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IIII. Introduction. Introduction. Introduction. Introduction    

  

 As marvelous technologies of communication have been rapidly developed for a few decades, 

people of the world have been getting connected more and more. In this phenomenon, there have been 

some needs to have a common language to use for their comprehensible communications, and then 

English has become the language that people look for as a medium. Currently, English has obtained a 

new acronym as ELF (English as a Lingua Franca) which is expected to conduct its role more 

extensively than any era.  

 In this acknowledgement of the significance of English, there is a question why it is important 

to teach pronunciation. Pronunciation is the façade that is able to open and initiate the meaningful 

communication. It can be frustrating and demotivating for students if they have repeated experiences 

where communication breaks down because of problems with their English pronunciation. Difficulties 

with pronunciation might mean that students fail to get their message across, even when the correct 

words are being used, or they might fail to understand what is said to them. Potentially even more 

confusing is the possibility that what students say might be understood to mean something they didn’t 

intend.  

 

 English is not a global language. This situation is not going to change in the immediate future, 
and so the primary goal of teaching pronunciation must now be to make learners intelligible to the 
greatest number of people possible, and not just to the native speakers of the language. (Walker 
2010) 

 

 Lastly, there are other upcoming questions in teaching pronunciation; what model of 

pronunciation should I teach and how good does my students’ pronunciation need to be? 

 The following pronunciation tutor project is an opportunity to get a feel for how to deal with it 

in the real world and make effective use of the information that has been presented in the class. It will 

be conducted by going through a series of stages where they will be required to offer effective tutoring 

to small group of individuals and document the process from the start to the end. At the end of this 

project, all participants will be expected to consider of new trend of teaching pronunciation, thinking 

about the answers for above two questions.  

 Each stage is described as below; 
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Stage 
(Timeline) 

Description 

Stage 1  
(March 20) 

 
1. Find and Select Subject 
    - In order to facilitate meeting schedules, the valid participants needed be chosen. 
It doesn’t matter whether their proficiency needs to be the same. However, the 
diagnostic test may be given differently if the participants’ proficiencies are different. 
 

Stage 2 
(April 3) 

 
1. Interview Subjects regarding Goals and Background  
2. Give Diagnostic Test 

    - The information of the participants will be gathered in this stage, such as their 
educational background and goals regarding English pronunciation.  
     - The diagnostic test will also be created and be given to subjects in order to get 
a feel for their strengths and weaknesses regarding English pronunciation.  
 

Stage 3 
(April 17) 

 
1. Analyze the Results of Test 
2. Devise a plan 
    Having given the diagnostic test, they will be analyzed to see what areas of 
English pronunciation need to develop the most. Based on the analysis of the test 
results, coupled with the results of the needs analysis, a specific plan will be created 
for how they propose to help the participants develop/enhance those needed skills. 
( preliminary report due on 10th April) 
 

Stage 4 
( April 24) 

 
1. Create set of Material to meet Goals 
2. Meet and Teach materials  
     This stage comprises several weeks of meetings and devised practice with the 
participants. Based on the plan created in stage 3, the specific materials will be put 
together to help their participants develop/enhance their pronunciation skills. Each 
class time will depend on the materials developed. Also keeping a journal on the 
progress of the sessions is expected to keep. 
 

Stage 5  
(June 5) 

 
1. Create Achievement Test 
2. Assess Progress 
    The students are to devise another measurement that can be used to assess the 
progress of the participants after the implementation of the plan and the practice 
sessions. In essence, this is an achievement test. Having devised the test, students 
will use it to assess the results of their plan and sessions with the participants.  
 

Stage 6 
(June 12) 

 
1. Write up report 
     The students will write up the entire project from stage 1 to stage 5. This write up 
comprises the final project for this course. Since we will be working on the different 
parts of the report in stages over the course of the semester, the final write up 
should not be too taxing. Mostly students will be working to revise and combine the 
different parts to create a solid cohesive report of the entire project. 
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IIIIIIII. . . . Participant ProfilesParticipant ProfilesParticipant ProfilesParticipant Profiles    

    Three tutees including a tutor are introduced under two categories; personal background of 

general English education, educational attitude towards English based on the interview and written 

questionnaires.  

 

AAAA. . . . Tutee 1Tutee 1Tutee 1Tutee 1    

a. Personal Background 

 One of my tutees is Nuri Oh, Korean, who is a university student  

majoring TESL in Sookmyung Women’s University. Her mother tongue is  

Korean, but she has studied English since she was 7 years old in English  

academic institutes in Korea, and she doesn’t have any overseas’ experiences.  

She doesn’t have frequent use of English a day, and she can only use English  

in a specific time like an English class. Her final goal for learning English is  

to speak English in a daily life such as fluent communication with peers  

and colleagues, accurate writing an email in English, etc. 

 

b. Educational Attitude toward English 

- Oral Communication Needs 

1. How important is this skill to your work/studies? 38 (her scores) / 50 (total score) 

 She thinks that it is quite important to participate in informal conversation and discussion, to 

give short or long presentations, to speak confidently and clearly, and to use appropriate stress patterns 

in words and sentences in English. However, she thinks that giving information or instructions and 

using appropriate non-verbal communication by using English are less important than above. In the 

long run, she feels about 76% of importance of using English in her studies.  

2. What is your current ability in this area? 29 / 50 

 She feels that participating in informal conversation is not that good, but the other oral 

communication activities like participating in discussion, giving short or long presentations, speaking, 

using appropriate stress in words and sentences are just fine. Her confidence regarding her current 

ability is 58%.  

- Student Self Awareness (Their attitude toward English and English pronunciation) 
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 She mainly speaks Korean as she is a native speaker and she said she has not pronounced some 

word exactly. She feels that native speakers have misunderstood her because she has grammatical 

mistakes or uses inappropriate words in the area of pronunciation. Also she feels anxious about her 

pronunciation when she is in the situation talking to strangers and doing a presentation in public. She 

always feels uncomfortable speaking in English because she is if listeners do not understand what she 

says because of her pronunciation. Besides, she thinks her personality is not that much active. However, 

she thinks she is getting comfortable in public as she has had a lot of presentation. She feels she has 

problems with pronunciation but she doesn’t recognize what they are exactly. She wants to find out her 

pronunciation problems and finally improve pronunciation in order to speak English confidently. After 

this project and course, she wants to give messages clearly when she does a presentation in public. 

    

BBBB. . . . Tutee Tutee Tutee Tutee 2222    

a. Personal Background 

 Another tutee is Amalina Qayyimah Binti Haji Kassim from Brunei,  

who is a university student majoring TESL in SookMyung Women’s  

University and English Language and Linguistics in UBD. She has mostly  

stayed in Brunei in her entire life, but she has been in UK for a while and in 

Korea as an exchange student. Her first language is Brunei Malay, and the 

second language is English.  She has studied English since she was about  

5 or 6 years old in Kindergarten. She has 4 to 5 hours use of English a day.  

Her final goal for learning English is to speak as fluent as the native speakers  

or those who are proficient in English at least. 

 

b. Educational Attitude toward English 

- Oral Communication Needs 

1. How important is this skill to your work/studies? 49 / 50 

 She thinks that almost all kinds of oral communication activities are very important for her 

studies; to participate in discussion, to give short or long presentations, to give information or 

instructions, to speak confidently and clearly, and to use appropriate stress patterns in words and 

sentences in English. However, she thinks that participating in informal conversation is less important 

than above activities. In the long run, she feels about 98% of importance of using English in her studies. 
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2. What is your current ability in this area? 25 / 50 

 She feels that participating in informal conversation and discussion, giving short presentation, 

speaking confidently and clearly are relatively good, but the other oral communication activities like 

giving long presentations, giving information or instructions, using appropriate stress in words and 

sentences, and using appropriate non-verbal communication are relatively not good. Therefore, her 

confidence regarding her current ability is 50%. 

      

- Student Self Awareness (Their attitude toward English and English pronunciation) 

 She usually speaks in Brunei Malay in Brunei. When she was little she was confused about 

numerous English vowel sounds because her mother tongue has only 5 vowel sounds. According to her 

UK experience, she found some /t/ and /d/ problems of articulation which has been noticed by one 

native speaker, such as ‘married’ and ‘merit’. Two situations made her anxious about her 

pronunciation; one is talking to strangers or even chatting with friends because she was afraid of 

making mistakes which might be able to cause some misunderstanding, and the other one is being on 

the phone, especially to discuss serious matters because people tend to misinterpret what she says and 

she doesn’t want to deal with any other issue by her pronunciation. She feels comfortable when she 

talks or practices in English alone, not interacting with people. She notices that her pronunciations 

starts to fall off when she is nervous or anxious because she has to keep conscious what to say and how 

to say with precise pronunciation of some words. She doesn’t think she has much specific areas that 

she would like to work on most, however, she appreciates every effort to improve her pronunciation. 

 

C. C. C. C. Tutee Tutee Tutee Tutee 3333    

a. Personal Background 

The other tutee is HyeSun, Hae (Natalie) who is a 30-year-old  

adult working in a company.  She has mostly lived in Korea, but  

she has been in China for one month as an exchange student  

majoring Sinology. Her mother language is Korean but she can  

speak Chinese and English a little bit. She first met and started to  

study English when she was in the middle school. She doesn’t  

 



     
 

 
9 of 99 

have any opportunities to use English at neither work nor a routine unless she goes to study English in 

a language academy. Her final goal is to speak and write English fluently.  

 

b. Educational Attitude toward English 

- Oral Communication Needs 

1. How important is this skill to your work/studies? 36 / 50   

 She thinks that it is quite important to give short and long presentations, giving information or 

instructions, speak confidently and clearly, and using appropriate non-verbal communication in 

English. However, she thinks that participating in informal conversation and discussions, using 

appropriate stress patterns in words and in sentences is less important than above. In the long run, she 

feels about 72% of importance of using English in her studies.  

2. What is your current ability in this area? 31 / 50 

 She feels that speaking confidently and clearly are relatively very good, and the other oral 

communication activities like giving long presentations, giving information or instructions, using 

appropriate stress in words and sentences, and using appropriate non-verbal communication are 

relatively ok, but participating in informal conversation is relatively not good. Therefore, her 

confidence regarding her current ability is 62%. 

(Comment: I guess she is happy and content about current her English ability, which it was a bit 

different from what I have known about her.) 

      

- Student Self Awareness (Their attitude toward English and English pronunciation) 

 She is a native Korean and she thinks this fact affects her English pronunciation. She said she 

only could pronounce based on her Korean pronunciation, so she felt it was not easy to pronounce 

some words by using the sounds which she has never used in Korean.  

      She feels anxious when she can’t understand some words in conversations or conversations on 

the phone. Sometimes she could understand what a person told after lots of explanation or she just 

passed the situation pretending to understand. However, she feels comfortable when she was having a 

conversation in the same level people or when there is someone who can help her speaking. As she has 

not learned about English pronunciation during school time, so occasionally she even doesn’t know 

how to pronounce some words. She wants to learn more about a phonetic symbol which may help 

when she read and search a word in dictionary. She also wants to know about some factors of 

pronunciation which are very minimum subtle but make meaning different.  
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D. Tutor D. Tutor D. Tutor D. Tutor     

    The person who is leading this project is Eunsook, who is a  

graduate school student of TESOL (Teaching English to Speaks of  

Other Languages) in SookMyung Women’s University. She was born  

and educated in Korea. It was only about 7 years when she started to  

have a career in this English education field. Before that, she was an  

office worker and worked in Malaysia, Singapore and Korea.   

 She had a hard time to learn English because she hadn’t prepared  

for this huge moment when she had to use English tremendously. She started to learn English regularly 

when she was a middle school student. Her English learning was focused on grammatical, lexical and 

phonetic area in public school like other students. She hasn’t studied English in private language 

academy after school; instead, she enjoyed watching movies, cartoons and programs for kids in 

AFN(American Forces Network) at home. Looking back to the learning experience of pronunciation 

particularly, she is a little confident of word stress because she has paid attention to it in order to get a 

good score in the school exam. What she did was that she merely gave a look more and interest in the 

stress somewhere in phonetic symbols in a dictionary. It could be her habit to check it when she met a 

new word.  

 The moment when she realized and recognized the importance of English learning was the time 

when she worked in overseas. As she was the person who believed and depended on the education of 

public school, she hasn’t noticed the limit of it in Korea. Especially, she has suffered for the confusion 

between American style and British style of English in pronunciation and different usage of vocabulary. 

Finally, she was a bit in panic when she met people in her age who could speak a few languages 

including perfect English, which was normal in some countries. What if I could prepare myself for this 

phenomenon earlier ? What if young Korean students can prepare themselves for it early?  

 What her final goal in terms of using English is to have more fluent competence in both 

receptive and productive area than now. In terms of teaching English, she will try hard to be a good 

and knowledgeable English teacher who can use methodology, strategy, and theories in the right place 

and right time in order to help learners effectively.
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III.III.III.III.    Diagnostic TestDiagnostic TestDiagnostic TestDiagnostic Test    

    

A. OverviewA. OverviewA. OverviewA. Overview    

 There are four types of the eliciting techniques in this diagnostic test; the diagnostic reading to 

check the competence in the controlled passage, word stress, focusing on the segmental problems, and 

story telling to check the competence in more independent situation. We can find specific 

questionnaire which used for tutees in the following section. This test was occurred on 5
th
 April 

Saturday in one classroom in Injaekwan. 

 

B. RubricB. RubricB. RubricB. Rubric    

 Two big scales are measured and used in this rubric, which is general assessment of speech and  

detailed assessment of pronunciation.  

1. General Assessment of speech 

Category Degree 

Clarity1 (very intelligible)      1           2           3           4            5  (unintelligible) 

Speed2 (very slow)               1           2           3           4            5  (very fast) 

Fluency3 (very fluent)             1           2           3           4            5  (disfluent) 

Voice Range4 (very wide range)     1           2           3           4            5  (very narrow range)  

Volume5 (very high)                1           2           3           4            5  (very low) 

Voice Quality6 (very obviously L1)   1           2           3           4            5  (very obviously L2) 

Impact7 (very low)                 1           2           3           4            5  (very high) 

                                                 
1
 Speech Clarity concerns the quality of speech transfers to the listeners. It is difficult to pick up the speech in very noisy 

room. 
2
 Speech pace, is the speech fast, slow or just fine? 

3
 Fluency in speech means the smoothness or flow with which sounds, syllables, words and phrases are joined together 

when speaking quickly. 
4
 Vocal(voice) range is the measure of the breadth of pitches that a human voice can phonate. 

5
 Speakers control the production of sound either using their own voice or a microphone so that amplified sound is loud 

enough to be heard. 
6
 When we produce speech, we move air through our vocal apparatus. The quality depends on ages, gender, and tone. 
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2. Detailed Assessment of Pronunciation 

Suprasegmentals Degree 

Thought group 

division8 
(very weak)              1           2           3           4            5    (very strong) 

Nuclear stress 

placement 

(very weak)              1           2           3           4            5    (very strong) 

Tone choice (very weak)              1           2           3           4            5    (very strong) 

Rhythm & prominence (very weak)              1           2           3           4            5    (very strong) 

Word stress (very weak)              1           2           3           4            5    (very strong) 

Linking (very weak)              1           2           3           4            5    (very strong) 

 

 

                                                                                                                                                                       
7
 How impressed 

8
 A speaker takes a short pause between groups of words, which the division should be comprehensible.  
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CCCC. The Diagnostic Questionnaire. The Diagnostic Questionnaire. The Diagnostic Questionnaire. The Diagnostic Questionnaire    

 

Type 1 – The Diagnostic Reading
9
 

    1. Read the following passage to yourself once or twice to understand the meaning. Then, read 

it aloud to your friends as naturally as you can. Your friend will use the feedback sheet on the previous 

page to provide comment some aspects f your pronunciation.  

 

 “I who am blind can give one hint to those who see – one admonition to 

those who would make full use of the gift of sight; use your eyes as if tomorrow 

you would be stricken blind. And the same method can be applied to the other 

senses. Hear the music of voices, the song of a bird, the mighty strains of an 

orchestra as if you would be stricken deaf tomorrow. Touch each object you 

want to touch as if tomorrow your tactile sense would fail. Smell the perfume of 

flowers, taste with relish each morsel as if tomorrow you could never smell and 

taste again. Make most of every sense; glory in all the facets of pleasure and 

beauty which the world reveals to you through the several means of contact 

which Nature provides. But of all the senses sight must be the most delightful.” 

 

An excerpt from Helen Keller 

    

    

 

                                                 
9
 Source : http://www.eslgold.com/pronunciation/diagnostic_exercises.html 
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Type 2 – Word Stress 

 2. First read the passage below for meaning. Then read it aloud. Have your partner mark the 

words you have stressed by putting a mark above the word. 

 

Peppe Pinton, like other American soccer advocates, points out that things are 

looking up. Soccer is already the fastest growing sport in the United States, and 

some experts predict it could rival American football, basketball, and baseball 

in… maybe… 25 years? 

 

In the meantime, soccer fans in this nation of immigrants don’t need to feel too 

disappointed by the U.S. team’s loss in the 2006 World Cup. They can vent their 

passions as expatriates, cheering on virtually every other World Cup team still 

playing in Germany this year ! 
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Type 3 – Self Assessment focusing on the segmental factors
10
 

 

 3. Read the following paragraph aloud and answer the following questions. 

 

     The standard flip chart (model 850034) is a white, plastic coated board 

with a grey metal frame. The paper pad is held firmly in place with two magnetic 

knobs and can be adjusted to accommodate various commercial sizes. This 

model comes complete with a carrying handle, easel, and a removable 

aluminum pen tray. What a pleasant alternative to the spiral-bound dinosaurs of 

the past! Suggested retail price: $27.69.  

 

 

 a. Which individual sounds were difficult to pronounce? 

 

 b. Which sounds were difficult to pronounce together?  

 

 c. Which words were difficult to pronounce in isolation?  

 

 d. Which words and sounds were easy for you to pronounce? 

 

 e. What patterns of difficulty do you notice? (Ex: l/r sounds, word endings, multi-syllabic words) 

 

 

 f. Read the paragraph again and record, save and send the file to the tutor.  

 

  

 

 

 

                                                 
10
 Source : http://iteachme2009.blogspot.kr/2009/07/self-administered-pronunciation.html 
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Type 4 – Story Telling 

 

 4. What happened? Look at the pictures carefully and think about the story. Tell the story and 

record it. 
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IV.IV.IV.IV.    Analysis of the Diagnostic ResultsAnalysis of the Diagnostic ResultsAnalysis of the Diagnostic ResultsAnalysis of the Diagnostic Results    

 Analysis is based on the result of the diagnostic results, which explained under the types of the 

diagnostic test. 

    

A. A. A. A. Tutee 1 Tutee 1 Tutee 1 Tutee 1 (Nuri, Oh)(Nuri, Oh)(Nuri, Oh)(Nuri, Oh)    

 a. Test Results    

1. General Assessment of speech 

Category Degree 

Clarity (very intelligible)      1           2           3           4            5  (unintelligible) 

Speed (very slow)               1           2           3           4            5  (very fast) 

Fluency (very fluent)             1           2           3           4            5  (disfluent) 

Voice Range (very wide range)     1           2           3           4            5  (very narrow range)  

Volume (very high)                1           2           3           4            5  (very low) 

Voice Quality (very obviously L1)   1           2           3           4            5  (very obviously L2) 

Impact (very low)                 1           2           3           4            5  (very high) 

2. Detailed Assessment of Pronunciation 

Suprasegmentals Degree 

thought group division (very weak)              1           2           3           4            5    (very strong) 

nuclear stress placement (very weak)              1           2           3           4            5    (very strong) 

tone choice (very weak)              1           2           3           4            5    (very strong) 

rhythm & prominence (very weak)              1           2           3           4            5    (very strong) 

word stress (very weak)              1           2           3           4            5    (very strong) 

linking (very weak)              1           2           3           4            5    (very strong) 
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 b. Analysis of the test results 

Test Type Analysis 

1. Pronunciation 
Diagnostic 
Reading 

      

     Overall, she read fast without proper breathing which made me understand a bit 

difficult, which the word stress and thought groups were not considered very 

much.  

     Good Point: She knows how to pronounce almost of all words in the reading 

and can read the passage immediately with less time to prepare. Even though she 

met new words, she doesn’t hesitate too much and she can pronounce it about 95% 

accuracy. Her low intonation at the end of sentence is quite stable.  

     Need to Improve: I guess she knows how to stress of each word, however, 

when she read the words in the sentence, she seemed like she didn’t care or forgot 

to apply properly, such as orchestra (high and low, but in her case, she stressed at 

the end.) pleasure and beauty (she stressed at the end of each word with a bit high 

intonation.). She seemed to trying differentiating the thought groups, not by 

breathing, but by using a bit high intonation at the ending word of the thought 

group or stress at the end of the word. Some words like ‘relish, morsel, and facet’ 

were failed to articulate.  

2. Word Stress 

 

     She tends to read one sentence in one breath, so I guess there is no such enough 

breathing to use each word stress in one sentence, which may show her 

monotonous speaking style. The words including /a/ /e/ like ‘Advocates, 

immigrants, and virtually’ were failed to stress correctly.  

 

3. Self 
Assessment 

 

 

a. Which individual sounds were difficult to pronounce? 

  � /l/, /v/ 

 

b. Which sounds were difficult to pronounce together?  

  � /ral/ 

 

c. Which words were difficult to pronounce in isolation?  

� aluminum, spiral, removable 

 

d. Which words and sounds were easy for you to pronounce?  

� plastic, standard 
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e. What patterns of difficulty do you notice? 

� l/r soundings 

 

- In my view, I don’t think she has a difficulty of articulation on /l/ /r/ 

sound. I found that she could have had an accurate word stress and 

intonation but as I mentioned above, she tried reading in one breath,  so 

she needs to read or say in proper pace. 

 

4. Independent 
Speech (Story 
Telling) 

 

     Unlike the above diagnostic tests, she shows quite confident pronunciation 

when she told the story, and even she can articulate the sound /r/ although she 

mentioned it was difficult to pronounce. (Maybe because she was in more 

comfortable zone than Injaekwan.) She sounded like she was still confused about a 

though group while reading but 70% of though groups were considered by her. 

Also I found that she can use a number of vocabulary while she is describing some 

situation with proper speed and pause. However, when she shows that the sentence 

or subject is connected to the following sentence, she still tends to raise her tone 

up at the end of the sentence or word.  

 

 

 

BBBB. Tutee . Tutee . Tutee . Tutee 2222    ((((AmalinaAmalinaAmalinaAmalina))))    

 a. Test Results    

1. General Assessment of speech 

Category Degree 

Clarity (very intelligible)      1           2           3           4            5  (unintelligible) 

Speed (very slow)               1           2           3           4            5  (very fast) 

Fluency (very fluent)             1           2           3           4            5  (disfluent) 

Voice Range (very wide range)     1           2           3           4            5  (very narrow range)  

Volume (very high)                1           2           3           4            5  (very low) 

Voice Quality (very obviously L1)   1           2           3           4            5  (very obviously L2) 

Impact (very low)                 1           2           3           4            5  (very high) 
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2. Detailed Assessment of Pronunciation 

Suprasegmentals Degree 

thought group division (very weak)              1           2           3           4            5         (very strong) 

nuclear stress placement (very weak)              1           2           3           4            5         (very strong) 

tone choice (very weak)              1           2           3           4            5         (very strong) 

rhythm & prominence (very weak)              1           2           3           4            5         (very strong) 

word stress (very weak)              1           2           3           4            5         (very strong) 

linking (very weak)              1           2           3           4            5         (very strong) 

 

 b. Analysis of the test results 

Test Type Analysis 

1. Pronunciation 
Diagnostic 
Reading 

     

     Overall, relatively, she read the passage in proper speed, 95% precise word 

stress with articulation, showing her style of Brunei Malay a bit while reading.  

     Good Point: She knows how to pronounce almost of all words in the reading 

and can read the passage immediately with less time to prepare. Even though she 

met new words, she doesn’t hesitate too much and she can pronounce it about 98% 

accuracy. Also she can catch the thought groups quickly and reflect it her reading 

a loud by pausing in a proper position. Her low intonation at the end of sentence is 

quite stable and I can feel more rhythmic in her reading than other tutees. 

     Need to Improve: She tends, not all but a few, to pronounce /–t/ /-d/ /-th-/ to 

one sound /t/, such as ‘blind’ ‘applied’, which is sounded like a bit subconsciously 

or is from her style of mother tongue. Also she has a special pitch which she 

stresses in the middle of a word then rise it up at the end, but not sounds like 

question. I can find it in the words ‘flowers, pleasure’.  

 

2. Word Stress 

 

     I think there is no very serious or special problems of word stress in her 

reading. However, unlike Diagnostic reading, maybe she wanted to focus on word 

stress, she tends to stop sounds of a word very quickly, so it sounds like the 
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xylophone (ding ding ding), when native speakers sound like a wind instrument 

(pu~~~~~~). Therefore, her word stress is quite correct but her entire 

pronunciations in reading show a bit different rhythm from native speaker’s 

rhythm, which make her sounds a bit awkward. 

 

3. Self 
Assessment 

 

 

a. Which individual sounds were difficult to pronounce? 

� The /ӕ/, /ɪ/ and /t/ sounds can be difficult to pronounce as I get very conscious 
and anxious when reading. 

 

b. Which sounds were difficult to pronounce together? 

� In the words 'alternative' and 'accommodate' and 'magnetic', the sounds which 

gave me difficulty to pronounce were /l/ and /t/ at 'alternative' and the sounds /ӕ/ 
and /t/ in 'accommodate' and the sounds /e/ and /t/ in 'magnetic'. 

 

c. Which words were difficult to pronounce in isolation? 

� There wasn't any word from this particular extract that was hard to pronounce 

when in isolation. 

 

d. Which words and sounds were easy for you to pronounce? 

� The sounds /aɪ/ and /Ʌ/ are easy for me to pronounce. Word-wise, common 

words such as 'the', 'a', removable', 'aluminum' are just some of those that were 

easier for me to pronounce. 

 

e. What patterns of difficulty do you notice? 

- � The various vowel sounds and consonant clusters or sound 

combinations can be of difficulty for me. 

 

4. Independent 
Speech (Story 
Telling) 

 

          Unlike the above all tests, her speed of speech is relatively slow. I think. 

Even though I have already asked her not to read the prepared script at home but 

to try to record the speech in a natural and daily speaking style, I guess the reason 

because she wanted to find several rules like choosing proper words, articulation 

on each word, grammar, word stress, intonation, and apply them at the same time 

while reading. Still she tends to pronounce /t/, /d/ to /t/. The thought group was 

clearly distinguished in the slow speech.  
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CCCC. Tutee . Tutee . Tutee . Tutee 3333    ((((Natalie)Natalie)Natalie)Natalie)    

 a. Test Results    

1. General Assessment of speech 

Category Degree 

Clarity (very intelligible)      1           2           3           4            5  (unintelligible) 

Speed (very slow)               1           2           3           4            5  (very fast) 

Fluency (very fluent)             1           2           3           4            5  (disfluent) 

Voice Range (very wide range)     1           2           3           4            5  (very narrow range)  

Volume (very high)                1           2           3           4            5  (very low) 

Voice Quality (very obviously L1)   1           2           3           4            5  (very obviously L2) 

Impact (very low)                 1           2           3           4            5  (very high) 

 

2. Detailed Assessment of Pronunciation 

Suprasegmentals Degree 

thought group division (very weak)              1           2           3           4            5    (very strong) 

nuclear stress placement (very weak)              1           2           3           4            5    (very strong) 

tone choice (very weak)              1           2           3           4            5    (very strong) 

rhythm & prominence (very weak)              1           2           3           4            5    (very strong) 

word stress (very weak)              1           2           3           4            5    (very strong) 

linking (very weak)              1           2           3           4            5    (very strong) 

 

 b. Analysis of the test results 

Test Type Analysis 

1. Pronunciation 
Diagnostic 
Reading 

 

    Overall, relatively, she read the passage in proper speed, about 70% precise 

word stress with about 70% articulation.  
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     Good Point: Her reading is not that monotonous because she tends to stress 

one word in a thought group regardless her acknowledge of thought group or not.   

     Need to Improve: I think she needs to learn, receive and experience more 

words than current stage in order to overcome the moments when she meets new 

words to articulate. She fails to articulate ‘admonition, method, mighty, stricken, 

tactile, relish, morsel, and facet’, which are the major words to comprehend. She 

doesn’t read fast the passage in one breath, but she seems like not to distinguish a 

thought group clearly. She doesn’t pause; instead, she tends to tune her voice up 

with stress at the end of the word where she wants to pause.  

 

2. Word Stress 

      

     She fails to stress precisely the major words like ‘advocates, fastest, expert, 

rival, immigrant, and virtually.’ She just tries to pronounce words and read the 

passage with unclear pronunciation. 

 

3. Self 
Assessment 

 

 

a. Which individual sounds were difficult to pronounce? 

� r, d, z, v, ə 

  

b. Which sounds were difficult to pronounce together? 

� 00(number), a white, adjusted to 

  

c. Which words were difficult to pronounce in isolation? 

� white, coated, accommodate, sizes, 0(number), board, removable, dollars 

  

d. Which words and sounds were easy for you to pronounce? 

� flip, frame, pad, place, can, model, handle, pen 

  

e. What patterns of difficulty do you notice? 

� R and L sound in a word, words ending /d/, words with many syllables, /v/ 

 

4. Independent 
Speech (Story 
Telling) 

 

          Her speech was super stable because she didn’t tell about the story but she 

read what she wrote about it. Sound /r/ for ‘grocery’ and /f/ for ‘fainted’ were 

failed to articulate. She tends to raise her voice up at the point of the pause in a 

sentence. However, the intonation for a statement is stable.  
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V. V. V. V. GoalGoalGoalGoals ands ands ands and Objectives Objectives Objectives Objectives    

    

A. OverviewA. OverviewA. OverviewA. Overview    

“Teachers can effectively address the pronunciation needs of their students only through 
comprehensive knowledge of the English sound system and through a variety of pedagogical 

techniques, many of which should be communicatively oriented” (Celce-Murcia at al. (2010:12)). 
 

 Based on the analysis of the diagnostic on each tutee, also considering about the aim of this 

project, initial goals of tutoring will be established. However, as my subjects are adults and also 

qualified all intermediate proficiency, the flexible and delicate thought that always can be reflected 

several variances and learners’ needs for their desire to achieve, will be necessary for this project. 

 The common goals for my tutoring project are 

 - to aware and rethink regarding the global standard English pronunciation  

 - to reset their personal specific goals in terms of pronunciation 

so that hopefully it will be able to help their further mission as an English teacher or the equivalent role 

in the future.  

 The each tutee’s goal based on the result and analysis is as followed. 

 

BBBB. Tu. Tu. Tu. Tutee 1 (Nuri)tee 1 (Nuri)tee 1 (Nuri)tee 1 (Nuri)    

 Focusing on Word Stress, Sentence Stress and Intonation is necessary for her current status of 

pronunciation, not focusing on articulation of each word. Although she still fails to articulate some 

words in her proficiency, she will be able to aware and overcome this matter during this tutoring time. 

 - She should be able to aware the importance of mutual intelligibility focusing on the 

Suprasegmentals area, especially distinguish thought groups with proper speed.  

 - She should be able to distinguish and articulate /a/ /e/ sound in words consisted of 

several syllables. 

 

CCCC. Tutee 2 (Amalina). Tutee 2 (Amalina). Tutee 2 (Amalina). Tutee 2 (Amalina)    

     Sentence Stress and Intonation should be focused in this tutoring session. In addition, she 

should notice, maybe she already noticed, that she has pronounced sound /d/ /t/ /th/ to all /t/. If this is 

from her mother tongue, I wonder if it can be improved by her attention and efforts. 
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 - She should be able to aware the importance of mutual intelligibility focusing on the 

Suprasegmentals area, especially use of sentence stress and intonation more natural and 

closer to the standard global English pronunciation, which she sets in mind through this 

tutoring project. 

 - She should be able to have some opportunities or find a way to think or get over the 

matter of articulating sound /d/ /t/ /th/.  

 

D.D.D.D. Tutee 3 ( Natalie) Tutee 3 ( Natalie) Tutee 3 ( Natalie) Tutee 3 ( Natalie)    

 She needs to expose herself to a lot of vocabulary having various pronunciations. I think the 

reason why she fails to articulate some major words because they are not very familiar with her 

experience or pre existed knowledge, assuming she knows how to pronounce English alphabet. If she 

feels confident about reading and articulating words, then she can focus on sentence stress and 

intonation. Therefore, Focusing on word stress with articulation each word is necessary for her current 

state of pronunciation. 

 - She should be able to articulate words consisted of several syllables almost 

immediately when she meets them, especially /r/ /f/ /d/. 

 - She should be able to be aware of the word stress. 

 - Ideally she should be able to get confidence regarding English pronunciation. 

 

EEEE. Tutor . Tutor . Tutor . Tutor     

 Leading this project, I found myself that I still must learn more and continually accumulate the 

knowledge and experiences in the field of English pronunciation. It is much more than merely 

recognizing how to articulate the phonetic of alphabets. Therefore, the tutor’s goal should be set as 

below;  

 - I should be able to have a sufficient basic knowledge in terms of English 

pronunciation in order to be a criterion (as a teacher) of it. 

 - I should be able to find and check pronunciation teaching activities in order to adapt 

them into various learning situation and learners’ needs. 

 - I should be able to aware a few specific uniqueness in terms of English pronunciation, 

not only Korean, but also (starting) a few neighbor countries.  
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VI. Action Plans VI. Action Plans VI. Action Plans VI. Action Plans     

    

A. A. A. A. OverviewOverviewOverviewOverview    

 This action plan below is planned by the tutor based on the analysis of the diagnostic. The main 

idea is that we are going to find and adjust our pronunciation problems while we prepare for the public 

speech. Public speech is important for especially people who want to be a teacher as they are usually 

standing in front of learners saying something. Therefore, if we feel confident of being on stage, the 

other fears my tutees are having will be gradually reduced. As they have studied English for more than 

twenty years, their fluency is considered as much stable to survive in English speaking countries, so 

accuracy will be focused more in this project.  However, always the new ideas and learners’ needs will 

be reflected to complete this project successfully and also I would like my tutees in this project to 

attend joyfully.  

 

BBBB. Action Plans. Action Plans. Action Plans. Action Plans    

Timeline Description 

Class 1 

(26th April) 

1. Duration : one hour 

2. Venue : Sookmyung Professional Center (Injaegwan) 

3. Theme : Syllable 

4. Method : Communicative Approach11, Direct Method12 

5. Method used :  

= (CA)Learner engagement in authentic listening and speaking tasks 

= (DM)Teacher correction and repetition drill 

6. Focus : Fluency and accuracy 

7. Approach : Interactive Learning13 

8. Activity : Classification, Role Play 

Class 2 

(3rd May) 

1. Duration : one hour and a half 

2. Venue : Sookmyung Professional Center 

                                                 
11
 Communicatively adequate pronunciation is generally assumed to be a by-product of appropriate practice over a 

sufficient period of time. 
12
 Students learn to pronounce by listening to and repeating the teacher’s model of a word or phrase. 

13
 As learners interact with each other through oral and written discourse, their communicative abilities are enhance. 
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3. Theme : Word Stress 

4. Method : Direct Method 

5. Method used : Teacher correction and repetition 

6. Focus : Accuracy 

7. Approach : Cooperative and collaborative Learning14 

8. Activity : Classification, Minimal pair 

Class 3 

(10th May) 

1. Duration : one hour and a half 

2. Venue : Sookmyung Professional Center 

3. Theme : Sentence Stress 

4. Method : Direct Method 

5. Method used : Teacher correction and repetition 

6. Focus : Accuracy  

7. Approach : Cooperative and collaborative Learning    

8. Activity : Inductive Table  

Class 4 

(17th May) 

1. Duration : one hour and a half 

2. Venue : Sookmyung Professional Center 

3. Theme : Thought Group and Prominence 

4. Method : Direct Method 

5. Method used : Teacher correction and repetition 

6. Focus : Accuracy 

7. Approach : Cooperative and collaborative Learning    

8. Activity : Problem-solving 

Class 5 

( 24th May) 

 

1. Duration : one hour and a half 

2. Venue : Sookmyung Professional Center 

3. Theme : Intonation & Rehearsal 

4. Method : Communicative Approach 

5. Method used : Learner engagement in authentic listening and speaking tasks 

6. Focus : Accuracy ,and then Fluency 

                                                                                                                                                                       
14
 As students work together in pairs and groups, they share information and come to each others’ aid. In a cooperative 

classroom the students and teachers work together to pursue goals and objectives. In cooperative learning models, a group 

learning activity is dependent on the socially structured exchange of information between learners. In collaborative learning, 

the learner engages “ with more capable others (teachers, advanced peers, etc.), who provide assistance and 

guidance”(Oxford 1997:444). 
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7. Approach : Interactive Learning 

8. Activity : Intonation direction game 

Achievement Test 

Day ( 31st May) 

1. Duration : one hour 

2. Venue : Sookmyung Professional Center 

3. Theme : Achievement Test  

4. Method : Communicative Approach 

5. Method used : Learner engagement in authentic listening and speaking tasks 

6. Focus : Accuracy, and then Fluency 

7. Approach : Holistic approach15 

 

 

 

 

 

                                                 
15
 This involves looking at how well learners can use the features of pronunciation that the teacher has been teaching to 

communicate orally and effectively. 
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C. Sample Materials 

 a. For Class 1 

Syllables : The Basic Unit of English Rhythm 

one syllable two syllables three syllables more than four 

ease 

care 

paint 

call 

one 

two 

noun 

verb 

 

easy 

careful 

painted 

recall 

seven 

sentence 

focus 

eighteen 

 

easily 

carefully 

repainted 

recalling 

eleven 

direction 

continue 

emphasis 

identify 

analysis 

it’s important 

He wants a book. 

I have to go. 

laboratory 

elementary 

asparagus 

 

 

 b. For Class 2 

The other two vowels in banana are reduced to a very short, unclear sound. This is the sound of the 

reduced vowel, schwa./ə/It is the most common vowel sound in English. 

the Contrast between schwa and clear vowels 

travel   Kansas  Pilot   Alaska  ticket  

Nebraska  pencil  Canada  advice  America 

reason  arrange  listen   record  excuse 

American  allow   Irish   exchange  African 

pronounce  announce  attend  Spanish 

 

 



     
 

 
30 of 99 

Contrasting table 

 Alphabet vowel sound Relative vowel sound 

aid   

add   

seat   

set   

mice   

miss   

pine   

pin   

pike   

 

 

 c. For Class 3 

Content / information words 

often stressed 

Function words 

usually unstressed 

1.  

2.  

3.  

4.  

5.  

6. 

7.  

8.  

9.  

1.  

2.  

3.  

4.  

5.  

6.  

7.  

 

 

 

 

Exercise 1  

mother   attend 

Do it.    You did? 

Pay them.   It hurts. 

abandon   guarantee 

I saw you.   Have 

some cake. 
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 d. For Class 4 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Thought Group  

 When I was a girl I skipped down paths dancing in my bedroom 

jumped rope with my friends and squatted to smell the flowers in my 

mother’s garden. 

- A term that refers to a discrete stretch of speech that forms a 

semantically and grammatically coherent segment of discourse.  

1. She is leaving to take up a post in Glasgow we wish her well. 

2. The door opened and this person got out and it was a little old lady with a 

shopping bag. 

3. I hurried across and turned into an alleyway and started to walk it was 

dark and drizzling a little 
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 e. For Class 5 
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VVVVIIIII Lesson PlanI Lesson PlanI Lesson PlanI Lesson Plan    

 

A. A. A. A. OverviewOverviewOverviewOverview    

 Having English-language learners “hear, analyze, and compare key features among a variety 
of accents. Such an approach would address both intelligibility and listening comprehension, 
increasing communicative flexibility and respect for accent diversity. (Scales et al. 2006, 735) 

 

 Each lesson has each different theme. Under each different theme, tutees learn the elements of 

suprasegmental area of English pronunciation week by week. All lessons focus on doing the speeches 

perfectly by applying what we have learned for five weeks. As their proficiency in terms of speaking is 

considered as Intermediate 16  in speaking, main goal of the lessons are having opportunities to 

accommodate their existed knowledge or habit in English pronunciation.  

 

BBBB. . . . Class 1 Class 1 Class 1 Class 1     

 a. Lesson Plan 

Theme Syllables 

Duration     One hour 

Objectives 

    At the end of the class 1,  

1. tutees should be able to understand syllable and tell numbers of syllables on 

one word.  

2. tutees should be able to understand the task (speech)of whole classes. 

3. tutees should be able to understand their goals and add one individual goal for 

this project. 

Motivation 
   Learners don’t mind pretending to be someone in imaginary situation and 

performing instant speech if there are some sufficient models provided. 

Materials     Video Clips, worksheet, mission statement slip, recorder(Smartphone) 

                                                 
16
 Speakers at the Intermediate level are distinguished primarily by their ability to create with the language when talking 

about familiar topics related to their daily life. They are able to recombine learned material in order to express personal 

meaning. Intermediate-level speakers can ask simple questions and can handle a straightforward survival situation. They 

produce sentence-level language, ranging from discrete sentences to strings of sentences, typically in present time. 

Intermediate-level speakers are understood by interlocutors who are accustomed to dealing with non-native learners of the 

language. (ACTFL Proficiency Guidelines 2012-Speaking)� Appendix 
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Warm Up                    

(15 minutes) 

 

1. Greetings 

2. Presenting Mission statement  

    - TR(Tutor) gives duplicable mission statement slip to TES(Tutees). 

    - TR explains about the mission statement. 

    - TR asks TES to think about one more individual goal during the class, and 

reminds TES are supposed to submit one of their mission statement slip filled all 

requirements out to TR. 

3. Activate Schema (Understanding the task of whole classes) 

    - All watch the video clips of celebrities’ Oscar Winners’ speeches 

Penelope Cruz winning Best Supporting Actress for "Vicky Cristina... etc..50 

speeches 

http://www.youtube.com/watch?v=A6QFfJHuFy4&list=PL26F9115780417411 

    - TES exchange feedbacks regarding the video clips. 

      Q1 How was it? 

      Q2 What factors were impressive and what have you learned?  

  � Simple, clear, emotional expression 

 

Presentation & 

Activity                  

(30 minutes) 

 

1.  Spontaneous Speech – All speeches were video taped 

     - Tutor– Pretending top honor graduation of Master Degree  

                    (Announcer – Amalina) 

      - Nuri – Pretending top honor on entrance exam of SMU  

                    (Announcer – Tutor) 

      - Amalina – Pretending top honor graduation of a Doctorate in SMU     

                    (Announcer – Tutor) 

      - Natalie – Pretending Miss Universe 2014 (Announcer – Tutor) 

2.  Suprasegmental Point – Syllables 

 -  TR asks TES about Syllable like ‘what do you know about syllable?’. 

 -  TR briefly explains the definition of syllable. 

 -  TR gives TES worksheet to share its examples by sorting some words into 

one, two, three, more than four syllables. 
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Closure  

(5 minutes) 

 

1. TES have time to think and write one more goal for each, and then submit it to 

TR. 

2. TES decide to practice speech with the scripts of the world famous speeches. 

3. Assignment  

    - TES decide and let TR know whose speech will try. 

    - TES Watch the video clips for today, and keep studying celebrities’ speech. 

 

Reflection 

 

    In the beginning of the class, we had discussion about the feedback of the 

diagnostic analysis including their needs and goals. I wrote their goals based on 

the analysis of the diagnostic named as ‘mission statement.’ The duplicable copy 

of the statement was given to each tutee, and they were asked to think about one 

more goal for themselves. At the end of the class, they were supposed to submit 

one copy with their signature to me, and keep the other copy. 

   I guess watching some sample models sometimes takes sufficient time, so I 

sent several available links to tutees to study speech styles earlier before the 

class 1 begins. The links were as below; 

Gwyneth Paltrow winning an Oscar® for "Shakespeare in Love"      

http://www.youtube.com/watch?v=NG9p1FFwxb0 

Judi Dench winning Best Supporting Actress 

http://www.youtube.com/watch?v=qbbpFI8Qge8 

Juliette Binoche winning Best Supporting Actress 
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http://www.youtube.com/watch?v=SLjmshg_0Fo 

Jack Nicholson winning an Oscar® for "As Good as it Gets" 

http://www.youtube.com/watch?v=H19_nhpvsT0 

Penelope Cruz winning Best Supporting Actress for "Vicky Cristina... etc..50 

speeches 

           http://www.youtube.com/watch?v=A6QFfJHuFy4&list=PL26F9115780417411     

     As one of our goals was aware of the global standard English pronunciation, 

I guess it was truly helpful for us because we could listen to not only 

Americans, but also foreign actresses or actors’ speeches in some specific but 

very authentic situation. For example, a Spanish actress gave a winner speech 

in English, which met with the goals of this project. 

    I was worried about their hesitation, so I showed a sample speech in front of 

my tutees.  I think this demonstration worked well. Nuri has never had any 

opportunities to do presentation in English before she entered 

SMU(Sookmyung University). Amalina has had some opportunities in Brunei, 

and Natalie also hasn’t got many opportunities so far. However, when their 

turn was come, they did the spontaneous speech better than I expected. They 

never hesitated to come to the front and just did spontaneous speech 

pretending some winners in some different situation. Koi’s belongings like a 

water bottle and glasses became useful tools; glasses was a kind of crown for 

Natalie and a water bottle was the trophy for Nuri, Koi and me. My tutees 

enjoyed discovering their peer’s role and specific situation.  

Before we go further by focusing on the suprasegmental area in the project, I 

thought it was important to know about the syllables. However, I don’t think I 

could make some smooth connection of syllables with the speech. It sounded 

like a bit separated lesson. I briefly explained the definition of syllable and 

shared its examples by sorting some words into one, two, three, more than four 

syllables. I cut all sample words and put them all in envelope and gave it and 

the empty table to each tutee to sort them out into the relevant column in the 

table. Koi was the one who could provide precise answers for all, and Nuri was 

the next. Natalie classified only 65% of given words.  
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 b. Teaching Material  

Mission Statement SlipMission Statement SlipMission Statement SlipMission Statement Slip    
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Worksheet Worksheet Worksheet Worksheet for syllablefor syllablefor syllablefor syllable    

Syllables : The Basic Unit of English Rhythm 

one syllable two syllables three syllables more than four 

ease 

care 

paint 

call 

one 

two 

noun 

verb 

can’t 

sun 

red 

walked 

planned 

closed 

talked 

rice 

France 

easy 

careful 

painted 

recall 

seven 

sentence 

focus 

eighteen 

cannot 

sunny 

ready 

business 

several 

chocolate 

Wednesday 

every 

family 

ice cream 

Japan 

easily 

carefully 

repainted 

recalling 

eleven 

direction 

continue 

emphasis 

syllable 

vegetable 

interesting 

banana 

Singapore 

 

 

 

 

 

 

 

 

identify 

analysis 

it’s important 

He wants a book. 

I have to go. 

laboratory 

elementary 

asparagus 

Argentina 
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CCCC. . . . Class 2Class 2Class 2Class 2    

 a. Lesson Plan 

Theme Word Stress 

Duration     One hour and a half (90 minutes) 

Objectives 

    At the end of the class 2,  

1. tutees should be able to understand the rule of word stress. 

2. tutees should be able to apply the rules of word stress into their speeches. 

Motivation 
    Learners can accommodate their existed knowledge through a lot of new 

experiences. 

Materials     Speech Scripts, Tongue twister examples,  

Warm Up                    

(20 minutes) 

 

1. Greetings   

2. Review Activity  

    - Syllable Soup – Filling in the gap 

3.  Checking their assignment 

    -  All have a time to look at each speech script. 

    - Each speech script is copied and distributed to each tutee to collaborate. 

       * Nuri chose Barack Obama’s Speech in 2004 Democratic National Convention 

       * Natalie chose Oprah Winfrey’s Inspiring Harvard University Commencement Speech 

       *Amalina chose Nelson Mandela’s Speech ‘I am the First Accused’  

     - TR records TEs’ reading of script.  

4. Tongue twister  

    - TR gives the examples of tongue twister, which focused on vowel practice, to TEs.  

    - TEs all read the examples and see who can read the fastest. 

 

Presentation & 

Activity                  

(40 minutes) 

 

3. Presentation & Activity 

    - TR asks TEs to have time to read their own script and find key words. 

    - TR asks TEs to pronounce the key words with the word stress based on their 

pre existed knowledge. 

    - TR presents sample words with some specific rule of word stress.  
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  = Segmental Point – Vowels and Rules of stressed syllable 

  = Suprasegmental Point – Word Stress and Word Stress Pattern  

  

Closure                       

(10 minutes) 

 

1. TR asks TEs to read aloud their own speech script concentrated on word 

stress they have learned today. 

2. Assignment  

   - Record and send your speech focused on word stress via email. 

     (Sample recording performed by tutor will be sent to tutees.) 

   - Complete the contrasting table (below) for alphabetic vowel sounds and 

relative vowel sounds by next class 

   -  Send a feedback regarding the class 2 

   - Try Tongue twister every day as warming up of your mouth, lips and 

tongue movement.   And then think whether this practice is helpful your 

speaking in English and your mother language a day. 

 

Reflection 

 

    Amalina’s physical condition was not very good on 26th April, but she looked 

good in this time.  Nuri and Natalie came earlier than me and were waiting for 

the class. I asked whether they could deal with the mid term report well and 

they were asked any feedback regarding last class.  

    In the review time, we had a kind of filling the gap activity which was called 

‘syllable soup’ to recall the previous learning. Nuri was a bit quite, but in this 

time, she learned and caught the rule of activity quicker than Koi and Natalie. 

She completed it in precise manner as the first. 

    During this week, tutees were thinking and trying to choose the best script 

which fits their own preference. Nuri and Natalie asked me to help for selection, 

and Amalina selected by herself.  As the speech script was normally very long, 

only some appropriate portion was cut and pasted by tutor. 

    In the initial recording, like the diagnostic reading, I found that their readings 

were a bit fast and still quite monotonous. As an activity for warming up, we 

practiced tongue twister examples. They liked to try it. Koi and Nuri were the 
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fastest tongue twister speakers, but Natalie looked like a bit struggled. I realized 

that these examples to warm up our tongue effectively. 

    Delicate approach and studies are required for segmental and suprasegmental 

areas, which might make learners sometimes tedious because it impressed as 

complicated job to me. Frankly speaking, I feel whenever I study in this field. 

Then when I prepared some materials for tutees this time, subconsciously I 

motivated to study more about this area in order to provide more. Finally I 

brought a lot of practice work to do, about 200 English word to practice, in the 

class 2 with tutees, which made them tired and tedious at the end. I think too 

much work to do is not necessary for class, however, on the other hand, I 

thought undergraduate high proficiency students could cover this amount of 

work in the limited time. I still shouldn’t follow my own degree of practice, 

instead, I have to pay attention to learners’ capacity and degree of desire, at the 

same time, I have to obtain the view to control the moment or key factors 

between their external stimulus and internal motivation. 
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 b. Teaching Materials 

Syllable SoupSyllable SoupSyllable SoupSyllable Soup        
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Tongue Twister Examples 

Vowel Practice 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What noise annoys a noisy oyster? 

A noisy noise annoys a noisy oyster. 

Swan swam over the sea, 

Swim, swan, swim! 

Swan swam back again 

Well swum, swan! 

While we were walking, we were watching 

window washers wash Washington’s windows 

With warm washing water. 

One-one was a racehorse. 

Two-two was one, too. 

When One-one won one race, 

Two-two won one, too 
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Tongue Twister ExamplesTongue Twister ExamplesTongue Twister ExamplesTongue Twister Examples    

Consonant Practice 

Source : http://www.uebersetzung.at/twister/en.htm 

 

1 

Peter Piper picked a peck of pickled peppers. 
A peck of pickled peppers Peter Piper picked. 
If Peter Piper picked a peck of pickled peppers, 

Where's the peck of pickled peppers Peter Piper picked? 

2 

I saw Susie sitting in a shoe shine shop. 
Where she sits she shines, and where she shines she sits. 

3 

How many boards 
Could the Mongols hoard 

If the Mongol hordes got bored? 

from the comic Calvin & Hobbes, by Bill Waterson 

4 

How can a clam cram in a clean cream can? 

5 

Send toast to ten tense stout saints' ten tall tents. 

by Raymond Weisling 

6 

Denise sees the fleece, 
Denise sees the fleas. 

At least Denise could sneeze 
and feed and freeze the fleas. 

9 

The thirty-three thieves thought that they thrilled the throne throughout Thursday. 
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10 

Something in a thirty-acre thermal thicket of thorns and thistles thumped and thundered 
threatening the three-D thoughts of Matthew the thug - although, theatrically, it was only the 
thirteen-thousand thistles and thorns through the underneath of his thigh that the thirty year 

old thug thought of that morning. 

by Meaghan Desbiens 

11 

Can you can a can as a canner can can a can? 

49 

How many cookies could a good cook cook If a good cook could cook cookies? A good cook 
could cook as much cookies as a good cook who could cook cookies. 

50 

How much ground would a groundhog hog, if a groundhog could hog ground? A groundhog 
would hog all the ground he could hog, if a groundhog could hog ground. 

52 

How much wood could Chuck Woods' woodchuck chuck, if Chuck Woods' woodchuck could 
and would chuck wood? If Chuck Woods' woodchuck could and would chuck wood, how 
much wood could and would Chuck Woods' woodchuck chuck? Chuck Woods' woodchuck 
would chuck, he would, as much as he could, and chuck as much wood as any woodchuck 

would, if a woodchuck could and would chuck wood. 
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Speech Script 

 

Oprah Winfrey’s Inspiring Harvard University Commencement Speech  

For Natalie 

On the good that came come from failure. 

 “It doesn’t matter how far you might rise. At some point, you are bound to stumble. If 

you’re constantly pushing yourself higher and higher, the law of averages predicts that you will 

at some point fall. And when you do, I want you to remember this: There is no such thing as 

failure. Failure is just life trying to move us in another direction. Now, when you’re down there 

in the hole, it looks like failure. When that moment comes, it’s okay to feel bad for a little 

while. Give yourself time to mourn what you think you may have lost. But then, here’s the key: 

Learn from every mistake, because every experience, encounter and particularly your mistakes, 

are there to teach you and force you into being more who you are.” And then figure out what is 

the next right move. And the key to life is to develop an internal moral, emotional GPS that can 

tell you which way to go. 

Source : http://parade.condenast.com/18717/viannguyen/5-best-quotes-from-oprah-winfreys-inspiring-

harvard-university-commencement-speech/ 

 

 

 

 

 

 



     
 

 
47 of 99 

 

Speech SSpeech SSpeech SSpeech Scriptcriptcriptcript    

Barack Obama’s Speech in 2004 Democratic National Convention  

For Nuri Oh 

 I stand here today, grateful for the diversity of my heritage, aware that my parents' 

dreams live on in my precious daughters. I stand here knowing that my story is part of 

the larger American story, that I owe a debt to all of those who came before me, and that, 

in no other country on earth, is my story even possible. Tonight, we gather to affirm the 

greatness of our nation, not because of the height of our skyscrapers, or the power of our 

military, or the size of our economy. Our pride is based on a very simple premise, 

summed up in a declaration made over two hundred years ago, "We hold these truths to 

he self-evident, that all men are created equal. That they are endowed by their Creator 

with certain inalienable rights. That among these are life, liberty and the pursuit of 

happiness." 

……. 

 Tonight, if you feel the same energy I do, the same urgency I do, the same passion I 

do, the same hopefulness I do ? if we do what we must do, then I have no doubt that all 

across the country, from Florida to Oregon, from Washington to Maine, the people will 

rise up in November, and John Kerry will be sworn in as president, and John Edwards will 

be sworn in as vice president, and this country will reclaim its promise, and out of this 

long political darkness a brighter day will come. Thank you and God bless you. 

Source  
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Speech Script 

I am the First Accused by Nelson Mandela 

For Koi 

 

     I deny that Umkhonto was responsible for a number of acts which clearly fell outside 

the policy of the organisation, but which have been charged in the indictment against us. I 

do not know what justification there was for these acts, or who committed them, but to 

demonstrate that they could not have been authorised or committed by Umkhonto, I want 

to refer briefly to the roots and policy of the organisation. 

     I have already mentioned that I was one of the persons who helped to form Umkhonto. 

I, and the others who started the organisation, did so for two reasons. Firstly, we believed 

that as a result of Government policy, violence by the African people had become 

inevitable, and that unless responsible leadership was given to canalise and control the 

feelings of our people, there would be outbreaks of terrorism which would produce an 

intensity of bitterness and hostility between the various races of the country which is not 

produced even by war. 

     Secondly, we felt that without sabotage there would be no way open to the African 

people to succeed in their struggle against the principle of white supremacy. All lawful 

modes of expressing opposition to this principle had been closed by legislation, and we 

were placed in a position in which we had either to accept a permanent state of inferiority, 

or to defy the Government. We chose to defy the Government. We first broke the law in a 

way which avoided any recourse to violence; when this form was legislated against, and 

when the Government resorted to a show of force to crush opposition to its policies, only 

then did we decide to answer violence with violence. 
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PresentationPresentationPresentationPresentation    

1. 1. 1. 1. VOWEL      a, e, i, o, uVOWEL      a, e, i, o, uVOWEL      a, e, i, o, uVOWEL      a, e, i, o, u    

Alphabet Vowel Sounds 

@ Pronounce and highlight the Alphabet vowel sound. 

[ei]  [i:]  [ai]  [ou]  [u:] 

cake  tea  ice  cone  blue 

mail  leaf  lime  phone tune 

rain  steam  dine  coal  suit 

train  breeze  file  froze  use 

paid  feed  bite  coat  fume 

change teach  pie  boat  dues 

 

Relative Vowel Sounds 

@ Pronounce and highlight the Relative vowel sound. 

[æ]  [e]  [i]  [a]/[ɔ] [ʌ] 

pan  ten  is  top  cut 

back  jet  sip  lock  cup 

fan  French pin  pot  jump 

half  leg  kick  flock  fun 

clap  send  wrist  clock  gum 

has  bed  his   stop  up 
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2. Stressed Syllables2. Stressed Syllables2. Stressed Syllables2. Stressed Syllables    

@ Pronounce each word and highlight Stressed Syllables 

e.g. banana   

Canada Japan  China   America  

sofa  around  solution  beautiful 

oven  event  arrangement horrible 

painting arrange pollution  energy 

England Berlin  Alberta  Washington 

 

remain  mainly 

amaze  soapy 

arrive  reason 

arrange training 

explain  sailing   

 

   

 

 

 

 

attractive   principle 

atomic   politics 

arrangement sensitive 

electric   minister 
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3. Stressed Syllable Pattern 

1. The Two Vowel Rule for Multi-Syllable words (alphabet sound) 

[ei]   [i:]   [ai]   [ou]   [u:] 

cake   tea   ice   cone   blue 

remain  repeat  alive   soapy  Tuesday 

erase   delete  inside  alone   assume 

2. The One vowel rule with multi-syllable words (relative vowel sound) 

[æ]   [e]   [i]   [a]/[ɔ]  [ʌ] 

pan   ten   is   top   cut 

example  suggest  principle  atomic  thunder 

Saturday  expensive  predict  operate  abundant 

3. The other two vowels in banana are reduced to a very short, unclear sound. This is the sound of the 

reduced vowel, schwa./ə/It is the most common vowel sound in English. 

the Contrast between schwa and clear vowels 

travel   Kansas  Pilot   Alaska  ticket  

Nebraska  pencil  Canada  advice  America 

reason  arrange  listen   record  excuse 
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4. Word Stress Pattern 

1. Stress in words that end in –tion, -sion, and –cian 

reduction  electrician  participation  identification 

musician  complication examination  electrification 

correction  occupation  administration  systematization 

permission  politician  contamination  experimentation 

2. Stress in words that end in –ic and –ical 

Atlantic  robotic  comic  terrific  automatic 

electric  narcotic  economic  Pacific  statistic 

3. Stress in two-syllable nouns and verbs 

Noun    Verb 

record   record 

object   object 

permit   permit 

suspect   suspect 

 

 

 

4. Stress in two-word verbs 

Noun   Verb 

a setup  set up 

a holdup  hold up 

a lookout  look out 

a tryout  try out 
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5. Stress in Compound Nouns 

houseboat    shoebox   post office 

bathroom   highway   hot dog  

raincoat   notebook   high school 

passport   basketball   light bulb 

Quick Exercise 

@ Read each sentence and Stress in two-syllable nouns and verbs 

1.  They won the contract to build the new museum. 

2.  As they cool, metals contract. 

3.  You need a permit to fish here. 

4.  The rules don’t permit mobile phones in the school. 

5.  The time was a new world record. 

6.  I asked if I could record her lecture. 

7.  I’ve always wanted to conduct an orchestra. 

8.  She gave me a watch as a present. 

9.  Thomas was the main suspect in the crime. 

10. What’s that strange object on the top shelf? 
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Contrasting Table  

@ Pronounce each word and check the best suitable sound. 

 Alphabet vowel sound Relative vowel sound 

aid √  

add  √ 

seat   

set   

mice   

miss   

pine   

pin   

pike   

pick   

teen   

ten   

hope   

hop   

cheese   

chess   

cute   

cut   

rove   

span   

vice   

moat   

slain   

meld   
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DDDD. . . . Class 3Class 3Class 3Class 3    

 a. Lesson Plan 

Theme Sentence Stress 

Duration     One hour and a half (90 minutes) 

Objectives 

    At the end of the class 3,  

1. tutees should be able to understand the rule of sentence stress. 

2. tutees should be able to apply the rules of sentence stress into their speeches. 

Motivation 

    Learners can feasibly capture the similarities and differences from the mixed 

images and match some specific abstract concepts. 

    Learners can accommodate their existed knowledge through a lot of new 

experiences.  

Materials     Speech Scripts, Classification Table.  

Warm Up                    

(20 minutes) 

 

1. Greetings   

2. Review Activity  

    - Classification of given words in terms of word stress  

3.  Picture Talk 

   - TR gives the warm-up pictures to each tutee. 

           Contrasting photos and monotonous photos 

   - TR asks TEs to classify them in two categories.  

   - TEs share their opinion about the pictures. 

   - TR introduces the concept of Sentence Stress. 

 

Presentation & 

Activity                  

(35 minutes) 

 

3. Presentation & Activity 

   a. Sentence stress 

    - TR presents below sentences. 

Les   livres   sont   sur  la  table 

The   books  are   on   the   table 
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    - TR asks TEs which word should we pronounce long and strong? 

    - TR checks TRs answers and provides the precise answers. 

    - TR asks TEs to read these sentences to focus on highlighted words. 

Les   livres   sont   sur  la  table 

The   books  are   on   the   table 

b. Content Words and Unstressed words. 

- TR presents some example sentences and words to TEs. 

- TR asks TEs to find which word should be stressed the most. 

- TR gives each empty table to TEs to find out what part of speech belongs 

which column. 

- TR asks TEs about the result and shares the correct answers. 

c. Sentence Stress  with 7 rules 

- TR gives Sentence Stress with 7 rules to TEs. 

- TR asks TEs to answer the instructions. 

- TR asks TEs about the result and shares the correct answers. 

- TR asks TEs to read the example sentences applying the rule. 

d. Screaming  

- TR asks one of TEs to come to the front and ready to write on the board, 

and one of TEs to come to the back of the classroom to read some sentences. 

- The TE in the back say the given words and sentences loudly to help the TE 

in front to write completely. 

 

MICE   LIKE   CHEESE… 

MICE   LIKE   the CHEESE… 

 

Closure                       

(15 minutes) 

 

 1. TEs have time to read aloud their own speech script based on what they 

learned about sentence stress on stage. 

 2. Assignments 

    - Record and send your speech focused on sentence stress. 
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    - Send a feedback for class 3. 

    - Try Tongue twister every day as warming up of your mouth, lips and tongue 

movement. Think whether this practice is helpful for your speaking in English 

and your mother language a day. 

    - Try to say in English with your casual style of speech and with strong 

sentence stress or word stress to native speakers. Observe native’s reaction 

carefully. 

 

Reflection 

 

    I realized that it is really hard to prepare for materials focused on teaching 

pronunciation. I have only focused on how and what to teach, not what materials 

should be used. I think I need to amend mine quickly because there are two 

lessons are left.  

    I started the class to being some snacks because I was very hungry. They love 

eating the snacks and I brought up saying casual things in real life while eating. 

Natalie couldn’t attend in this class because she needed to participate in her 

friend’s wedding ceremony. Amalina and Nuri talked about some episodes in 

Korea and family information which were not related to the class but it was ok to 

relax and know each other. I brought up the topic about the dialects and Amalina 

introduced Brunei dialects demonstrating examples. That recalled my memory of 

experiences in Malaysia. Actually I wished Nuri could have proactively involved 

in this conversation talking about Korean dialects, however, she couldn’t cue in 

our conversation. Is it because of her personality or lack of conversation 

experiences comes from the gap of age? She is the youngest. Unlike Nuri who 

has exposed and studies English for a long time, Natalie doesn’t mind taking a 

risk when she performed some activities in English even though she doesn’t use 

various vocabulary.  

    Anyway, the greeting parts took about one hour this time to relax and 

exchange our experiences and finally went to the warming up part providing 

some pictures. In the last two classes, I skipped using schema as a warming up 

which I mostly have used before. As I noticed my problems in terms of materials 

and teaching method for young adults, I tried to change the method to approach 
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the concept of sentence stress. They are two types of pictures, one is contrasting 

and focusing something, and the other is monotones. First I asked them to 

categorize those pictures and heard their feedbacks. After that I introduced the 

sentence stress explaining the reason why I provided and showed them the 

photos. Amalina seemed to know the procedure or the concept of sentence stress, 

however, Nuri looked like surprising about this approach as she nodded a few 

times saying some words like ‘oh… ha…’ I hoped she understood the concept of 

sentence stress successfully.  

    And then I introduced some drill like MICE   LIKE   CHEESE… in the course 

book. I had found 7 rules about sentence stress so I wrote down 7 rules together 

with about 6 sample sentences for each rule on the material and we applied the 

rules on the sample sentences. I guess it was more useful and proper than last 

class. Amalina mostly answered and performed well, beside Nuri was a bit quiet, 

and then I used my over reaction for compliment as treating children’s answer. 

For example, when Amalina answered correctly then I praised very high pitch 

tone with strong exclamation. Then Nuri tried to answer for next sample. If my 

reaction stimulate Nuri’s motivation, I will do it again. After that, we had time to 

adapt what we learned into our speech, so we tried to find the content words on 

each script. As Natalie was absent, I did it on behalf of Natalie. I first went to the 

front to read the script focusing on sentence stress and tutees followed. 

Homework is to record the script focusing on the sentence stress level and they 

additionally find each key word to stress in each sentence as their scripts are 

different based on their capacities.  
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 b. Teaching Materials 

Review Activity 

For Amalina  

@ Pronounce each word with the precise stress, and write each word in the relevant column. 

Umkhonto policy  organization indictment  justification      roots 

person number reason result government  violence 

people  African  leadership feelings terrorism intensity bitterness 

hostility race  country war  sabotage way  principle 

supremacy  mode  opposition  legislation position inferiority 

government law  way  recourse force   opposition  

deny  outside against demonstrate authorize refer 

briefly inevitable control outbreak struggle permanent 

• ⋅ ⋅ ⋅ • ⋅ ⋅ • ⋅ ⋅ ⋅  ⋅ • ⋅ 
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Review Activity 

For Natalie 

@ Pronounce each word with the precise stress, and write each word in the relevant column. 

point  rise  average  failure   life  direction 

hole  moment okay   time    key  mistake 

experience  encounter  particularly  figure  develop  

internal moral  emotional  stumble predict mourn 

• ⋅ ⋅ ⋅ • ⋅ ⋅ • ⋅ ⋅ ⋅  ⋅ • ⋅ 
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Review Activity 

For Nuri 

@ Pronounce each word with the precise stress, and write each word in the relevant column. 

grateful diversity heritage aware  parent  dream precious 

daughter story  American  before country possible  

tonight gather affirm greatness nation  height  

power   military  size  economy   pride  premise   declaration 

hundred evident equal  endow certain inalienable  

life liberty pursuit  happiness  energy urgency passion 

hopefulness  doubt  Florida Oregon president reclaim 

promise political  darkness brighter skyscraper 

• ⋅ ⋅ ⋅ • ⋅ ⋅ • ⋅ ⋅ ⋅  ⋅ • ⋅ 
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Warm-Up Pictures 

@ Look at the pictures carefully and sort them out with two categories. 

    And then share your opinion with your classmate. 

1.         2.   

3.   4.  

  5.   6.    
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Content Words  

Exercise 1 Read each word or sentence. Highlight the word you pronounce long and 

more clear. 

  mother   attend 

  Do it.    You did? 

  Pay them.   It hurts. 

  abandon   guarantee 

  I saw you.   Have some cake. 

  We found it.  Where’s the beef? 

  education   nationality 

  Mary saw it.  Come to Canada. 

  John’s a lawyer.  Where’s your bicycle? 

  communication  electrification 

  I want a soda.  We took a vacation. 

  I think he’s got it.  I went to the station. 
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Classification of Content words and unstressed words 

For a TuteeFor a TuteeFor a TuteeFor a Tutee    

@ What parts of speech will belong to content words and unstressed words? 

Content / information wordsContent / information wordsContent / information wordsContent / information words    

often stressedoften stressedoften stressedoften stressed    

Function wordsFunction wordsFunction wordsFunction words    

usually unstressedusually unstressedusually unstressedusually unstressed    

1. nouns 

2. main verbs 

3. adjectives 

4. possessive pronouns 

5. demonstrative pronouns 

6. interrogatives 

7. not/negative contraction 

8. adverbs 

9. adverbial particles 

1. articles 

2. auxiliary verbs 

3. personal pronouns 

4. possessive adjectives 

5. demonstrative adjectives 

6. prepositions 

7. conjunctions 

For a TutorFor a TutorFor a TutorFor a Tutor    

Content / information words 

often stressed 

Function words 

usually unstressed 

1. nouns 

2. main verbs 

3. adjectives 

4. possessive pronouns 

5. demonstrative pronouns 

6. interrogatives 

7. not/negative contraction 

8. adverbs 

9. adverbial particles 

1. articles 

2. auxiliary verbs 

3. personal pronouns 

4. possessive adjectives 

5. demonstrative adjectives 

6. prepositions 

7. conjunctions 
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Sentence Stress Practice 

@ Read the rules carefully and find the best option. 

Rule  1 The stressed syllable of a focus word is extra long, extra clear, and has a pitch 

change. 

 Follow the car! 

 Do you mean the blue one? 

 You look confused! 

 That’s because I lost my glasses. 

 

Rule 2  The focus word in a sentence is usually a content word. 

 My cat eats fish. 

 He loves it. 

 But only fresh fish. 

 He eats slowly. 

 I don’t know why he eats that way. 

 

Rule 3  Structure words are usually de=emphasized to contrast with the focus word. 

  This contrast makes it easier for the hearer to notice the focus word. 

 He takes a bus to work. 

 They wrote a letter to the president. 

 I left an umbrella in your car. 
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Rule 4  At the beginning of a conversation, the last content word in a clause or 

sentence is usually the focus word.  

 The god chased a rabbit. 

 We’re waiting for you. 

 What are you doing? 

 Put this in the cabinet. 

 I lost my key. 

 I need some sandals. 

 

Rule 5  After a conversation begins, the new thought in each sentence is the focus 

word. 

 I lost my hat. 

 What kind of hat? 

 It was a rain hat. 

 What color rain hat? 

 It was white. White plastic. 

 Hmmmm. There was a white hat in the cat. 

 Which car? 

 The one I sold! 
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Rule 6  When there is a disagreement or a correction, the word that corrects the 

information from the previous statement is the new focus word.  

 A : I buy books at the library. 

 B : No, you borrow books at the library. 

 A : I buy books at the library. 

 B : No, you buy books at the bookstore. 

 

Rule 7  When a speaker feels strongly or wants to correct something that was said 

before, a structure word may be emphasized. 

 A : You’ll have to wait until you’re old enough. 

 B : But I am old enough ! 

 A : I think she’s either scared or excited. 

 B : Maybe she’s scared and excited. 

 A : Which is more important – intelligence or effort? 

 B : Both. You need intelligence and effort. 

 A : Do you think you can do the job? 

 B : Yes, I can.  
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EEEE. . . . Class Class Class Class 4444    

 a. Lesson Plan 

Theme Thought Group and Prominence 

Duration     One hour and a half (90 minutes) 

Objectives 

    At the end of the class 4,  

1. tutees should be able to divide thought group in any sentences. 

2. tutees should be able to read a paragraph with clear thought group and 

prominence. 

3. tutees should be able to divide thought groups and find the prominence in their 

speeches. 

Motivation 

    Learners, regardless of ages, love to play a game and sometimes learn some 

specific information from the game. 

    Learners can accommodate their existed knowledge through a lot of new 

experiences.  

Materials     Speech Scripts, Card Game, Paper slip for Bongo Game 

Warm Up                    

(20 minutes) 

 

1. Greetings   

2. Review Activity  

   Word Stress 

    - TR gives TEs Word Stress exercise worksheet and asks them to finish for 3 

minutes. 

    - TEs share their answers together and TR makes a correction if necessary. 

    - TR asks TEs to bring their scripts and write some words from there into 

bingo game grid.  

    - TEs play Word Stress Bingo game. (5 minutes) 

    Sentence Stress (5 minutes) 

    - TR brings word cards and deal 6 answer cards for each TE. 

    - TR faced down the question cards on the table. 

    - TE decides the order and TR takes one question card and read it. 

    - The person who provides a precise answer card will be the winner. 

3. A Paragraph Reading (5 minutes) 
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    - TR presents a paragraph. 

When I was a girl I skipped down paths dancing in my bedroom jumped rope 

with my friends and squatted to smell the flowers in my mother’s garden. 

  - TR asks TEs to read it. 

  - TR asks TEs to think how to read it in order to make listener comprehensible. 

  - TR provides the answer and reads the paragraph on thought group with TEs 

together.  

 

Presentation & 

Activity                  

(35 minutes) 

 

1. Presentation & Activity 

    - TR explains the definition of thought group to TEs. 

    - TR presents the rule of thought group in terms of English pronunciation. 

1. There is often a pause at the end of a thought group to signal that the 

thought group is finished. 

2. There is often a fall in pitch at the end of a thought group to signal the 

thought group is finished. 

3. There is one focus word in each thought group (prominence). 

    - TR suggests TEs reading the previous paragraph one more time by applying 

these rule. 

     - TR provides a exercise worksheet to TEs and they divide thought group in 

the given sentences. 

    - TR provides answers by reading each sentence with correct thought groups. 

    - TR asks TEs to bring their own speech script and to divide thought groups. 

 

Closure                       

(15 minutes) 

 

 1. TEs have time to read aloud their own speech script based on what they 

learned about thought group and prominence on stage. 

 2. Assignments 

    - Record and send your speech focused on sentence stress. 

    - Send a feedback for class 4. 
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Reflection 

 

   What I have been experiencing in this project since April is to teach young 

adults and adults English pronunciation only which I haven’t done before.  

    How have I learned how to pronounce English successfully so far? Looking 

back to my young learner’s time, there wasn’t specific time to learn English 

pronunciation. As I began to learn English officially and regularly in the middle 

school years, I guess that listening to the voice from the tapes and recognizing 

each sound were a kind of a piece of pronunciation lesson. Moreover, I haven’t 

been taught English pronunciation in activities, but in a lot of drills and practices. 

I haven’t thought that those ways were very boring at that time because learning 

a new language itself was a quite pleasant and exciting experience for a young 

student. Although I have learned how to pronounce English words in that boring 

and mechanical ways, it is not perfect but I haven’t had any critical problems to 

articulate them. Therefore, maybe, I tried to follow this practice and adapt to the 

class for my young tutees who are living in 21
st
 century. 

 Everyone was late in this time. I brought some snacks and searched an 

available room in Injaegwan waiting for my tutees. It seemed like there was a 

special event in the second floor but there was nobody in a big lecture room, so I 

decided to stay there. After we gathered all and started our 4
th
 class in the 

beginning, some people chased us to evacuate the room and recommended us to 

go to the basement. They had to set the all desks and chairs. As Koi knows this 

building better than us, we followed her to go down. Nobody may feel good if 

people are chased and have to move the less conditional place. As I am a leader 

in my project, I felt a bit guilty because I couldn’t act properly to people in this 

case. I was physically tired and mentally weak after 4 hours straight teaching 

basic English writing outside. However, the basement was truly good for us 

because there were nobody and the temperature was very cool enough. In this 

time, I brought some activities for syllables, word stress, and sentence stress. 

These activities are types of information gap, sorting out, and games. How is it 

possible to play a game in this suprasegmental area? I haven’t thought about it. I 

was shocked when I saw the sample materials in the reports of last tutor project  
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on the Professor Van’s website and considered how I should make up the 

material gaps between the pedagogy of pronunciation in1980s and 2010s.  

    My tutees loved a word stress bingo game. Unlike previous classes, Nuri 

didn’t have any rivals in the game time. Maybe Koi was a bit jealous of her. We 

had two times word stress bingo games and Nuri won all. She did it again in the 

second card game of sentence stress. Actually, it takes very long time to make a 

meaningful game, unless we just copy some good samples and utilize them. 

Inspired the game time in last English pronunciation class, when I found an 

example of a sentence stress activity, I almost forced myself to develop a card 

game.   
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 b. Teaching Materials 

Review Activity 

Review Activity – Word Stress 

@ Circle the vowel that receives the most stress in each group 

embarrassed  president  regulation  military 

dictation   envelope  satisfaction  ordinary 

eraser   holiday  economic   elevator 

pajamas   beautiful  artificial   dictionary 

banana   bicycle  fascination  cemetery 

 

@ Circle the vowel that receives the most stress in each group 

embarrassed  president  regulation  military 

dictation   envelope  satisfaction  ordinary 

eraser   holiday  economic   elevator 

pajamas   beautiful  artificial   dictionary 

banana   bicycle  fascination  cemetery 
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Review Activity 

Word Stress Bingo 

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

Word Stress Bingo 
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Card Game for Sentence Stress practice 

Question Cards 

 

Where are my books? 

 

Didn’t I put my books on Didn’t I put my books on Didn’t I put my books on Didn’t I put my books on 

the chair?the chair?the chair?the chair?    

I thought I put my 

books under the table. 

 

The film starts at ten 

past nine, doesn’t it? 

 

See you at twenty past See you at twenty past See you at twenty past See you at twenty past 

eight!eight!eight!eight!    

What time are we 

meeting? 

 

There’s blue ford 

coming. 

 

What car has Vicky got?What car has Vicky got?What car has Vicky got?What car has Vicky got?    
Becky’s got a red 

Toyota, hasn’t she? 

 

Is Jane’s broken arm any 

better? 

 

Did Jane bruise her leg?Did Jane bruise her leg?Did Jane bruise her leg?Did Jane bruise her leg?    
How was Jane’s skiing 

holiday? 

 

What’s David doing these 

days? 

 

David’s writing a play, isn’t David’s writing a play, isn’t David’s writing a play, isn’t David’s writing a play, isn’t 

he?he?he?he?    

I’ve heard David is 

going to write a book. 

 

Did you order pasta and 

salad? 

 

What would you like to What would you like to What would you like to What would you like to 

eat?eat?eat?eat?    

Is yours the pizza and 

chips? 
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Answer Cards 

 

They’re ON the TABLE. They’re on the TABLE. 

 

They’re ON the table. 

 

At ten past EIGHT. At TEN past eight. 

 

At TEN pas EIGHT. 

 

It’s a RED ford. It’s a RED FORD. 

 

It’s a read FORD. 

 

She broke her LEG. She BROKE her leg. 

 

She BROKE her LEG. 

 

He’s WRITING a BOOK. He’s writing a BOOK. 

 

He’s WRITING a book. 

 

PIZZA and salad. PIZZA and SALAD. 

 

Pizza and SALAD. 
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Presentation 

Thought Group Exercise 

@ Read each sentence and divide thought groups. And then, read it to your peer. 

1. She is leaving to take up a post in Glasgow we wish her well. 

2. The door opened and this person got out and it was a little old lady with a 

shopping bag. 

3. I hurried across and turned into an alleyway and started to walk it was dark and 

drizzling a little 

4. At the top of the stairs was the coffee room and opposite that was the 

photocopying room just beyond there was the post room and Arthur’s room was 

about three doors along 

5. Well I’m rather busy just at present perhaps you wouldn’t mind waiting 

for a few minutes 

6. We need to reduce the numbers of cars on our roads we don’t need 

to increase them 

7. The thing to look out for is the playing fields and soon after you’ve 

passed them you’ll go under an underpass. 

8. You remember that friend of his thought the guy who came from 

Liverpool he always came on Fridays and nobody quite knew why 
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F. Class 5 

 a. Lesson Plan 

Theme Intonation & Rehearsal 

Duration     One hour and a half (90 minutes) 

Objectives 

    At the end of the class 5,  

1. tutees should be able to understand some specific intonation, not all. 

2. tutees should be able to combine suprasegmental elements and do a speech in 

an integrating manner. 

3. tutees should be able to say something in proper intonation. 

Motivation     Learners want to complete or perfect some subjects or tasks.  

Materials     Speech Scripts, Intonation Direction Game sheet 

Warm Up                    

(20 minutes) 

 

1. Greetings   

2. Review Activity  

   Thought Group and Prominence 

.- TR gives TEs the worksheet. 

 - TR asks TEs to think about the answers. 

 - TR asks TEs to read their own paragraph with the thought group and 

prominence. 

3. One to one Feedback time 

 - TR calls tutees one by one and gives a feedback for each recoding. 

 - When TR gives a feedback, she will ask some questions regarding the 

recordings. 

 - TR encourages TEs in case she showed low progress. 

 

Presentation & 

Activity                  

(40 minutes) 

 

1. Presentation & Activity 

   - TR leads TEs to think about the meaning and role of intonation in a sentence. 

     Intonation can be thought of the entire melodic line.  

Intonation Direction Game 

    - TR demonstrates intonation with a word, ‘Great!’ to understand TEs about 



     
 

 
78 of 99 

the role of intonation in context. 

    - TR provides Intonation Direction game sheet to TEs and asks them to find 

the answers. 

    - TR demonstrates to read the question with the proper intonation to TEs. 

    - TR emphasize the different intonation for information questions and yes or 

no questions. 

    - After TEs are ready to answer, TR says the question with intonation on a 

specific word and TEs will answer properly.  

    - A TE who provide the correct answer much more than the others, then she 

will be a winner. 

2. Rehearsal Time 

    - TR gives each TE three times rehearsal for speech while the other TEs think 

about the answer for Intonation Direction Game. 

    - TR has to give a feedback immediately to TEs when they are in rehearsal. 

 

Closure                       

(10 minutes) 

 

1.  Assignments 

    - Practice speech. 

    - Try to memorize the script as many as can. 

 

 

Reflection 

 

    Meeting in person to give a feedback one to one was a good idea to start the 5
th
 

class. My tutees have sent their voice recording to me each week after class and 

it was one of their homework. Normally Koi was the one who has completed and 

sent the homework on due day, but Nuri always forgot to do it so I nicely chased 

her to get it every time. As for Natalie, unlike other two tutees, she was very busy 

to work so I treated her very generous way like giving more time to do 

homework or giving extra make up class in case she was absent etc.             

Nevertheless, anyway, I could get all recordings from my tutees and had time to 

listen to theirs. Each week, their focus was different, so their speech style was 

different. As Koi’s speech script is the longest and contains more difficult 

vocabulary than others, I have searched Nelson Mandela’s speech on the web to 
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study more. The thought groups in his speech were very short but very obvious 

because he did his speech extremely slowly. I asked my tutees, not only Koi, 

whether they had listened to his speech, then I suggested them trying to hear it 

later.  

    I think Koi did and she reflected this model in her 4
th
 recording as the 

homework was to record their speech focusing on thought group and 

prominence. Her voice quality flowing through my earphone is quite 

sophisticated like TV announcer. However, on her 4th recording, she focused on 

imitating her model too much and even the voice was too low. So I asked her 

regarding this matter in one to one feedback time. She said that the moment when 

she recorded her speech was not very comfortable because she did at midnight 

and there were her roommates who still woke up. I suggested her referring to her 

3rd recording which sounded cheerful and was reflected sentence stressed clearly.  

Like Koi, Nuri’s 4
th
 recording, unlike her previous recording, was also what I did 

not want to expect. Her voice was very weak and sounded like little motivated, 

but for distinguished thought groups. I asked her if there was any interruption in 

recording, and then she said there were some matters which gave her a bit 

pressure and made her depressed. I praised her 3rd recording and the progress of 

her stable intonation of falling in just before pausing between thought groups. 

Natalie showed some obvious changes in her current recording. She couldn’t 

send me two recordings because of her absence and missed the time to make up 

in time. I kept giving her feedback during weekday and she tried to find the 

model speech in the Internet and tried to imitate almost exactly.  

    After the feedback time, we reviewed thought groups in two paragraph 

exercises. In the beginning of this project, I wanted to introduce Intonation in the 

class, but I decided to present only the relevant topic among various aspects and 

rules of intonation as we have been focused on the reflection of English 

pronunciation on speech. Hence, I introduce the concept of intonation briefly 

such as exemplifying ‘Great!’ in three different intonations on different purposes. 

After that, I presented the intonation activity (called intonation direction) which 

one of my classmates recommended. While they were doing the activity, we had 
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time to rehearse their speech. As we had limited time allowed, I gave them three 

times rehearsals each. The first tutee was Nuri. Her voice was shaking weakly at 

the end of some sentences. I guess because of less confidence. Distinguishing 

thought groups and intonation were stable in her speech, but prominence, word 

stress and speed were still not clear, so I gave her feedback immediately in the 

rehearsal. I hoped that my reaction encouraged her motivation to do speech more 

in formed manner. The second one was Koi. She memorized her script of ¼. 

Unlike recording, I guess speaking loudly in public was the challenge of all. I felt 

still she made her speech unnaturally in the beginning, but in the middle of her 

speech, she showed natural integrated performance like combined intonation, 

word stress, thought groups and prominence. I encouraged her to do speech in 

that manner. Additionally, I asked her to memorize the script more, and then she 

showed instant capacity to memorize some portion of speech on the spot. The 

third one was Natalie. She performed a bit awkward speech in her first rehearsal; 

weak, thin voice and not proper intonation. As Natalie tends to use her foot step 

when she emphasizes a word, I suggested her doing it if she felt comfortable. 

Actually, Natalie’s performance didn’t meet the criterion which invisibly made 

from two tutees. However, I think about her positively because her background 

and history of English education are different with them. Furthermore, she seems 

like enjoying this all procedures. She has practiced her speech at home before her 

parents returned and sent me the recording a few times in this week.  

    Yes, unlike last 4 classes, I proactively involved the process of their learning 

and practice in 5th class. After rehearsal, we had time to check the answer of the 

intonation activity. My tutees mentioned that this activity was quite fun and good 

because the different answers depend on different stress on the same question.  

 



     
 

 
81 of 99 

 b. Teaching Materials 

Warming Up Activity 

 

@ Divide each thought group and think about the prominence. 

     Read your paragraph in front of your peers. 

 

      This is been the most terrible day! Everything went wrong! First of all, I couldn’t find 

m keys. Then, I knew I was going to be late to work, so I drove too fast, and a cop gave 

ma a speeding ticket. When the officer asked for my driver’s license, I realized that I 

had left it at home! As a result, the fine will be even higher. After that, I got a flat tire 

and had to change it, which took even more time. Finally, when I arrived at work, I 

remembered that it was a holiday, and the office closed!  

 

  We have a great opportunity at the moment to encourage awareness of 

science among the public. A recent opinion poll which was conducted earlier this 

year revealed that 80% of the population is interested in science. In addition, it 

shows a growing trust in scientists who make an important contribution to society. 

However, the poll also showed that few people felt they know enough about 

science. To develop understanding of science we need more public debate and we 

should be making science more interesting in school.  
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Presentation Activity 

Intonation Direction  
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VIII. Achievement TestVIII. Achievement TestVIII. Achievement TestVIII. Achievement Test    

 

A. A. A. A. OverviewOverviewOverviewOverview    

 This is the opportunity to determine how effectively we have participated in this project. It is 

important for both of tutor and tutees in order to stimulate our motivation in learning English 

pronunciation further and to inspect the teaching approach, method, and materials. There are three 

questionnaires in the test; one is the one that the tutees have made in effort for about 5 weeks to present 

how well they apply their updated English pronunciation knowledge, and the other two questionnaires 

are impromptu types of tests to check their progress on the spot. Rubric, Achievement Test 

Questionnaires, and the Analysis of the result will be presented. 
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BBBB. . . . RubricRubricRubricRubric    

 As the project was focused in suprasegmental area, the assessment of pronunciation has to be 

only concerned on the achievement test more rather than general assessment of speech which was done 

in the diagnostic test. The below table is the rubric for the achievement test and slightly added one row 

to comment regarding specific features during their test speech. 

 

Suprasegmentals Degree 

(very weak)              1           2           3           4            5    (very strong) 

Thought group division Comment 

 

(very weak)              1           2           3           4            5    (very strong) 
Nuclear stress 

placement 
Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Tone choice Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Rhythm & prominence Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Word stress Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Linking Comment 
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CCCC. . . . The The The The Achievement Test QuestionnaireAchievement Test QuestionnaireAchievement Test QuestionnaireAchievement Test Questionnaire    

    

 Test 1 is to inspect the progress tutees’ application ability for impromptu test regarding thought 

group division, word stress and prominence, in controlled question. Test 2 is to inspect the progress of 

tutees’ spontaneous fluency and accuracy in more independent situation. Test 3 is the main task and a 

tool in this project to achieve our individual goal by doing real speech. It is more than merely 

memorizing the script because tutees have to apply all suprasegmental elements into their speech.  

 All reading and speech for tests are recorded and tutees have 5 minutes for preparation a test. 

The sequence of tests can be changed during the test. Two different rooms are required; one for tutees’ 

waiting room and the other for the test room. In order to give a fair time for preparation to each tutee, 

the first testee who comes to the test room to record and submit the answer sheet will go for the 

following test, not waiting until the rest of the tutees’ recording is finished.  

 Following are the achievement test questionnaire.  
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Test 1Test 1Test 1Test 1 

 

@ Read this passage carefully and divide thought groups, mark word stress and prominence. You are 

going to read it aloud considering of word stress, prominence, thought group and relevant intonations. 

 

 What exactly is a family? The traditional idea of a nuclear family 

meaning two married adults who live together and take care of their 

children is becoming less and less common in the industrialized world. In 

the United States for example only about one quarter of all families have 

this structure. In fact there have been such far-reaching social changes over 

the past century that the word family is becoming hard to define.  
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Test 2Test 2Test 2Test 2 

    

    

@ You are going to talk about your vacation.  

Choose the five things you most like to do on vacation,  

and then add three more. 

 

 

 read and relax   meet local people   watch wildlife 

 try adventure sports  take guided tours   be alone 

 visit art museums   visit theme parks   visit historic places 

 go shopping    go camping    go hiking 

 lie in the sun    lie in the shade   lie in bed 
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  Test Test Test Test 3333    

 @ It is time to do your speech which you have practiced for five weeks.  

              Be confident!!! 
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DDDD. Analysis of . Analysis of . Analysis of . Analysis of the the the the Achievement TestAchievement TestAchievement TestAchievement Test    

    

 a. Tutee 1 (Nuri, Oh) 

     1. Test Result 

Suprasegmentals Degree 

(very weak)              1           2           3           4            5    (very strong) 

Thought group division Comment : stable, clear pause 

 

(very weak)              1           2           3           4            5    (very strong) 
Nuclear stress 

placement 
Comment :  

 

(very weak)              1           2           3           4            5    (very strong) 

Tone choice Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Rhythm & prominence Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Word stress Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Linking Comment  

 

   

 2. Analysis of the test results 

 Overall, unlike the diagnostic, her attitude towards public speech seemed like more comfortable, 

relax and confident.  

 In the result of Test 1, she especially presented her understanding regarding prominence. 

However, I guess the answer sheet showed that she was still confused about distinguishing word stress 

and prominence, or she didn’t analyze the instruction accurately. In the meanwhile, when she 

performed her answer in verbal to record, her habit to raise her tone up at the end of thought group was 

little bit accommodated and stable.  

 According to result of Test 2, she could say her future vacation plan in proper speed, clear 

thought group division, and even she produced her speech in rhythmical way with clear emphasizing 
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each prominence. However, she still showed weakness of figuring out the articulation of vowel sound 

/a/ for ‘vacation’. It doesn’t belong to the matter of intelligibility, but sounds not sophisticated. She 

will have to constantly pay attention to articulation of vowel sound even though she feels complicated 

to learn articulation.  

 In her public speech, she didn’t show the urgency in terms of speed like the diagnostic, and her 

speech was done in confident, well prepared manner and bold voice.  

 

 b. Tutee 2 (Amalina) 

     1. Test Result 

Suprasegmentals Degree 

(very weak)              1           2           3           4            5    (very strong) 

Thought group division Comment : stable, clear pause 

 

(very weak)              1           2           3           4            5    (very strong) 
Nuclear stress 

placement 
Comment :  

 

(very weak)              1           2           3           4            5    (very strong) 

Tone choice Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Rhythm & prominence Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Word stress Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Linking Comment 

 

 

 2. Analysis of the test results 

 Overall, her word stress was very accurate in every aspect. At the same time, the division of 

thought groups was very clear and the most comprehensible in clear manner of pause. Her ability to 

integrate a few elements simultaneously in a speech was amazing and I guess it was not only from the 

constant practices in this project, I guess the project was just a little stimulating her motivation, but 
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also her strong willingness to improve her weaknesses in order to achieve her goal.  Furthermore, her 

phenomenon regarding the articulation of sound /-t/ /-d/ /-th/ to one sound /t/ seemed like almost 

disappeared.  

 However, it would be a bit caring point that this kind of perfect accommodation may remain as 

an instant event. In order to stay in this accommodated stage, she will have to keep paying attention to 

the vague confusion between global standard, very sophisticated manner in English pronunciation and 

her casual English speaking mixed her mother tongue speaking, pronunciation style. 

 

 c. Tutee 3 (Natalie) 

   1. Test results 

Suprasegmentals Degree 

(very weak)              1           2           3           4            5    (very strong) 

Thought group division Comment : stable, clear pause 

 

(very weak)              1           2           3           4            5    (very strong) 
Nuclear stress 

placement 
Comment :  

 

(very weak)              1           2           3           4            5    (very strong) 

Tone choice Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Rhythm & prominence Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Word stress Comment 

 

(very weak)              1           2           3           4            5    (very strong) 

Linking Comment  

 

 

   2. Analysis of the test results 

 In terms of fluency in general English speaking, I cannot mention about her progress because 

she has still suffered from several elements like sufficient vocabulary power, voice quality, speed, and 

clarity. However, in terms of fluency in English pronunciation, her performance showed extremely 
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high speed progress in a short period or practice. It was true that her articulation of vowel sound /o/ 

and consonant sound /r/ /f/ sounded still awkward, and were slightly unable to meet with the criterion 

of global English pronunciation, but it didn’t belong to the matter of intelligibility.  

 

VIIII. Survey 

 

A. Overview 

 This little survey is to determine what aspects tutees obtain in this project and to measure the 

overall reflection after the project to show numerically and graphically. There are total 10 questions 

with two types of questions; the first four questions are to ask some degree of the achievement of their 

each goal and confidence of each suprasegmental area, the rest of six questions are to evaluate the 

project itself. As the participants are my three tutees only, so it looks like extremely not sufficient to 

determine significant aspects, however, it is considered as a little experiment. The survey questionnaire 

and the summary of the responses are presented as follow. 

 

B. Survey Questionnaires  

 



     
 

 
94 of 99 

 

 

 

 



     
 

 
95 of 99 

 

 

 

 

C. Summary of the resultC. Summary of the resultC. Summary of the resultC. Summary of the resultssss    
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 10. Rank what is the most important to you in attending this project. 

  They consider information in the lesson, tutor, learning itself, human relationship, and 

the materials was quite important in this project. 
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X. Conclusion 

   

 What the most challenging for me in this project was to discover the standard model of English 

pronunciation, and then to judge my tutees’ degree of the progress. Conducting this project, I had to be 

a multiple roles, such as a problem solver, a language teacher, a friendly senior, and a coordinator. 

Thanks to the tutees in different background and different ethnic group, it was the great opportunity to 

break my strong stereotype of teaching English pronunciation that it should be taught by native English 

teachers, not non native English teachers. At the same time, it was a great pleasure that we could 

cooperate and collaborate together to achieve our goals, and it gave us the broad mind of view in terms 

of Standard English pronunciation. There is no specific standard model of English pronunciation that 

we need to exclusively pursuit as long as it is intelligible in context. Therefore, non native speakers can 

be a model of English pronunciation in the class.  

 Looking around of Korea, Korean must be exposed to the world to survive and preserve the 

countries, young generation and prosper our civilization. At the same time, as English began to be a 

role as a lingua franca to communicate, learning English has been the most priority goal and 

compulsory subject in Korea Educational environment. In this circumstance, learners have to obtain 

the broad view and experience of various aspects in English pronunciation. According to little survey, 

this project showed that only five weeks’ English pronunciation teaching, very small portions of entire 

English education, impacted and triggered tutees’ motivation of learning English itself, therefore, the 

trials were extremely valuable.    
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