  

The results and discussions 

More than 60% of students have overseas experience with English speaking countries such 

as U.S.A, New Zealand, Canada and several South East Asian countries. The period varied 

from one month to more than two year. Although their long and wide background 

knowledge of English language through educational system, still most of students are 

afraid of producing English language (Speaking and Writing) as you can see the follow 

chart. 

How would you rate your listening skills in English?   How would you rate your reading skills in English? 

  

 



How would you rate your writing skills in English?    How would you rate your speaking skills in English? 

  

 

 

 

 

What are some of the goals you want to achieve in this course? Or, what are 

your expectations?   

  

Improve basic English skills (especially speaking) 70%, Learn more formal and sophisticated 

English (23%), Confidence about English (6%), Make a good friend (6%) 

  

Furthermore, the additional above question said they strongly want to improve their 

speaking skills, especially fluency and clarity. Although there are great deal of effort is put 

into English language learning, students needs more chance to have input. Krashen (1981) 

emphasizes that the second language learners have “to be open to this input so it can be 

utilized for acquisition” (p. 5). Recently, English language learning environment in Korea 

has improved so that learners can find more opportunity to obtain input; however, it is still 

not enough compared to studying aboard to acquire the language. In regard to this matter, 

the classroom environment needs more authentic and meaningful input that it is so 

interesting learner forgets that it is in another language (Krashen, 2011, p. 17). For further 

action research, I will more focus on using technology such as YOUTUBE, TWITTER inside 

and outside of the classroom to raise their interest and also give the opportunity to 

improve their input (writing and speaking). 
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WEEK 9 Lesson Plan 
  

Rationale for the class 

Students learnt how to create a story and analyze it such as characters, setting and theme fo

r last class. In this lesson students create their own movie plot based on four elements of plot 

summary – exposition, rising actions, climax, and resolution – after listen to assigned music. 

After that, they will have a discussion about each others’: exchange some useful ideas to ma

ke a good movie plot.  

  

Objectives 

-      To help students understand what are important elements to create a story 

-      To develop students’ speaking skills about asking and answering questions after reading 

each others’ story (e.g.: Why do you choose this man as a main character / this place, this pe

riod of time for your story? Because…) 

  

Procedure of lesson 

  

Review (3 minutes) 

-      Introduce the topic about create a story. Write the discussion points on the board such a

s what do we need to create a story? Review 4 elements of story (Characters, setting, theme, 

and plot –exposition, rising actions, climax, and resolution)  

  

Listen music (7 minutes) 

-      After short discussion about 4 elements of story as a whole class, introduce movie plot a

ctivity and distribute handout. Assign number to groups. Using their mobile phones they go to 

the course website and listen to their assigned music. 

  

Individual brainstorm (5 minutes) 

-      Students will listen to assigned music and brainstorm some ides individually (i.e., genre, 

and setting). Give them a few minutes to listen and re-listen.  

(http://iespring.weebly.com/music-files.html) 

  

Group work (25 minutes) 

-      As a group, they share the ideas and re-listen to music as necessary. I will need to menti

on the music should suit their climax (it can be the movie’s theme song). Flesh out movie plot 

(characters, setting, plot, and theme) as a group. During this, the author will explain the read

ers and they should ask questions to the author. After that the write the plot following the plot 

pyramid (exposition, rising action, climax, and resolution). 

  

Wrap-up: Presentation (7~8 minutes) 

-      When students finish, the presenter of each group stand up and read aloud (7 minutes).  

-      If time allows, they will choose the best group and discuss the reasons. 

http://iespring.weebly.com/music-files.html
http://iespring.weebly.com/music-files.html
http://iespring.weebly.com/music-files.html


 

 

 

Week 11 Lesson Plan 
 

Rationale for this class 

The topic of previous lesson was ‘Economy’ (basic concept & system of economy) a

nd students have idea about how the cost of goods will be decided in the market. In t

his lesson, the student should sell some inventions to potential customer and each g

roup is given one useless product. They'll need to make a commercial poster and pr

esent to convince the audience that it is a good product. Nunan (1985) suggests the 

activities can be graded according to the cognitive and performance demands made 

upon the learner. In this activity, the learner to undertake activities which make progr

essively more demands upon them, moving from comprehension based activities to 

controlled production activities, and finally ones which require the learner to engage i

n real communicative interaction i.e. persuade the potential customer and sell their i

nventions. 

 

Objectives 

-  To help students understand what are important elements to sell product (e.g.: wh

o is your potential customer, what kind of changes or benefits will they get) 

-  To develop students’ writing and speaking skills about selling product (e.g.: Explain 

the features/benefits such as describing a situation/scenario) 

  

Procedure of lesson 

   

Warm-up activity: Selling product (5 minutes) 

-  Write the discussion points on the board such as ‘What are the most important ele

ments when you sell product’. After short discussion between T and Ss as a whole a

bout two elements in selling goods and they will share the idea i.e. ‘customer’ and ‘c

hange from the products’. 

  

Group activity 1: First draft of ‘commercial poster’ (7 minutes) 

-  Each group is given one ‘useless invention’ picture and one paper (A4) from teach

er. Students will see this and brainstorm some ideas individually (e.g. benefits / featu

res of the inventions) and share their idea as a group. They will write 3~4 benefits an

d features down on the paper as their first draft of poster. 

  

Group activity 2: ‘Commercial poster’ (15 minutes) 

-  Based on their first draft, they flesh out their poster (benefits /features, name, and 

slogan). During this, each group member will play a potential customer for each othe

r so they can ask questions to each other to explain and also persuade them that it i

s a good product. After this, they have to create commercial poster (A3 paper) with p

ictures, drawings with bullet point nicely as well. 

  

Wrap-up: Presentation (15 minutes) 

-  When students finish, the presenter of each group stand up and show/explain their 

poster in front of the class.  

 



•No more burnt tongue!  

•Busy students, save time and 
energy! 

• Noodle Fan cools your hot noodles instantly with its 

powerful fan action. No more waiting to cool it down! 

•Noodle Fan does the work, so you don’t have to! Use 
the extra energy you gained to do better on homework 
assignments! 

 

 

Eat Comfortably, 

Live Comfortably 





Speaking evaluation 
through VOXOPOP website 



Writing evaluation through 
PROBORAD website 



<Evaluation sheet> 
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WEEK 10 REFELCTIONS 
What I did 
  
The intervention what I planned was  
1)    Giving them questions and modeling properly to check their understanding 
2)    Assign specific role for each person in one group and take responsible 
3)    Distribute handout with more detailed directions and roles they will do their  
       activity 
4)    Wait until they have some moments to answer the questions 
  
What worked well 
 
In previous lesson, I realized that I was giving them answers easily and also it lead t
hem dependence on teacher. It is so easy to calling a teacher when they want to sol
ve the problem. So, especially early on when their group work starts, it is important 
not to answer question – at least not at first. Instead, I waited them for 5-10 second
s before they answer and asked the other group members how they would approac
h the question or give some hints to elaborate their answers.  
  
During group work, I tried to circulate and listen to my students as many as possibl
e. This class, 4 students were absent so I have to check more carefully when they are 
doing their task. One of group, there was only one student so I have to look this st
udent to check her understanding the concepts to prevent confusing herself alone. 
As results, she has done this task alone and the final output was quite good. The m
ovie plot was well-organized with detailed ending. 
  
There was a check list for EDITOR of each group and it helped them what they shou
ld do in their group (see attached list). In the beginning of task, they fell silent when 
I approached and listened to their discussion. I asked them some questions such as 
which one is speaker, editor and writer, do you think what is your movie title will be. 
I think it release their intense little bit and soon they are familiar with their group fo
rmat again 
  
What didn’t work well 
 
In the classroom, I realized it is very hard to engage all of group members to tasks 
effectively. That is the reason I assigned the role for each members of group and dis
tributed them handout with detailed questions and directions. For this reason, I cho
ose the lowest one for each group as a writer because the writer should play a leadi
ng role to write their movie plot and also give ideas that make their stories more int
erestingly. 



 

 

It might lead them to engage this task more actively and acquire them the power 
in the group dynamics. Also I chose the highest one as an editor because they had 
enough chance to express their idea in previous lesson.  
 
Also, they should check their story has flow and coherence in every stage (expositi
on, rising actions, climax, and resolutions) with reasonable explanations and it also 
give them opportunity to reflect their writing more objectively. Lastly, at the end of 
the class, the speaker of each group should present their final output in front of cla
ss.  
 
However, when I walked by and listened to their discussion, most of writer hesitate
d to write as a leading role on account of their proficiency level and shame. They w
ere afraid of making mistakes and moreover, many editor of each group intervened 
while I asked questions to the writer. The most important role in this activity was th
e writer so I elicit writers’ background knowledge first (e.g. Why the couples fall in l
ove in the bar? How they can know each other well?) but whenever they were reluc
tant to explain or answer the question, the editor quickly interposed herself betwee
n me and the writer. I tried to let the writer speak in front of them and asked quest
ions directly to them but it did not work out well. 
 
What I will do 
 
For next lesson, I will design my lesson plan more diverse content of task and it mi
ght help a lower level students to engage more. The diverse content may boost th
eir ideas and it might prevent dominating conversation from some high level stude
nts. The lower level student can scaffold their ideas using by their background kno
wledge and they distribute to a certain extent in various way. I hope that it can lea
d their participation actively also take some responsible for their group works as w
ell. 

 
 



 

 

 
 

WEEK 11 Reflections 
 
Rationale for the class 
 
The topic of previous lesson was ‘Economy’ (basic concept & system of economy) a
nd students have idea about how the cost of goods will be decided in the market. 
In this lesson, the student should sell some inventions to potential customer and e
ach group is given one useless product. They'll need to make a commercial poster 
and present to convince the audience that it is a good product. Nunan (1985) sugg
ests tha activities can be graded according to the cognitive and performance dema
nds made upon the learner. In this activity, the learner to undertake activities which 
make progressively more demands upon them, moving from comprehension based 
activities to controlled production activities, and finally ones which require the learn
er to engage in real communicative interaction i.e. persuade the potential customer 
and sell their inventions. 
 
  
What I did 
  
The main intervention for this class as follows: 
 
▶ Giving clear directions and also modeling. 
▶ Assign role for each member of the group but more focus on collaborative work 
rather 
 than individual work 
▶ Making posters for group work to make students active in the activity by presen
ting 
 them with decision-making activities (e.g. drawing a diagram, picture in poster) 
  
 
What worked well 
 
Giving clear direction and modeling 
The role of the teacher in the class is to provide correct model to set tasks and als
o clear direction. In this lesson, I paid attention more to giving direction right beca
use there was some missing information when I watched previous video presentati
on. Clear and well-explained direction is the key element to make activities reasona
ble also successful and it lead them on the right track.  



 

 

 
 

  

In the lesson, I explained the concept of ‘selling and buying’ in economy system to 
elicit their schema from their previous lesson. Also, I put some personal episode from 
my high school experience to persuade them ‘noodle fan’ is a good invention. It gave 
them a way to personalize this invention and also idea about what kind of person will 
be their potential customer as well. 
 

Assigned role as collaborative work 
In previous lesson, I was focused on assigning roles and there was a check list for EDI
TOR of each group and it helped them what they should do in their group. However, 
emphasizing assigned role for the each group member sometimes can be obstacles to 
elaborate their ideas as a group. In group work, it gives students the opportunity to l
earn from and teach each other. When I was obsessed the specific role while they are 
doing their task, once they have finished with their role, some editors or presenters w
ere indifferent to other group member’s idea. To stop this cycle, I assigned their role i
n the beginning of the class and explain them the role as just medium to collect their 
ideas and they can freely help and asking each other regardless of their role. During a
ctivity, I circulated and watched their group work and found out they make their poste
r with active participation no matter what their roles are. As I already told them in the 
beginning of the class, the main objectives in ‘Integrated English’ class is to raise their 
communicative competence and also develop their learning skills with cooperative lea
rning. 
  
Making posters 
According to Nunan (1985), activities which focus on meaning are designed to get lea
rners to process the content of the text through the various types of non-linguistic an
d linguistic responses they might make to the text. In this lesson, I designed poster ac
tivity to make students active in the process by presenting them with decision-making 
activities. For example, one lower level student who is not good at initiating conversat
ion and negotiating meaning was excellent performer to draw their poster images an
d writing slogan with prominent supporting roles (see follow images 1). Even one low
er level student, her role was leading and planning their poster without hesitation (see 
follow image 2).  
 
What didn’t work well and What should I do 
In some group, there was still power hierarchy and one member dominated their wor
k process. I really was trying to help a learner who is the passive, shy and lower level 
students. I have to find my own way helping learners to discover what ways of learnin
g work best for them. It also implies learners discovering other ways of learning from 
other learners in the class. In order to raise their production skills, I should help learne
rs not to be so much concerned with accuracy that they do not develop the capacity 
of fluency. In particular, to develop their paraphrasing ability, their willingness to ask f
or help and their use of gestures and other devices to keep on talking. 
  
<Reference> 
Nunan, D. (1989). Designing Tasks for the Communicative Classroom. Cambridge:Cambridge 
University Press. 



Introduction 

 

In ‘Integrated English’ spring course of 2013 at Sookmyung women’s university, it is 

required class and students should enroll this course to complete their semester. The 

objectives and goals of this class are to improve their English proficiency and academic 

skills at the same time. As an assistant teacher, my role in this class is to watch and observe 

students’ behavior and reaction and also help students to interact each other well. The 

purpose of this action research is to identify the struggles of students who proficient at 

reading and listening with speaking fluency and determine strategies for intervention of 

successful speaking strategies for them and teachers. 

Most of Korean students put more stress on Korean Scholastic Aptitude Test (KSAT); it 

includes and focuses on skills in reading and listening and they had little opportunity to rai

se their communication skills through speaking lesson. According to Swain (1998), the act o

f producing language (speaking and writing) constitutes, under certain circumstances, part 

of the process of second language learning. Furthermore, the processes involved in produci

ng language can be quite different than those involved in comprehending language. In this 

reason, many Korean undergraduate students struggle with speaking even some of them ar

e proficient at reading and listening. 

Group work is one pedagogical strategy that promotes participant and interaction. It offers 

a deeper and more active learning process, and it also provides instructors with valuable pr

esentation which students understand particular topic or concepts. In order to make effecti

ve group work the teacher should realize how classroom interaction greatly influences on g

roup dynamics. Classroom interactions are the fuel for learning. The students produce and 

enhance motivation to learn other languages and cultures and to interact with speakers of 

the language. Between individuals, theses processes can bring about cooperation that enha

nces the work of both, or they can result in disruption and disaffection. Research has show

n that cohesive, well-functioning groups works can be the source of enhanced confidence 

and it frequently devise more and better solutions than the most advanced individual. Wor

king together in groups also gives students the opportunity to learn from and teach each o

ther. The students often learn better from each other than they do from a teacher (Barkley 

at al., 2005, p. 16-20). 

  



and enhance motivation to learn other languages and cultures and to interact with speaker

s of the language. Between individuals, theses processes can bring about cooperation that 

enhances the work of both, or they can result in disruption and disaffection. Research has s

hown that cohesive, well-functioning groups works can be the source of enhanced confide

nce and it frequently devise more and better solutions than the most advanced individual. 

Working together in groups also gives students the opportunity to learn from and teach ea

ch other. The students often learn better from each other than they do from a teacher (Bar

kley at al., 2005, p. 16-20). 

 

Interventions for group dynamics 

 

Heterogeneous Group Formation 

Week 6, the first intervention for the group dynamics is group formation. Based on observa

tion and needs analysis from students, the group formation was formed by me because the 

teacher selection can be useful for grouping students. I consider selecting groups heteroge

neously with varying strengths and skill levels, personality, and attitudes in classroom. There 

are 21 students in this course and most of students have English language major and few o

f them (4) has different major such as Chinese language, and library & information science 

major. 7 groups of three students and the group consist of those who are academically cha

llenging, personally problematic, and relatively higher level. For the first week of interventio

n, I realized that they need more time to process of orientation. There was a hesitant partici

pation, and the search for meaning; it is a time of exploration. Most of them were trying to 

find personal tasks that they partially redefine themselves as group members rather than in

dividuals. Some may seek to organize the others however, I could see others sit quietly and 

observe and also some others could seem to be working hard at establishing warm relation

s with others, managing their uncertainties through friendly behavior.  

 

Permanent Group Setting 

Week 7, for second intervention, the students will keep in same group on every Wednesday 

class at the end of the semester. The reason why I made the permanent group is they need 

a room “gelling process” to get into a one group. This permanent group setting reinforces 

their partnership and basic characteristics and foundations become firmly established in ear

ly days. Indeed, during the first few sessions, the group develops a definite structure that c

ontinues for a long time.  



For example, one of student in GROUP 1 was the leader in this group three times in a row and 

nobody remonstrated with her and followed her with no discontent. In a language class, they m

ust use the target language for the first time in front of their peers. This can develop their anxiet

y, frustration, and potential engagement (Dörnyei, 1998). For example, one of student of GROU

P 5, she is lower level student and her personality is not sociable so she almost did not express 

her ideas and feeling during the activity. Before class, I tried to talk to her and elicit her particip

ation with casual conversation. It was very slow but she was able to speak to me about herself 

however, as soon as the activity starts it was obvious that she was nervous and trying to avoid 

her peer’s interaction. There is some process of group formatting such as attraction, identificati

on with other group members, friendship, and acceptance. These processes are important duri

ng group activity because it represents whether they will be accepted by the other group memb

ers or not. It will takes more time to get these things done in all 7 groups. I will more focus on d

evelop creative task to engage them more actively. The teacher role in the group work is facilita

ting group process and teacher can take practical steps such as ‘icebreakers’ and ‘warm-up act

ivities’. In order to promote peer relation with activities, I will use more pair work, role play whic

h encourages contact and interaction among students. Furthermore, let them discuss and acce

pt by the learners not the teacher’s intervene during their activity. I realized that I gave the answ

ers for the question too easily and it raises their dependence on me with unconsciousness.  

 

General aims of my action research 

 

Most of learners spent relatively little time in the actual classroom, I wanted to find out if 

teaching them strategies to learn English effectively from group work and identifying group 

dynamics were a reasonable method of helping them to produce output of English with their 

participations and autonomy.  

 

● How group work as a focused interaction learning environment that provides tools to facilitate 

their participation in classroom 

 

● How group dynamics (e.g., interpersonal relations such as outcasts, sociometric stars, and 

cliques also internal status hierarchy) influenced on learners behaviors 

  

 
 
 



Reviewing current practice 

 

In preliminary observation, I wanted to identify a group dynamic for the action research. I 

thus observed how the learners see themselves as a group member. As an observer and 

helper of this class, I found some problem through their needs analysis, interviews and 

observations 

1) Some students are good at English speaking and writing but they are too shy to speak 

in front of the class. 

2) Many students spoke English quite well when they are in groups however, it is usually 

irrelevant conversation (e.g. chat about exam, personal things) 

As regard these problems, I decided to carry on the following changes as follows.  

 

Stage 1: Making groups 

 

In previous class, the students did not have fixed group for their activity. Week 6, my first 

intervention of this action research was that I made a heterogeneous group formation 

based on learners’ characters (e.g. grades, personality, and proficiency) and also new 

seating arrangement for new group. Total 7 groups of 3 persons and they have to perform 

the activity while the action research goes on. Each three members of groups consist of 

various levels of English such as low, intermediate, high according to their surveys and 

results of assignments. 

 

I observed students while I was circulating the classroom. The class activity was telling a 

story by using picture card in group. They were new to each other so there was some 

hesitation when they come up some idea individually. When they were in high school, they 

were usually good at rote-learning but they are not used to communicative activities such 

as group work tasks. To raise their interaction between group members, I have to give 

them appropriate conditions such as initial attraction bonds, acceptance. According to 

Ehrman & Dörnyei (1998), a lack of communication is a major obstacle to group 

development. Individuals who come together must communicate and interact for the group 

to function, and therefore the foundations of interpersonal trust should be created as early 

as possible. Although real cohesion among students takes time to develop, attraction and 

acceptance begin to take effect even in the early stages of group development. For this 

reasons, I will keep the same group formation at the end of this semester. 



Another problem in this class, there was no time for representing a group story in front of the 

class. I will suggest installing timer program to professor and playing it when students do 

activity in classroom. I feel often it is not easy to say ‘time is up’ when professor encourages 

students’ interaction. However, unfortunately, time constraints have limited their ability to 

complete the task or activity on time. As an observer and helper, I have more focus on time 

management for students. 

 

Stage 2: Developing group 

 

In week 7, learners will take midterm exam for next week and they had do lots of studying. 

Unfortunately, many students do not know how to prepare for their first exam in university. In 

this lesson students had a discussion, found out some useful theory from their textbook and 

applied it to their answer for mock midterm test question. According to previous lesson, they 

need some time to take their place in their own group. Surprisingly, there were already the 

status hierarchy and it is clear evidence that someone’s position in the group has extensive 

consequences for the person’s behavior toward others, evaluations of performance and 

communications within the group. When I observed their activity there were highly-status 

people who enjoyed greatly their performance and they are more influential, and initiate their 

conversations as well. Cohen (1994) said, higher-status members are also more likely to 

criticize, command, or interrupt others, and are, in contrast, often evaluated more positively and 

seen as more competent than people with lower status. Clearly, I saw there was already 

hierarchy in each group and the rest of the member positively listened higher-status members’ 

messages or comments. To prevent them from dominating activity during classroom, my 

second intervention was asking questions to the rest of lower status members as many as 

possible (e.g. why S3 think this theories match with these statements? Could you tell me what 

some examples of this theory are?).  

After they received my advice, they seemed to be comfortable to discuss each other because 

they finally did know what they have to do in group discussion. It was not easy to engage all 

members to group discussion. Some of higher-status member showed some anxiety when 

lower-status member did not express their idea immediately.  

With regard to time management, I installed timer application on my mobile phone and send 

some signal to the professor. It is quite efficient way to control time and also helping learners to 

complete their tasks in time.  

 



 

In week 9, Students learnt how to create a story and analyze it such as characters, setting 

and theme for last class. In this lesson students create their own movie plot based on four 

elements of plot summary – exposition, rising actions, climax, and resolution – after listen 

to assigned music. After that, they will have a discussion about each others’: exchange 

some useful ideas to make a good movie plot.  

In class, my third intervention was I should pay attention more to giving direction right 

because there is some missing information when I watched my previous video presentation. 

Clear and well-explained direction is the key element to make activities reasonable and it 

lead them on the right track. Giving clear directions and modeling to check their 

understanding was good intervention however, I was obsessed with time management and 

sometimes I jumped into next phase without questions and modeling. This is the clear 

evidence I do not have much experience and have to prepare my lesson more carefully and 

thoroughly according to step by step.  

In addition, student-centered class is one of the main goals of my action research however 

I usually spent too much time on explaining answers (e.g. giving examples for the 

questions) to students. Giving them answers easily is not only the major problem, but also 

it gives more dependence on teacher and they feel it is not bad to calling a teacher when 

you want to know the answer. I have to use more strategies to scaffold their knowledge 

and their participation during their activity. Next time, I should more focus on learner-

learner interaction and it foster second language learning because peers can be 

concurrently experts and novices. According to Vygotsky (1978), peers working within the 

ZPD of each other can support learning through questioning, proposing possible solution, 

disagreeing, repeating and managing activities / behaviors themselves. 

 

In week 10, In this lesson, I more focus on learner-learner interaction and it foster second 

language learning because peers can be concurrently experts and novices. I implemented a 

group movie plot writing task in the previous class and I wanted to give students a role to 

complete their movie plot based mainly on contents of previous lesson. I believed that by 

using role strategies, they could have a chance to come up creative ideas and assisting 

others with constructive feedback. 

The fourth intervention what I used in the classroom was giving specific roles to all 

members of groups. In the classroom, I realized it is very hard to engage all of group 

members to tasks effectively. That is the reason I assigned specific role for each members 

of group and distributed them handout with detailed questions and directions.  



For this reason, I choose the lowest one for each group as a writer because the writer 

should play a leading role to write their movie plot and also give ideas that make their 

stories more interestingly. It might lead them to engage this task more actively and acquire 

them the power in the group dynamics. Also I chose the highest one as an editor because 

they had enough chance to express their idea in previous lesson. Also, they should check 

their story has flow and coherence in every stage (exposition, rising actions, climax, and 

resolutions) with reasonable explanations and it also give them opportunity to reflect their 

writing more objectively. Lastly, at the end of the class, the speaker of each group should 

present their final output in front of class.  

However, when I walked by and listened to their discussion, most of writer hesitated to 

write as a leading role on account of their proficiency level and shame. They were afraid of 

making mistakes and moreover, many editor of each group intervened while I asked 

questions to the writer. The most important role in this activity was the writer so I elicit 

writers’ background knowledge first (e.g. Why the couples fall in love in the bar? How they 

can know each other well?) but whenever they were reluctant to explain or answer the 

question, the editor quickly interposed herself between me and the writer. I tried to let the 

writer speak in front of them and asked questions directly to them but it did not work out 

well 

Also, I realized that I was giving them answers easily and also it lead them dependence on 

teacher. It is so easy to calling a teacher when they want to solve the problem. So, 

especially early on when their group work starts, it is important not to answer question – at 

least not at first. Instead, I waited them for 5-10 seconds before they answer and asked the 

other group members how they would approach the question or give some hints to 

elaborate their answers. 

 

In week 11, the topic of previous lesson was ‘Economy’ (basic concept & system of 

economy) and students have idea about how the cost of goods will be decided in the 

market. In this lesson, the student should sell some inventions to potential customer and 

each group is given one useless product. They'll need to make a commercial poster and 

present to convince the audience that it is a good product.  

Nunan (1985) suggests the activities can be graded according to the cognitive and 

performance demands made upon the learner.  



  
 

In this activity, the learner to undertake activities which make progressively more demands 

upon them, moving from comprehension based activities to controlled production activities, and 

finally ones which require the learner to engage in real communicative interaction i.e. persuade 

the potential customer and sell their inventions. 

 

My fifth intervention for this lesson, assigning roles as collaborative work and also making a 

group poster. In previous lesson, I was focused on assigning roles and there was a check list 

for EDITOR of each group and it helped them what they should do in their group. However, 

emphasizing assigned role for the each group member sometimes can be obstacles to 

elaborate their ideas as a group. In group work, it gives students the opportunity to learn from 

and teach each other. When I was obsessed the specific role while they are doing their task, 

once they have finished with their role, some editors or presenters were indifferent to other 

group member’s idea. To stop this cycle, I assigned their role in the beginning of the class and 

explain them the role as just medium to collect their ideas and they can freely help and asking 

each other regardless of their role. During activity, I circulated and watched their group work 

and found out they make their poster with active participation no matter what their roles are. As 

I already told them in the beginning of the class, the main objectives in ‘Integrated English’ 

class is to raise their communicative competence and also develop their learning skills with 

cooperative learning. 

 

According to Nunan (1985), activities which focus on meaning are designed to get learners to 

process the content of the text through the various types of non-linguistic and linguistic 

responses they might make to the text. In this lesson, I designed poster activity to make 

students active in the process by presenting them with decision-making activities. For example, 

one lower level student who is not good at initiating conversation and negotiating meaning was 

excellent performer to draw their poster images and writing slogan with prominent supporting 

roles. Even one lower level student, her role was leading and planning their poster without 

hesitation. 



Findings 

 

The description of the stages above has highlighted certain findings to emerge from this 

study, particularly in relation to the group works and group dynamics during the task and 

how these were addressed. Here, though, I want to focus specifically on the language 

proficiency and its influence on group dynamics (such as hierarchy) during the study.  

I analyzed learners’ survey question and answer: 

 

Q1) ‘I speak English less if someone who can speak English better than me’ 

 

 

 

 

 

 

 

 

 

 

 

 

 

This figures shows that learners under-estimated their ability most frequently in 29, May of 

this study and that the number is the highest and this is the evidence that during this 

study the learners anxiety became worse at assessing themselves. However, 3 of them 

answered also ‘disagree’ for the question and it can be the good sign of their anxiety and 

also confidence  

 

Q2) I speak English more if someone who can speak English as same level as me. 
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Q2) I speak English more if someone who can speak English as same level as me. 

 

 

 

 

 

 

 

 

 

 

 

 

At the start of the study, most learners speak little and hesitate when they have some 

questions. Also, some learners gave the answers for the question in very short words (one 

or two). But after time goes by, they found out their peer has same anxiety and they were 

able to speak longer, especially in same level students, more complex and complete 

sentences more. Theses findings provide further evidence that the learners strongly affected 

by peers’ speaking or writing proficiency even they spent a lot of time in semester. 

 

Q3) I think teacher talk (directions, modeling) is a good way to elaborate ideas in group 

work. 
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As you can see the chart, the teacher talk is critical and essential for their group work also 

their group dynamics. After detailed and well-designed modeling for task, the learners’ 

output increased and they had clear view what they should do in their group work. It also 

helped their interaction between peers. The finding is here quite clear; learners tended to 

affect  their interaction and overall performance according to teacher talk. 

 

Q4) Motivation and participation increase when the task and activity is more relevant to 

me. 

 

 

 

 

 

 

 

 

 

 

 

 

This figures shows that the importance of learners’ needs analysis and teacher should know 

what their needs and what should they learn from courses. For example, learner F said that 

doing a questionnaire after class was her favorite activity because she wanted to find out 

about her own views and self-assessment for the current classes. She evaluated herself 

during interviews, questionnaire and also activity and this is why the teacher use their data 

when they create their tasks. If the teacher can create their task more relevant to their 

learners, they developed their ability whiled they are doing the task with motivation for the 

real-world purpose.  

 

Discussion 

 

At the start of this study I identified two issues which seemed to work effective classroom 

environment: group work (task) and group dynamics. I addressed these in Stage 1 of this 

project by providing same group formation and Stage 2 developing group.  
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However, these changes did not produce very positive results as most learners reduce their 

group anxiety and their performance. Questionnaires suggested a number of reason for this: 

lack of understanding of the group members, lack of experience of problem solving with 

group, and fear of negative consequences (from peers, teachers). I would suggest that 

cultural factors were partly responsible for learners’ fears, and a number of researchers have 

noted that it can be difficult in educational contexts where learners and teacher expect high 

performance and may react negatively when this is not the case (Harris, 1997; Smith, 2000).  

 

At Stage 2, I was focus on well-planned teacher talk (instruction, modeling) and support 

them to safe environment where the learner speak freely without hesitation. It seemed 

effective as learners’ interaction of their group work but they need more comfort 

environment.  

 

Overall, my learners’ performance did improve as we worked through the different stages of 

this study. The different factors described above and which I introduced at each stage and 

weeks of the study combined to promote this improvement. However, the learners’ anxiety 

problem still in the classroom and it surely will influence on their proficiency, motivation, 

behavior and participation to learn English.  I believe, through this action research study, they 

improved their proficiency however, there are still problem about peer competition and 

anxiety in the classroom. If the teacher spend more time in the classroom focusing on these 

issues and providing adequate time to make the learners’ more participate and interact each 

other, they can develop their performance and also attitude for learning English as well. 

Doing this study has allowed me to explore ways of suing many techniques more effectively 

with my learners. 

 

 

 

 

 

 












