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Introduction 

  When I saw that “Teaching English Pronunciation” is one of the courses 

offered this spring 2011, I immediately made up my mind to take the course 

because I know that it is one of the things I need to learn. In my previous 

teaching experiences, I realized that pronunciation plays an important role in 

language learning and communication but sadly it’s not given importance in the 

curriculum. Many times, miscommunications happened between and among 

students and teachers because of pronunciation. I believe that pronunciation is 

often the first barrier to intelligibility, and uncertainty about pronunciation is 

often a major reason for learners' lack of confidence in speaking. I can see the 

problem but I, myself don’t know how to deal with it so luckily, I have this 

chance to learn the techniques in teaching pronunciation. I may not be teaching 

pronunciation as a separate course in the future but for sure I can integrate it 

with the different English subjects I will be teaching.   

In partial fulfillment of the requirements for this course, we are required 

to do this Pronunciation Tutor Project. This project will give us the chance to get 

a feel for how to deal with pronunciation in the real world and make effective 

use of the information presented in the course. As this is a chance for us to put 

what we are learning into real practice, it is my highest hopes that I will be able 

to apply what I am learning. According to the plan, we have to undergo these 

six stages in order to complete the project.  

 

      Stage 1 (Week 3) - Find/select subjects/ tutees 

      Stage 2 (Week 5) - Interview subjects and give diagnostic test 

      Stage 3 (Week 7) - Analyze test results and devise an action plan  

      Stage 4 (Week 9-14) - Meet the tutees and teach prepared materials 

      Stage 5 (Week 14) - Give achievement test  

      Stage 6 (due June 11) - Write up the final report 
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With the growing number of non-native English speakers around the 

globe, English has taken a new role in this modern world. It is now used as a 

lingua franca, i.e. a common language spoken by people who have different 

mother tongues. With this new role of English also comes a new approach to 

teaching English pronunciation which is English as a Lingua Franca (ELF) 

approach, the main goals of which are intelligibility and identity. I hope that I 

will be able to focus on this new perspective as we go along with this tutor 

project from planning to tutoring then evaluating.    

 

In this project, the class textbooks Teaching Pronunciation: A course book 

and reference book by M. Celce-Murcia, M., D. Brinton, and J. Goodwin with B. 

Griner (2010) and Teaching the Pronunciation of English as a Lingua Franca by 

Robin Walker (2010)  will serve as the main guide in the process. These are 

further supplemented by online resources and other activities and resources 

provided in class by the professor.  
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Participant Profiles 
                               

Tutor: Ardelle  Malaggay 

 

         

 

Ardelle is a new student in the MA Tesol program at Sookmyung 

University. Before coming to study in Korea, she was a teacher in Thailand. She 

graduated Bachelor in Secondary Education major in English at St. Louis 

University, Baguio City Philippines. A few months after graduation, she was 

invited to teach in Thailand so looking at it as an opportunity to see other 

places and experience other cultures, she decided to go. During her first years in 

the school, she taught Basic English conversation to middle school students and 

English grammar to high school students. With the opening of the bilingual 

program in the school, she was asked to help design the curriculum and teach 

English subject to bilingual classes in the kindergarten and elementary level. 

Apart from teaching, she was the foreign teachers’ coordinator and a liaison 

between Thai and foreign staff. During her stay in the school, she enrolled in an  
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MA summer courses back home but unfortunately, due to time constraints and  

other reasons, she was not able to pursue it.  After almost a decade in the 

school, she moved to another school and taught English and Science to the 

regular program students. In her second semester she was moved to the English 

Program (EP) and taught Science. Besides being a Science teacher and remedial 

English teacher, she was a class adviser to the EP Primary 6 class. In her second 

year, she was appointed EP Foreign Teachers’ Academic Coordinator, working 

with both foreign and Thai staff. Her experiences and the problems she met in 

this new position pushed her to further her studies once again, thus finding a 

way for her to come to Sookmyung University.  

 

In relation to teaching pronunciation, she has had no firsthand experience 

except for reactive teaching in response to observable errors done by her 

previous students in her classes. Actually she feels that it’s a good thing because 

she, herself is not confident in her pronunciation so how could she, if ever.  

Fortunately, when she came to know about English as a Lingua Franca (ELF) 

model in the winter reading book, World Englishes: Implications for International 

Communication and English Language Teaching by Andy Kirkpatrick and in the 

class discussions, she is gaining more confidence about it. She agrees that it 

doesn’t matter what accent one has as long as he/she is understood by 

everyone. As a result, she is getting more interested in the ELF model. 
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            Tutee 1 

 

Tutee 1 is a freshman enrolled at the Sookmyung University 

undergraduate TESOL course. She has been learning English for 12 years 

now, mostly from school and in language institutes. She has taken courses 

on TOEFL and Reading to prepare for university entrance exam. She has 

never been abroad or studied English conversation via the internet. As 

opposed to Korean, she speaks English about 20%-40 % of her time and 

just like her classmates, she speaks it only in school. She had both native 

(from America) and non-native English speakers as teachers. She pointed 

out that she’s not yet successful in learning English because she is still not 

used to speaking or writing English which is necessary for practical use.  

She is not also familiar with the phonemic symbols or with the 

other aspects of pronunciation except consonants and vowels. She never 

used the pronunciation guide in her dictionary.  She has difficulty listening 

to jokes, idiomatic expressions and news broadcast on TV and radio. It’s 

not easy or difficult for her to listen to telephone conversations, soap 

operas, phrasal verbs, CDs/tapes and it’s quite easy for her to follow 

directions, order in restaurants and take lecture notes. She is most 

comfortable speaking English with small groups of people and her friends. 

She would like to improve on vowel sounds the most and speech rate the 

least. 
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Tutee 2 

 

Tutee 2 is a freshman in the undergraduate TESOL course at 

Sookmyung Women’s University. She has been learning English for about 

10 years mostly from school and partly from extra-curricular studies where 

she has taken reading and listening courses. As opposed to Korean, she 

noted that she speaks English only about 0%-20% on average of her time 

and she does it only in school. Her English teachers were both native and 

non-native English speakers. According to her, she’s not yet successful in 

learning English because English is always a problem for her. Therefore, 

she thinks she has to improve her English skills in order to speak more 

naturally and fluently 

 

With regards pronunciation, she is not familiar with the phonemic 

symbols or with the other aspects of pronunciation like intonation 

patterns, reduced speech forms, thought group/phrasal rhythmic patterns, 

etc.  She has difficulty listening to jokes, telephone conversations and 

ordering in restaurants. It’s not easy or difficult for her to listen to soap 

operas, idiomatic expressions, phrasal verbs, news broadcast on TV and 

radio, CDs/tapes and following directions but surprisingly, it’s easy for her 

to take lecture notes. She feels anxious when talking with foreigners but 

she ignores it and she is most comfortable speaking English with small 

groups of people. She would like to improve her speech rate the most 

and consonant system the least. 
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Tutee 3 

 

Tutee 3 is also a freshman student at Sookmyung University 

undergraduate TESOL  course. She has been learning English in school and in 

language academies for about 9 years now. She has taken extra courses on 

speaking and preparing for Test of English for International Communication 

(TOEIC). She has never studied English conversation online. As opposed to 

Korean, she speaks English at an average of 20%-40 % of her time and she does 

it only in school. When she was in secondary and elementary level, her English 

teachers were both native and non-native English speakers. She notes that she’s 

more familiar with American English. According to her, she’s not yet successful in 

learning English because she just focused on reading in the past so her speaking 

and writing skills were not developed. 

 

In relation to pronunciation, she is not also familiar with the phonemic 

symbols or with the other aspects of pronunciation like intonation patterns, 

reduced speech forms, thought group/phrasal rhythmic patterns, etc.  She has 

difficulty listening to telephone conversations, news broadcast on TV and radio, 

phrasal verbs and lecture notes. It’s not easy or difficult for her to listen to soap 

operas, idiomatic expressions, ordering in restaurants and following directions. 

What is easy for her is listening to academic CDs/tapes. She feels anxious when 

presenting in English but she is most comfortable speaking English when she 

perfectly recognizes all the words in sentences she has to say. She would like to 

work on word stress the most and consonant system the least. 
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Diagnostic Test 
 

                                  Rationale 

 

The instrument used to find out the strengths and weaknesses of the 

tutees is composed of a Needs Analysis Questionnaire and a diagnostic test. The 

questionnaire is a modified version of the needs analysis questionnaire used by 

Krista Osborne, Minjung Park, Seung-a Han and Yasmin Snounu which they 

adapted from Cullen (2010) and Celce-Murcia (2006) (taken from 

http://languageconnection.weebly.com/needs-analysis--rationale.html ). The copy 

is generously provided by the professor in class.  I modified the questionnaire so 

that it will provide what is needed in the project. This modified version consists 

of five categories namely, general background, English study background, 

knowledge of English pronunciation and intonation, ease/difficulty of various 

listening contexts and self-awareness questions. It is important for me to look 

into the tutee’s background to help me plan and design tasks for them. 

The diagnostic test consists of three parts. First, the 15 multiple choice 

items where the tutees identify the words with a different sound from the rest of 

the words given. This part is adapted from Shafston online pronunciation test  

(from http://www.shafston.edu/component/option,com_facileforms/Itemid,478).  

This part tests on the ability of the tutees to distinguish phonemes that sound 

differently from other words in the group based on how they read them. Most 

of the words have irregular pronunciation, that is, the way they’re produced 

differ from how they are spelled. The second part tests on production of words 

containing pairs of vowels and consonants used in sentences. The different 

sentences were taken from Susan C Anthony’s  diagnostic test ( taken from 

http://www.susancanthony.com/resources/esl/prondiag.html). The third part is a 

diagnostic passage made by Prator taken from 

http://webdelprofesor.ula.ve/humanidades/azapata/materias/phonetics_1/diagnos

tic_passage.pdf. Both the second and third parts serve to assess the 

suprasegmental features of pronunciation such as intonation, stress and 

adjustments in connected speech.    
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Pronunciation Tutor Project 

Needs Analysis Questionnaire 

 

General Background 
1. What is your name: __________________________________________________________ 
2. What is your major and level in school? _________________________________________ 
3. Have you ever studied English abroad? If yes, where?______________________________ 
4. Have you ever studied English conversation via the internet with a live tutor? If yes, for how 

long? ____________________________________________________________________ 
5. Approximately what percentage of time do you speak English each day (as opposed to 

Korean)? Choose one:  
_____ 0-20%  _____20-40%  _____40-60%  _____60-80%  _____80-100% 

6. In what type of setting are you currently speaking English? Please check: 
_____ Internet   _____ School _____ Institute_____  Others: _______________ 

 

English Study Background 
7. Please describe your experience in learning English. 

a. How long have you studied English? _________________________________________ 
b. Where have you studied English? ___________________________________________ 
c. What kind of English courses have you taken? ________________________________ 
d. What kind of English teachers have you had, i.e. native speakers and/or non-native 

speakers? ______________________________________________________________ 
e. Have you had exposure to native speakers in Korea and/or in your travel/study 

experiences abroad? How? _______________________________________________ 
______________________________________________________________________ 

f. Do you consider your experience learning English pleasant or successful so far? Why or 
why not? _____________________________________________________________ 
______________________________________________________________________ 

8. Which English have you had more experience with, American, British or any other? Please 
explain. ___________________________________________________________________ 

 

Knowledge of English Pronunciation and Intonation 
9. Do you ever use the pronunciation key or guide in your dictionary to get an idea of how a 

word is pronounced? ________________________________________________________ 
10. Are you familiar with the phonemic alphabet or any phonetic/phonemic symbols? If yes, 

please give examples. _______________________________________________________ 
11. Have any of your previous teachers taught you about pronunciation? If yes, please give 

some details. _______________________________________________________________ 
__________________________________________________________________________ 

12. Pls. check if you’re familiar with the following: 
______ Consonant System  ______ Vowel System 
______ Intonation Patterns  ______ Rising and Falling Intonation  
______ Reduced Speech Forms  ______ Thought group/Phrasal Rhythmic Patterns 

Ease/Difficulty of Various Listening Context 
13. Please write E for Easy, D for Difficult and M for Medium (not so easy not so difficult)  

______Telephone Conversation ______ News Broadcast(Radio)        
______ News Broadcast(TV) ______ Soap Operas  
______Academic Listening CD/Tapes ______Restaurant Ordering 
______ Taking Lecture Notes ______Following Directions   
______Joke Comprehension ______Idiomatic Expressions  
______ Phrasal Verbs  ______Other: _______________ 
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Self-Awareness 

 
14. Please describe any situations in which you feel that English speaking foreigners have 

misunderstood you because of your pronunciation. ________________________________ 
__________________________________________________________________________ 

 
15. Is there a particular situation that you felt anxious about your pronunciation? Please 

describe. __________________________________________________________________ 

_____________________________________________________________ 
16. In what situation do you feel the most comfortable speaking English? _________________ 

__________________________________________________________________________
_________________________________________________________________________ 

    
17. What area of pronunciation do you like to work on most? Please rank the following 

according to your priority? 
______ Consonant System: Pls. specify which sounds: _________________ 
______ Vowel System: Pl. specify which sounds: _____________________ 
______ Connected Speech 
______ Stress 
______ Rhythm 
______Intonation 
______Speech Rate 

 

 

 

Thank you very much. 
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Pronunciation Tutor Project  

Diagnostic Checklist 

 

Name: _______________________________ 

 

Consonants:       Vowels: 

 

Stops:   /p/ - pint _____   Front: /i/ - seat, she _____ 

  /b/ -  bark _____    /ɪ/- sit   _____ 

/t/ - tip   _____    /e/- taste  _____ 

 /d/- dark _____    /ɛ/ - send _____ 

  /k/ - look _____    /æ/ - Jack _____  

  /g/ - good  _____   Back:  /u/- Luke  _____ 

Fricatives:  /f/ - fit  _____    /ʊ/ - look _____ 

  /v/ - vent  _____    /o/ - toast _____ 

  /θ/- thanks _____    /ɔ/- bought _____ 

  /ð/ - those  _____    /a/ - not _____ 

  /s/ - send  _____   Central: /ə/ - another _____  

/z/ - zoo  _____    /ʌ/- come  _____ 

  /ʃ/- shack _____    /ɜr/ - learn _____ 

  /ʒ/- usually  _____    /ər/- speaker  _____ 

Affricates:  /tʃ/- chip  _____  Diphthongs:  / aʊ/ - without _____ 

/dʒ /- Jack _____    /aɪ/- tile  _____ 

Nasals:  /m/- hams  _____    /ɔɪ/- point  _____ 

/n/ - thin  _____    /oʊ / so   _____ 

/ŋ/ - thing  _____    

Liquids: /l/- light  _____   Legend: 

  /r/- right  _____    Y - Yes, clear 

pronunciation  

Glides:  /w/ - won’t  _____   O- Okay, intelligible 

  /j/ - young  _____   N- No, unclear pronunciation 

 

Remarks:  

____________________________________________________________________ 

____________________________________________________________________ 

 

 

Consonant Clusters:  Are there problem clusters?  List down if there are. 

Initial:  

 _____________________________________________________________ 

Final:  

_____________________________________________________________ 
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Suprasegmentals:   

  

Criteria 
 

Yes OK No Remarks 
 

Is the tutee using appropriate 
intonation patterns for statements? 
 

 
 

   

Are Yes/No questions signaled through 
the use of rising intonation? 
 

    

Is falling intonation used for WH-
questions? 
 
 

    

Does the tutee’s voice fall at the end of 
thought groups? 
 

    

Does the tutee pause appropriately? 
 
 

    

Are content words stressed and 
function words unstressed? 
 

    

Is the tutee placing major stress on the 
appropriate words? 
 

    

Is the tutee linking words appropriately 
within sentences? 
 

    

Others: (if any) 
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Analysis of Test Results 

 
Pronunciation Tutor Project  

Diagnostic Result 

 

Name:   Tutee 1   Tutee 2 Tutee 3 

 

Part 1: Multiple Choice  

Item Tutee 1 Tutee 2 

 

Tutee 3 Remarks 

1 1 0 0  

 

 

 

 

 

 

            1 – correct answer 

   

            0 – incorrect 

answer 

 

2 1 0 1 

3 0 0 0 

4 0 0 0 

5 1 1 1 

6 1 0 1 

7 1 1 1 

8 1 1 1 

9 1 0 0 

10 1 0 0 

11 0 1 0 

12 1 1 0 

13 1 0 0 

14 1 0 0 

15 1 1 1 

 

Total 

Score 

 

12 

 

6 

 

6 
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Part 2: Reading Tutee 1   Tutee 2 Tutee 3 

 

Consonants:       Vowels: 

 

Stops:  /p/ - pint Y Y Y Front: /i/ - seat, she N N N 

 /b/ -  bark Y  Y Y  /ɪ/- sit   O Y O 

/t/ - tip   Y  Y Y  /e/- taste  Y  Y O 

 /d/- dark Y  Y Y  /ɛ/ - send Y  Y Y 

 /k/ - look Y  Y Y  /æ/ - Jack Y  Y Y 

 /g/ - good Y  Y Y Back:  /u/- Luke Y  Y Y 

Fricatives: /f/ - fit Y  Y Y  /ʊ/ - look Y  Y Y 

 /v/ - vent N Y Y  /o/ - toast O N  O 

 /θ/- thanks N N N  /ɔ/- bought Y  Y Y 

 /ð/ - those  O O O  /a/ - not Y  Y Y 

 /s/ - send  N Y Y Central: /ə/ - another Y  Y Y 

/z/ - zoo N N N  /ʌ/- come  Y Y Y 

 /ʃ/- shack Y  N O  /ɜr/ - learn Y  Y Y 

 /ʒ/- usually  Y Y O  /ər/- speaker  Y Y Y 

Affricates: /tʃ/- chip  Y N Y Diphthongs: / aʊ/ - without Y  Y Y 

/dʒ /- Jack Y  Y N  /aɪ/- tile  Y  N N 

Nasals: /m/- hams  Y Y Y  /ɔɪ/- point  Y  Y Y 

/n/ - thin  Y  Y Y  /oʊ / so  Y  Y Y 

/ŋ/ - thing  Y  Y Y 

Liquids:/l/- light O O Y  Legend: 

 /r/- right  O O Y  Y - Yes, clear pronunciation  

Glides: /w/ - won’t Y  Y Y  O- Okay, intelligible 

 /j/ - young  Y  Y Y  N- No, unclear pronunciation 

 

Remarks:  addition of extra sound (manage, language),addition of syllable (changed) 

    misreading of words (theories)  problem with  final /tʃ/ 

 

Consonant Clusters:  Are there problem clusters?  List down if there are.  

 

Tutee 1  Tutee 2 Tutee 3 

 

Initial:     -      thr  pl, thr 

 

Final:  nts , st  st, nts 
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Suprasegmentals:   

  

Criteria 
 

Yes OK No Remarks 
 

Is the tutee using appropriate 
intonation patterns for statements? 
 

 
X   X   
X 

   

Are Yes/No questions signaled 
through the use of rising intonation? 
 

 
X   X   
X 

   

Is falling intonation used for WH-
questions? 
 
 

  
X      X 

 
    X 

 
More on rising 
intonation 

Does the tutee’s voice fall at the end 
of thought groups? 
 

  
X   X   
X 

 Some problems with 
thought grouping 

Does the tutee pause appropriately? 
 
 

  
X   X   
X 

 There are some 
inappropriate pauses. 

Are content words stressed and 
function words unstressed? 
 

  
X   X   
X 

  
Most of the time 

Is the tutee placing major stress on 
the appropriate words? 
 

  
X   X   
X 

 Not clear enough, 
seems that most words 
are stressed 

Is the tutee linking words 
appropriately within sentences? 
 

  
X   X   
X 

  
In some words 

Others: (if any) 
    Fluency 

  
X   X   
X 
 

 When reading except 
for words they aren’t 
sure of their 
pronunciation. 
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Analysis of Test Results 

 

In the 15 Multiple Choice items which is the first part of the diagnostic test, 

each tutee’s answers are checked against the key answers. As shown in the previous 

page, the result came out to be quite good for Tutee 1 who got 12 correct answers. 

Meanwhile, Tutees 2 and 3 got a score of 6 each and it is interpreted to be rather 

low. An assumption made from this is that the latter tutees may not know how each 

of the words is pronounced. As mentioned earlier, most of the words given have 

irregular pronunciation.     

     

For the recorded section which includes the second and third part, a 

checklist is made to note down the discrepancies in pronunciation the tutees 

incurred on individual phonemes and suprasegmental features. All the phonemes 

were listed and the tutees’ pronunciation were assessed as Y (Yes, clear 

pronunciation), O (Okay, intelligible) or N (No, unclear pronunciation). With regards 

problems on consonant clusters, they are listed under initial or final cluster 

problems. For the suprasegmental features, a list of criteria is also listed and 

assessed as Yes, OK or No.  

 

Listening through the recorded task and filling out the checklist, the result 

shows that Tutee 1 has the following weaknesses. She has problem with vowel /i/. 

The tenseness of the said vowel is not clear enough. For vowels /ɪ/ and /o/, they are 

okay. With the consonants, I recognized /v/, /z/, /θ/, /s/ as weaknesses. The 

consonants /ð/, /r/ and /l/ are just okay. All the others not mentioned are clearly 

articulated. The listed weaknesses for clusters are the final clusters /st/ and /nts/. 

There are no problems with initial clusters so far. With regards the suprasegmentals, 

she uses the intonation patterns for statements and Yes/No questions very 

appropriately. For other features like falling intonation for WH questions, pausing, 

thought-grouping, stressing, linking and fluency, they are just okay. For some words 

she tends to add an extra final sound such as in “manage” and “language” though 

overall, there is no major problem on intelligibility.  
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For Tutee 2, the vowels: /i/, /o/, /aɪ/ and consonants /z/, /θ/, /ʃ/, /tʃ/ are 

recognized to be her weaknesses. The others are clearly articulated except for /ð/, 

/r/ and /l/ which are just okay. For the consonant clusters, problems are initial /thr/ 

and final /st/ and /nts/. She also tends to add an extra syllable in “changed”. With 

regards the suprasegmentals, she uses the intonation patterns for statements and 

Yes/No questions very appropriately but seem to use a rising intonation for WH 

questions instead of a falling intonation. For other features like pausing, thought-

grouping, stressing, linking and fluency, they are just okay. 

 

For Tutee 3, the vowels /i/ and /aɪ/ and consonants /dʒ/, /z/, /θ/ seem to be 

her weaknesses. The other phonemes are clearly articulated except for /ð/, /ʃ/ and 

/ʒ/ which are just okay. She has no problems with final clusters but with initial 

clusters, /pl/ and /thr/ are not so clear. In addition, there is a little difficulty with the 

final /t ʃ/ sound. In relation to the suprasegmental features, she uses the intonation 

patterns for statements and Yes/No questions very appropriately. For other features 

like falling intonation for WH questions, pausing, thought-grouping, stressing, linking 

and fluency, they are just okay. 

 

Going over the result, it shows that the tutees have similarities in their 

problems with regards pronunciation. Also, there are no major problems on 

intelligibility.   
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Goals and Objectives 
 

As with any normal English language learner, most of the tutees voiced 

their hopes of speaking and pronouncing words with a native speaker accent. 

However, with the ELF perspective of intelligibility in mind, it is by no means the 

goal of this project. The main goal is to help the tutees achieve better fluency 

and intelligibility by dealing on their problem phonemes and practicing more on 

suprasegmental features of language such as proper stress placement, 

appropriate thought- grouping and use of intonation contours.  

 

From the survey and diagnostic test, it was found out that the tutees 

have similar weaknesses which concern some specific consonant and vowels 

sounds and unfamiliarity of phonetic alphabet. Since they also aim for fluency, 

dealing with the suprasegmental features is included in this project. The goal 

and specific objectives below apply to each of the tutees since they have similar 

strengths and weaknesses. 

 

The tutees should be able to: 

 

1.  compare and contrast and produce different consonant and vowel 

sounds intelligibly in English   

2. compare the Phonetic Alphabet used by different authors and 

dictionaries 

3. demonstrate fluency in speaking through proper stress placement, 

appropriate linking of words, thought-grouping, pausing and use of 

intonation contours 

4. actively participate in any activity set forth in every session 

 

As for the tutor, she should be able to provide the tutees with 

appropriate activities and materials in order to achieve the abovementioned 

goals and objectives. 
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The Action Plan 
 

Based on the survey and analysis of the test results, I came up with the 

following syllabus. In this plan, the fact that the tutees are TESL undergraduate 

students and future English language teachers is also taken into consideration. 

This syllabus therefore includes the phonetic alphabet although it’s not really 

that important for general learners of pronunciation.  

The project is comprised of ten sessions with one hour allotted per 

session.  

Session 1: Consonants /z/ and /s/ 

  Session 2:  Consonants /v/ and /dʒ /   

 Session 3: Consonant Clusters and English Syllable Structure  

(Appendix 5, Celce-Murcia et al. 2010) 

Session 4: Vowels /i/and /aɪ// Tense-Lax Vowel Alternations  

(Appendix 25, Celce-Murcia et al. 2010) 

 Session 5:   Phonetic Alphabet Comparison Chart (Appendix 3,  

Celce-Murcia et al. 2010) and IPA 

Session 6:  English Central (www.englishcentral.com) 

 Session 7:  Connected Speech and Reduced Forms  

 Session 8:  Word and Sentence Stress 

 Session 9:  Thought Groups and Pausing 

 Session 10:  Intonation and Emotion 

 

Although the phonemes / θ/and /ð/ are common problems, they are not 

included in the syllabus because anyway, according to the English as a Lingua 

Approach, they are unnecessary for ELF intelligibility. However, these sounds 

together with other problem phonemes to specific tutees will be dealt with when 

there is extra time during the sessions. 

 

 In the different sessions, I will be focusing on oral communication among 

the tutees. We will be using both online and hard copy worksheets and 

materials. I hope to integrate fun games as much as possible. 
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Session 1 Plan: Consonants /z/ and /s/ 

 

- Brief introduction about English as a Lingua Franca 

- How /z/ is produced 

- Drills (refer to the handout) 

- Comparison of /z/ and /s/ sounds 

- Tongue twisters: 

Zorgon, the singer from Mars zoomed in a zig- zag motion  

towards his secret destination. 

The zoo’s zealous zebra zig-zags like Zeus. 

 

 

 

 
 

 

  Note: Sorry, material was not uploaded.  
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Reflection Journal 

 

Session 1 – April 21, 2011 

 

In spite of the students’ busy schedule because of the Midterm 

Examinations, I finally met my three tutees to start the tutoring sessions formally 

at the Main Library Group Study Room 5. One of them showed up a little later 

because she wasn’t done with her exams yet. While waiting for her, we had 

casual talk about how they’re doing in their studies and exams and other 

matters. Before finally starting the practice on the /z/ sound, I introduced to 

them the new role of English in this global era, English as a lingua franca (ELF) 

which main goal is mutual intelligibility. I told them, it doesn’t matter what 

accent you have as long as you can be understood by anybody. When I asked 

them how they feel about this perspective, one reacted that she still prefers to 

have a native accent if she can. Of course, I agreed with her and made it clear 

that ELF doesn’t hamper anyone who wishes to achieve a native speaker accent. 

 

Dealing on the troublesome /z/ sound, we started with how the sound is 

produced associating it with the sound of a bee. We moved on pronouncing 

words with initial, medial and final /z/ sound. I observed that they have more 

difficulty producing /z/ in the initial position than in the middle and end of 

words position most especially Tutee 2. She produced the sound more similar to 

/dʒ / than /z/. From words, we moved on to reading phrases and sentences to 

listening discrimination. I can say the listening part was easier for them because 

they were able to tell exactly which word is not pronounced with /z/ in each 

item. After the listening part, we contrasted /z/ and /s/ sounds because from the 

diagnostic test, some of them also had problems with /s/. In the middle of the 

practice, Tutee 1, observing that many words with /z/ sound are actually spelled 

with /s/, asked how she will be able to know which words will be pronounced 

with a /z/ sound. I then pointed out the hints as provided in the handout which 

led me to mention about word stress and voiced consonants.  
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The readings and discussion in the English Pronunciation class helped prepare to 

this kind of question. With regards stress, I told them that we will have more 

discussion the future meetings. We ended the session with a tongue twister and 

homework to insure more practice and a picture-taking for the portfolio.  

 

Reflecting on this first meeting, I think it went on quite well but there is 

one thing I missed to do. I really didn’t pay much attention to /s/ when in fact 

as I already mentioned some of them have mispronunciation of this sound. 

Furthermore, I observed that Tutee 2 is still not confident about herself. Though 

she promised to have more practice, I’m also thinking how to help her. I hope 

that she would be able to produce the sound intelligibly before the end of this 

project. For Tutees 1 and 3, they got the sound satisfactorily but I still have to 

observe them in the incoming sessions and conversations we’ll be having.  
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Session 2 Plan: Consonants /v/ and /dʒ / 

 

- Review /z/ sound 

- How /v/ sound is produced 

- Drills on /v/ sounds in contrast with /b/, /f/ and /w/ 

sounds  

- How /dʒ / sound is produced 

- Drills on   /dʒ / in contrast with / ʃ/, /tʃ/ and /j/ 

- Dialogue 

- Oral Reading 

- Tongue twisters:    

Jenny chews gingerly since jamming her jaw. 

Valerie valued her valet very much because he vanquished  

the vampire who was bothering her. 

 

                                   
 

Material: Audio http://www.eslgold.com/pronunciation/sound_v.html 

                   Audio http://www.eslgold.com/pronunciation/sound_sh_ch_j_y.html 
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Reflection Journal 

 

Session 2 – April 25, 2011 

In this second session, I was not able to reserve a room at the library so we 

met at the dormitory in my friend’s room because there is no internet connection in 

our room. According to the syllabus, the practice was on /v/ and /dʒ / sounds. 

Before we started with the /v/ sound, as a sort of review of the previous lesson, I 

asked for their homework. Unfortunately, only one of them brought it so what I did 

was to listen to them say the tongue twister on /z/ sound. I found out that Tutee 2 

still needs help on this. It means that as we move on, I have to keep practicing this 

sound with her. We then moved on by practicing the /v/ sound in contrast with /b/, 

/f/ and /w/ sounds. We started with minimal pairs with /v/, /b/, /f/ and /w/ as the 

initial sound then as medial and final sounds. After these minimal pairs, we read 

challenging words with /v/ sound then phrases, dialogues and short paragraph. The 

same technique is used with /dʒ/ sound except that it is contrasted with / ʃ/, /tʃ/ 

and /j/ sounds in the minimal pairs. We listened to the model pronunciation and 

repeated the words. Then I had them practice by themselves, sometimes as a group 

and sometimes individually.    

 

   Thinking over this second meeting, I think it wasn’t as fruitful and interesting 

as the first meeting. This may be due to several reasons. First, as the tutees were 

tired from class, the cozy room made them feel sleepy. Second, the speaker of the 

laptop wasn’t loud enough. Third, maybe the practice was too long or too much for 

a single meeting. At first, they were enthusiastic but then got tired in the end. When 

it comes to their pronunciation though, this practice made them produce the sounds 

clearer. All the three of them can produce the sounds intelligibly so far.    

 

 How will this experience help me in the future? Well, I realized that in 

pronunciation practice, it would be better to set a lesson that is not too long or too 

tiring for the learners. Also, as with any learning, an atmosphere conducive to 

learning is important. For the remaining sessions, I plan to meet my tutees at the 

study room in the library so I should be always alert to reserve a room in advance. I 

should also be more observant on how each of the tutees articulate words.  
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Session 3 Plan: Consonant Clusters and English Syllable 

Structure 

 

- Present English syllable structure 

- Introduce consonant clusters 

- Practice – words with initial and final clusters 

- Simplification of clusters 

- Consonant cluster game 
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Material: PPT 
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Reflection Journal 

 

Session 3 – May 2, 2011 

  

For this meeting, I introduced the English syllable structure to the tutees 

before dealing with the clusters. We learned basic information on syllable 

structure as we refer to the handout on syllable structure and cluster 

configurations given to them. We then looked into consonant clusters and 

possible combinations for both initial and final clusters. For initial clusters, after I 

gave examples of clusters of two and three, I asked them to think of other 

examples. To integrate game into the practice, we had “word chain” using initial 

clusters. Then we discussed final clusters and how these clusters can be 

simplified through reduction. To culminate everything, we played the “Consonant 

Cluster Game”.  The tutees were quite good in thinking of words beginning with 

clusters and they even won against their tutor. This time, the tutees were active 

and seem to be much better compared to the time when they recorded the 

diagnostic passage. They can produce the clusters quite easily especially with the 

simplification through reduction in final consonant clusters. In the course of the 

session, I always emphasize the techniques used because they may be able to 

use them in their future careers. As they are TESL students, there is a big 

possibility for them to be language teachers. If not for future use, they may even 

use the techniques in helping their brothers, sisters or friends with regards 

English language.  

 

Analyzing this meeting, I think the use of power point presentation and 

being at the library may have enhanced the learning atmosphere. In addition, 

the integration of language games made the tutees more interested and awake. 

They were attentive and fast in thinking and giving examples of words with 

clusters.  With the positive outcome of this session, I hope to maintain an 

atmosphere like this. I have to be well-prepared and try to integrate language 

games as often as possible. 
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Session 4 Plan: Vowels /i/and /aɪ/ and Tense-Lax Vowel 

Alternations 

 

- Review 

- MOA and POA of /i/and /aɪ/ sounds 

- Practice/Drills 

- Listening discrimination 

- Tongue twisters:   

Denise sees the fleece, Denise sees the fleas. 

At least Denise could sneeze and feed and freeze the fleas. 

                          

  The height of the night gave Mike a fright. 

 

- Tense-Lax Vowel Alternations (refer to handout) 
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Reflection Journal 

 

Session 4 - May 9, 2011 

 

This session was scheduled on Friday, May 6 but the tutees decided to 

cancel because one was going to her hometown and another one had 

appointment with the dentist. For today, we met at Group Study Room 5 and 

only two tutees came because one had to rush home for some urgent family 

matters. We had a review of what we did in the previous meetings and the two 

remembered the consonant sounds quite well except for consonant clusters. 

They couldn’t recall the term until I gave them a clue. 

 

I introduced the sounds for the day which were vowel /i/ and diphthong 

/aɪ/. I told them that I identified these as not so intelligible from the diagnostic 

test and they were agreeable to it. Before dealing with /i/ sound, I also talked 

about tense and lax vowels because /i/ is one of the tense vowels. As with the 

problem consonant sounds we already dealt with, we started with the manner 

and place of articulation. After that, we practiced reading words with /i/ and /aɪ/ 

sounds in the beginning, in the middle and at the end of words. We then moved 

on to reading sentences with words containing the problem sounds. I asked 

them to read alternately in order that I can observe how each of them produce 

the sounds. Then I had them listen to a group of words and identify which one 

didn’t contain the /i/ or /aɪ/ sounds. For more practice, we had tongue twisters. 

We also looked into the tense-lax vowel relationship reflected in many 

etymologically related pairs of words where the base form has the tense vowel 

sound and the derived form has the lax vowel sound (adapted from Celce-

Murcia et al. (2010). From this, they realized that the “a” in “nation” is not the 

same as that in “national” and the “e” in “athlete” sounds differently from that in 

“athletic”. 
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Evaluating the session, I observed that these sounds were not really a 

major problem of intelligibility for the two tutees. After they were made aware of 

the distinction between tense and lax vowels, they did well in the drills for /i/ 

sound. As to the diphthong /ai/ I found no problems for them making the 

sound when it is found in the initial and final positions. However, when the 

sound is in the middle of words, I found out that one of them had a bit of 

difficulty especially when connecting it with a final sound such that “pile” sounds 

/pai/ or “time” sounds /tam/.  Although it really didn’t affect intelligibility for me, 

I pointed it out to her so she could practice sounding more clearly. I am just 

wondering about the absent tutee because she was one who stumbled on this 

sound based on the diagnostic test. I hope I will not forget to listen to her in 

our next meeting. 

 

Another observation I had is that when the tutees deal with individual 

sounds, there weren’t much noticeable difficulties maybe because they were 

aware about the sounds. Some discrepancies come when the sounds are 

combined together in syllables and words especially in spontaneous speech. 

Now, I think that it would be better to observe and deal with phonemic 

difficulties as they arise in speaking rather than spending a lot of time dealing 

with individual sounds. 
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Session 5 Plan:  Phonetic Alphabet Comparison Chart/IPA 

 
In the needs analysis survey, the tutees indicated that they are not familiar 

with the phonetic alphabet. Since they intend to be language teachers, I decided 

to show them the Phonetic Alphabet Comparison Chart provided by Celce-

Murcia et al. 2010, Appendix 3.   

 

- Compare phonetic alphabets (see handout) 

- Show IPA ( http://weston.ruter.net/projects/ipa-chart/view/keyboard/ ) 

- Do IPA writing and reading (adapted from Prof. van 

Vlack’s Pronunciation Handbook) 

- Homework: go to www.englishcentral.com and sign-up 
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Reflection Journal 

Session 5 – May 13, 2011 

I waited for some time for this meeting so I felt glad when the three tutees 

finally came together with snacks in their hands. They said they were tired and 

hungry because they had 6 classes for the day. Anyhow, I made them relax for a 

while as I asked the absent tutee why she had to rush home last meeting and gave 

her the handout. When they calmed down, we started with the review of the past 

lessons. I instructed them to record some of the tongue twisters and short dialogues 

they have practiced in their mobile phones and bring them to the next meeting for 

analysis.  

We proceeded with the comparison of phonetic and phonemic alphabets. I 

gave them the chart I reproduced from Celce-Marcia et. al (2010). We looked at how 

consonants and vowels are written phonetically by IPA and other authors and 

dictionaries. I gave them time to go over the different symbols and tell me their 

observations. One said she really doesn’t understand how they are used so I showed 

them an example. The word “fish” is phonetically written as /fɪʃ/. The tutees 

mentioned that the consonants were quite similar unlike the vowels which have 

more differences. The tutees also noticed that vowels are more difficult to remember 

and I agreed with them. Even me, I still cannot remember the symbols for the 

different vowels. After looking at all the phonemes I asked them to do the IPA 

practice I prepared. Obviously, I allowed them to look at the chart. After trying for 

some time, they said it was difficult so we ended up writing the ten words in 

phonetic alphabet together. Reading sentences in the IPA and writing them in 

standard English proved much easier for them and I felt their satisfaction reading 

the sentences successfully. They were able to read the five sentences correctly with 

few errors. For the short paragraph, due to the lack of time, it was given as 

homework. I also instructed them to go to www.englishcentral.com and sign-up in 

preparation for the next session. Another thing, for the next meeting we agreed to 

meet for two hours in order to make up for the sessions we missed.    

Reflecting on this lesson, I know it’s not easy and it takes time to really learn 

the different symbols. Partly, they mentioned earlier that they are not familiar with 

the phonetic alphabet but the main reason I included this lesson is that I wanted 

them to realize that pronunciation of words may differ from how they are written. 

Besides they will most probably be language teachers in the future so I think this is 

relevant to them. At least for now, they are familiar with the phonetic alphabet.      
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Session 6 Plan: English Central  

 

- Review 

- Log in to www.englishcentral.com 

- Watch online tutorial 

- Practice: choose a video clip to listen and record 

- Examine feedback about the recording  

- More practice: Try some more at home 
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Session 7 Plan: Connected Speech and Reduced Forms 

 
Although reductions in connected speech don’t affect intelligibility in the 

ELF perspective, I decided to include the topic in the sessions because I am 

pretty sure that the tutees will not be dealing only with non-native but also 

native speakers of English. Spoken English especially with native speakers is full 

of reductions in connected speech so in my opinion, looking into this matter 

will help the tutees understand English speakers better. 

 

- Review/Feedback about English Central 

- Introduce reductions in connected speech 

- Watch video clip to observe connected speech  

- Do worksheet  

- MadGab 

- HW: give handouts for word and sentence stress for 

advance reading 
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Reflection Journal 

 

Sessions 6-7 – May 16, 2011  

 

As agreed upon in the previous meeting, we had two matters to deal 

with today. We had English Central first and then adjustments in connected 

speech. I asked them if they visited the website but sadly, only one of them did. 

The other two apologized saying they were busy with their homework. What was 

lucky was that I was able to reserve a room in the library where there is a 

computer and a big screen. We then watched together the online tutorial after 

which I let each of them choose a video to listen and record. Two tutees were 

doing simultaneously because one of them used my laptop. The other one tried 

in her mobile phone but was not able to connect so she had to wait. They had 

fun recording and looking at the feedback. After the three of them had tried, I 

told them to choose one video and observe how the speakers speak. I then 

introduced reductions in connected speech telling them that these reductions in 

connected speech are employed in spoken discourse in order to maintain the 

natural rhythmic patterns of English. I also told them not to worry much about 

this because in the ELF perspective, it’s not crucial to intelligibility. The reason I 

included it as part of the topics is for them to be exposed and be able to 

understand native speakers better. For practice, I gave them the worksheets I 

adapted from Celce-Murcia et al. (2010). While doing the worksheet together, I 

asked them to think of their own language and see if there also have connected 

speech. They found out that they do have palatalization in Korean language. 

When I asked why they have it, one said that maybe it’s for smoother speaking.  

After finishing the worksheets we also looked into the list of reduced forms of 

Yes/No phrases and high frequency phrases and they pointed out having heard 

English speakers use the words. Before we got back to English Central to listen 

and observe connected speech in the videos, I had them bring out and read 

their previous homework. Unfortunately, they haven’t done yet so I gave them  
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some time to finish it. When they were done, one of them was laughing about 

the story of the “dog’s paw being bitten by a man on a boring day “. Before we 

ended the session, I gave them the handouts on “stress” for advance reading.  

 

In this session, I observed that the tutees were excited about the website. 

They enjoyed listening and recording and they felt satisfied when they got high 

scores in the feedback. I really hope that they will visit this website and practice 

more often. In my case, I am still learning about the different features and how 

to use it in teaching. I also hope to be able to use other online resources such 

as voxopop. Regarding adjustments in connected speech, they tried to practice 

and employ it and they said that they feel more fluent but then they don’t feel 

natural about it. That maybe because they are used to clearly articulating every 

word. When I went over the plan for these sessions, I realized that we were so 

caught up with English Central and connected speech that I forgot to mention 

about Mad Gab. I hope to introduce it in the next session.  
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Session 8 Plan: Word and Sentence Stress 

 

- Raise awareness of word stress  

- Poem: Money 

- Worksheets: “heavy syllables” and “syllable search” 

- What sentence stress is 

- Communicative activities 
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Session 9 Plan: Thought Groups and Pausing 

 

- Review stress 

- Describe thought groups/main features 

- Show video on thought groups: 

- Practice : 

Read with appropriate pausing 

Identifying thought groups (refer to hand out) 

- http://www.onlinemathlearning.com/thought-groups.html 
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Reflection Journal 

Sessions 8-9 – May 20, 2011 

This meeting was also a double session and we dealt with stress and thought 

groups. As a sort of review for connected speech, I typed these words “Isle of View” 

and asked them to read aloud and fast. They were a bit confused so I read for them 

and asked them what they understood from what I’m saying. It was after several 

repetitions before one of them said “Ah, I love you.” I then told them that this is 

what is called MadGab and they can have more of these online. I gave more 

examples such as “William Harem Me, Sand Tack Laws, Cohen Peas and Up Hair 

Hush Ooze”. They had fun reading fast and deciphering what the sentences meant. 

We then moved on with word stress and assuming that they have read the 

handout, I just focused on the importance of stress. I told them that stress is one 

feature of English pronunciation and that stressed syllables are said louder and 

longer compared to the unstressed syllables. In order to have a feel for word stress 

(and linking) we read the poem “Money” by Richard Armour observing proper stress 

placement. At first they just read the poem word by word stressing the proper 

syllable but when I told them to tap the table when they say the stressed syllable 

and link words appropriately, they finally got the rhythm of the poem. We also did 

the “Heavy syllables” worksheet together and “Syllable Search” worksheet as 

homework. After doing the worksheet, I explained that besides word stress, in 

English sentences some words are emphasized more than the others and this is 

called sentence stress. Normally, the words stressed are the nouns, adjectives and 

main verbs called content words. These words carry information as compared to 

function words which signify grammatical relationship.  Word and sentence stress 

create rhythm in English utterances. Before we had practice on sentence stress, I 

asked one of them to read this sentence:”I was walking home from school on a cold 

winter day when I met a stranger on the road.” First, she should read normally, then 

without pausing and finally pausing at every word. I asked the other two which one 

was more comprehensible and they both agreed on the first one. With this I  
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introduced thought groups and pausing. In addition, I mentioned about prominence 

(focus) which depends on the word the speaker wishes to highlight. For a clearer 

understanding I let the students do the communicative exercises from the handouts 

(sentence stress: more practice and identifying thought groups). Alternately, they 

tried to say the sentences with the correct stressed words and appropriate thought 

grouping.  Sometimes, the speaker had to repeat again if the other two couldn’t 

identify the correct answer. 

 As there was no more time, I told them to read the handouts and do the 

other exercises we haven’t done and for additional information about thought 

groups, I gave them this address, http://www.onlinemathlearning.com/thought-

groups.html so they can visit it when they are free. As I always do, I told them to 

practice together so as not to forget what they have learned and hoped that they 

do visit English Central now and again. 

As I ponder on this meeting, I know, the handouts I prepared for these 

sessions were rather long so I focused on the communicative activities that make 

the tutees talk and interact with one another. I am glad that although it was a long 

session, the tutees seemed to have enjoyed talking, asking and answering questions, 

deciphering Madgab and tapping with the poem. I realized that if we engage the 

students in more communicative practice, their pronunciation is also practiced. I 

should have prepared more activities like this from the start. Anyhow, I hope to be 

able to apply what I’ve learned and still learning in my future job.     
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Session 10 Plan: Intonation and Emotion 

 

- Review thought groups 

- Describe the  basic intonation patterns : rising and falling 

- Discuss intonation and emotion 

- Practice: Expressing different emotions 

“My wife is pregnant.” 

- Dialogue practice 

- http://www.slideshare.net/lionnagaraju/teaching-

intonation  

- Discussion Gambit Cards 

- Feedback about the tutor project 
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Reflection Journal 

Session 10 – May 23, 2011 

  

In this last session of the syllabus, we dealt on intonation and its relationship 

to emotion. To start with, I asked them to say “Hello” in different ways according to 

how they feel. They did quite well and with this I raised their awareness of using 

different tones to convey different meanings. Before we got into more practice on 

intonation and emotion, we looked into the two basic intonation patterns, rising and 

falling intonation. For statements, they knew well that statements use falling 

intonation but when I asked them about questions, they were not at all sure. They 

tried asking “What’s your name?”  Some said rising intonation, and others falling 

intonation. I then gave them the handout and made some generalizations that 

intonation expresses certainty and uncertainty. Falling intonation are used for 

declarative sentences and WH questions and rising intonation are used for Yes/No 

questions and to express uncertainty.    

 

For further practice on intonation and emotion, I let each of them say the 

sentence “My wife is pregnant.” conveying different meanings such as stating a fact, 

uncertainty, disinterest, enthusiasm or disinterest. They were able to express the 

appropriate intonation and emotion easily. I think this is because emotions are 

natural and in their L1 intonation also expresses emotion. As I am writing this 

reflection, an idea came to mind. Another activity we could do for the students to 

practice this is to ask one of them to say the sentence with whatever emotion she 

wishes and then let the other students guess what she’s trying to express. They can 

alternately do the saying and guessing.  

 

Another activity they had to practice on intonation and also thought-

grouping was acting out a dialogue between a husband and a wife. At first, only one 

of them was doing with emotion so I had to remind the other two. I asked them to 

enact the dialogue by two’s, alternately changing partners. Tutee 3 proved to be the 

best actress here. She was also able to sound like a man when acting as the 

husband.  
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This session seemed to pass so fast. Included in the plan is Discussion 

Gambit Cards and an online practice but with the lack of time, we had no chance to 

do the activity. Before we finally ended the session, I reminded them of the 

achievement test scheduled the next week. We couldn’t extend the time any further 

because another group reserved the place and one of the tutees had to rush to her 

appointment. Unfortunately, there was no more time for feedback about the project. 

 

Reflecting on this session, although I can say that the practice went on well, 

there are things I missed to do.  First thing I missed in this session and so with the 

previous sessions was recording the tutees’ actual performances. I should have 

recorded every activity they had using their mobile phones so they can go over and 

self-assess themselves. Through this, they can see how they’re doing and what 

features they need to improve.  Another thing I failed to do was to observe closely 

how each of them articulate words especially the focus phonemes and how they 

employ the suprasegmentals. I should have done informal assessments during each 

of the sessions and noted down observations. Anyhow, in spite of the things I 

should have done, I hope the tutees got something from this project.    
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Achievement Test 

 
Rationale 

 

The achievement test is comprised of two parts, reading and speaking 

section. The first part (reading) consists of 15 sentences containing the different 

phonemes especially those focused on in this project together with both Yes/No 

and WH questions to assess intonation patterns. The sentences are either taken 

from the previous handouts or constructed by the tutor in order to reflect the 

needed items. The second part (speaking) consists of two tasks, first to choose a 

picture and talk or make a story about it and second to discuss what they think 

about English as a Lingua Franca. The cartoons/pictures are taken from 

www.4allfree.com. The second part involves spontaneous speaking of the tutees. 

From this, we can compare how they articulate words when reading and 

speaking. Both the reading and speaking sections are constructed to assess the 

suprasegmental features of pronunciation.      
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Pronunciation Tutor Project 

Achievement Test 

Part 1: Reading  
1. Excuse me, but please don’t abuse me. 

2. These are flowers but they are not zinnias or daisies. 

3. We bought a new house to house the musical instrument. 

4. Jerry and Sherry are very fond of cherry jelly. 

5. Zorro found a pickled jelly fish along New Jersey shore. 

6. Clyde thirsts for bottled drinks and baked things. 

7. Spring is my most favorite season. 

8. Sprite and cider tastes similar to Koreans. 

9. Strength can be derived from within.  

10. Let’s decide for a final decision. 

11. My driver’s license expires in July. 

12. Can’t you vacuum this messy room for Anne’s party tonight? 

13. Haven’t you seen the wide field across the big church? 

14. Where is my best vest, little sister?  

15. The president is visiting us indeed?  

Part 2: Speaking 
A. Choose one from the three pictures and talk about it. You can make a short story 

from the picture. (larger size of the pictures shown on the computer)    

                                                               

 

                                                                   
 

B. Discussion: What do you think about the new role of English, English as a Lingua 

Franca? Are you in favor of it?  
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Pronunciation Tutor Project  

Achievement Checklist 

Name: _______________________________ 

 

Consonants:       Vowels: 

 

Stops:  /p/ - pickled _____   Front: /i/ - please _____ 

 /b/ -  best _____    /ɪ/- indeed _____ 

/t/ - talk _____    /e/- baked  _____ 

 /d/- daisies _____    /ɛ/ - license _____ 

 /k/ - Korean _____    /æ/ - Anne _____  

 /g/ - big  _____   Back:  /u/- you  _____ 

Fricatives: /f/ - favorite _____   /ʊ/ - look _____ 

 /v/ - vest  _____    /o/ - most _____ 

 /θ/- things _____    /ɔ/- bought _____ 

 /ð/ - the  _____    /a/ - fond _____ 

 /s/ - sister  _____   Central: /ə/ - about _____  

/z/ - zinnias  _____    /ʌ/- us   _____ 

 /ʃ/- Sherry _____    /ɜr/ - thirst _____ 

/ʒ/- usually  _____    /ər/- cider  _____ 

Affricates: /tʃ/- cherry _____  Diphthongs:  / aʊ/ - house _____ 

/dʒ /- jelly _____    /aɪ/- Clyde  _____ 

Nasals: /m/- my  _____    /ɔɪ/- point  _____ 

/n/ - new  _____    /oʊ / shore  _____ 

/ŋ/ - along  _____    

Liquids:/l/- little  _____   Legend: 

 /r/- room  _____    Y - Yes, clear pronunciation  

Glides: /w/ - wide  _____    O- Okay, intelligible 

 /j/ - young  _____    N- No, unclear pronunciation 

 

Remarks:  

____________________________________________________________________ 

____________________________________________________________________ 

 

Consonant Clusters:  Are there problem clusters?  List down if there are. 

 

Initial:  

 ______________________________________________________________ 

 

Final:  

______________________________________________________________ 
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Suprasegmentals:   

  

Criteria 
 

Yes OK No Remarks 
 

Is the tutee using appropriate 
intonation patterns for statements? 
 

 
 

   

Are Yes/No questions signaled through 
the use of rising intonation? 
 

    

Is falling intonation used for WH-
questions? 
 
 

    

Does the tutee’s voice fall at the end of 
thought groups? 
 

    

Does the tutee pause appropriately? 
 
 

    

Are content words stressed and 
function words unstressed? 
 

    

Is the tutee placing major stress on the 
appropriate words? 
 

    

Is the tutee linking words appropriately 
within sentences? 
 

    

Fluency:  Does the tutee demonstrate 
fluency in reading and speaking? 
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Analysis of Test Results 
 

Pronunciation Tutor Project Achievement Result 

Name:  Tutee 1   Tutee 2 Tutee 3 

 Consonants:       Vowels: 

Stops:  /p/ - pickled Y  Y Y Front: /i/ - please Y  Y Y 

 /b/ -  best Y  Y Y  /ɪ/- indeed Y  Y Y 

/t/ - talk Y  Y Y  /e/- baked Y  Y Y 

/d/- daisies Y  Y Y  /ɛ/ - license Y  Y Y 

 /k/ - Korean Y  Y Y  /æ/ - Anne Y  Y Y 

 /g/ - big Y  Y Y Back:  /u/- you  Y  Y Y 

Fricatives: /f/ - favoriteY  Y Y  /ʊ/ - look             N/A 

 /v/ - vest Y  Y Y  /o/ - most Y  O Y 

 /θ/- things O O O  /ɔ/- bought Y  Y Y 

 /ð/ - the  O O O  /a/ - fond Y  Y Y 

 /s/ - sister  O Y Y Central: /ə/ - about Y  Y Y 

/z/ - zinnias Y  O O  /ʌ/- us  Y  Y Y 

 /ʃ/- Sherry Y  Y Y  /ɜr/ - thirst Y  Y Y 

 /ʒ/- usually Y  Y O  /ər/- cider Y  Y Y 

Affricates: /tʃ/- cherryY  Y Y Diphthongs: / aʊ/ - house Y  Y Y 

/dʒ /- jelly Y  Y Y  /aɪ/- Clyde  Y  O Y 

Nasals: /m/- my Y  Y Y  /ɔɪ/- point  Y  Y Y 

/n/ - new  Y  Y Y  /oʊ / shore Y  Y Y 

/ŋ/ - along  Y  Y Y  

Liquids:/l/- little      O  Y Y  Legend: 

 /r/- room O Y O  Y - Yes, clear pronunciation 

Glides: /w/ - wide Y  Y Y  O- Okay, intelligible 

 /j/ - young  Y  Y Y  N- No, unclear pronunciation 
 

Remarks: misreading of words – Clyde, sprite, derived Note: the focused  

        phonemes are in bold 

 

 

Consonant Clusters:  Are there problem clusters?  List down if there are. 

 

Tutee 1  Tutee 2 Tutee 3 

 

Initial clusters:   - -  - 

 

Final clusters:  - ngth  -  
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Suprasegmentals:   

 

Criteria 
 

Yes OK No Remarks 
 

Is the tutee using appropriate 
intonation patterns for statements? 
 

 
X   X   
X 

   

Are Yes/No questions signaled through 
the use of rising intonation? 
 

 
X   X   
X 

   
 

Is falling intonation used for WH-
questions? 
 
 

 
X   X    

 
    X 

  
More on rising 
intonation 

Does the tutee’s voice fall at the end of 
thought groups? 
 

 
X      X 

 
    X  

  

Does the tutee pause appropriately? 
 
 

 
   X 

 
   X   X 

  

Are content words stressed and 
function words unstressed? 
 

  
X   X   
X 

  

Is the tutee placing major stress on the 
appropriate words? 
 

  
X   X   
X 

  
Not clear enough 

Is the tutee linking words appropriately 
within sentences? 
 

  
X   X   
X 

 Tutees articulate word 
separately esp. in 
reading. 

Fluency:  Does the tutee demonstrate 
fluency in reading and speaking? 

  
X   X   
X 

 In reading, yes except 
when they don’t know 
how to read the 
words. 
They can be fluent if 
they know what to say. 
Most halting happens 
because they are not 
sure of what to say 
next. 
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Analysis of Test Results 

 

In order to assess the different features of pronunciation, the same checklist is 

used to note down students test results. Each of the tutees’ achievement test 

results are given below. 

 

Tutee 1  

In the diagnostic test, it was noted that she has problems with vowel /i/, 

consonants /v/, /z/, /θ/ and /s/ and final clusters /st/ and /nts/. Comparing with the 

result now, she can clearly articulate /i/, /v/and /z/ and for /s/ and /θ/, they are still 

okay. There seems to be no problems with initial and final clusters so far. Regarding 

the suprasegmental features, she can still use the intonation patterns for statements 

and Yes/No questions very appropriately. We can see an improvement in the use of 

falling intonation for WH questions and end of thought groups. Her pauses are also 

quite appropriate. Placement of stress, linking and fluency remain okay.  

 

Tutee 2 

For Tutee 2, the vowels /i/, /o/ and /aɪ/, consonants /z/, /θ/, /ʃ/ and /tʃ/ and 

initial cluster /thr/ and final clusters /st/ and /nts were recognized to be her 

weaknesses in the diagnostic test. As shown in the previous checklist, she can clearly 

pronounce /i/, /ʃ/ and /tʃ/ now, for /o/, /aɪ/, and /θ/, they are intelligible enough. 

For /z/ sound, it is noted here that she has no problems with the mid and final 

position but with /z/ in the initial position, she has difficulty still. The sound is 

articulated more similar to /dʒ/. Another point noticed here is the difficulty in 

producing the final cluster /ngth/ and the incorrect pronunciation of the words 

Clyde, sprite and derived. The reason for this I think is because she was not around 

when we dealt on the diphthong   /aɪ/. With regards the suprasegmentals, she uses 

the intonation patterns for statements and Yes/No and WH questions very 

appropriately. For other features like pausing, thought-grouping, stressing, linking 

and fluency, they remain okay. 
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Tutee 3 

The vowels /i/ and /aɪ/ and consonants /dʒ/, /z/, / θ/ seem to be her weaknesses 

together with initial clusters /pl/ and /thr/.  Looking at the achievement test result, 

she can clearly articulate /i/, /aɪ/ and /dʒ/ now. Also with /ʃ/, /ɪ/ and /e/, she can  

pronounce them more clearly than in the diagnostic test. In addition, there seems to 

be no problems with the consonant clusters this time. For the suprasegmental 

features, she uses the intonation patterns for statements and Yes/No questions very 

appropriately but for WH questions, the intonation seems to be more on rising than 

falling. Her voice also falls at the end of thought groups. Other features like pausing 

in thought-groups, stressing, linking and fluency are generally okay. 

 

In summary, all the three tutees generally improved in their pronunciation with 

regards segmental features. There are still few phonemic difficulties but fortunately, 

these don’t affect intelligibility. Considering the suprasegmental features, rising and 

falling intonation is not a problem and a quick reminder for Tutee 3 will keep her 

aware. As to thought grouping, pausing, placement of stress and linking, they are 

sometimes difficult to determine but basically okay. In terms of linking of words, 

sometimes they do link words but most of the time, words are clearly articulated 

separately. Anyhow, this is not a big deal as it doesn’t affect intelligibility. With 

regards fluency, which is the goal of this project, they can be fluent if they know 

what they are going to say. Most halting happens because they don’t know how to 

read the words or they don’t know what to say next.       
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Overall Reflection on the Project 
 

Doing this project is indeed a great experience for me. I haven’t had any 

chance to explicitly teach pronunciation in my previous teaching and as I 

mentioned earlier, it was a fortunate thing because I wasn’t confident at all to 

teach it. I share the same feeling with many other teachers who would like to 

offer their learners more help and support with pronunciation, but feel that they 

lack the necessary knowledge and skill, or that their own pronunciation is not 

sufficiently good. In other words, pronunciation is an area where teachers as well 

as learners often suffer from lack of confidence. In relation, this project gave me 

the chance to deal with pronunciation directly and although I’m not sure if my 

tutees gained something and whether I was an effective tutor, I, myself, as the 

tutor (or I guess more of a teacher) learned and gained something no matter 

what.  

Looking back at the whole process, I can say that overall it was only 

halfway successful especially taking into consideration my tutees and the 

activities I have prepared. Although the different meetings went on quite well 

and I have enjoyed being with my tutees and I hope they also enjoyed being 

with me, I feel that there are many things I should have done better. In this 

project, it seems that I have done more of teaching than tutoring, I have focused 

too much on giving them information instead of having them practice more. I 

feel that I lacked the necessary preparation and planning for the different 

sessions. I should have done more online games and activities and used more 

technology. As Celce-Murcia et al. (2010) pointed out, “instructional technology 

is clearly a vital aspect of pronunciation instruction…when combined with 

traditional classroom instruction, pronunciation technology may provide the key 

to individual improvement” (p. 361). I should have used more of internet-based 

instruction and practice. Nowadays, the internet can be the greatest potential for 

language learners in terms of developing language skills, more specifically,   
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pronunciation skills.  I hope that in the future I can integrate the internet into 

my teaching. I may not have done that much this time but I hope I can learn 

more and make use of the various resources available in the cyber world. 

Moreover, I hope to guide learners to their own self-directed learning outside of 

the classroom using the internet and other technologies. Going back to the 

project tutoring, as I mentioned in Session 10, I should have recorded the tutees’ 

actual practices so we can go over and discuss how they can better improve 

their pronunciation.  

When I had the opportunity to see other classmates’ activities for their 

sessions, I felt that mine were rather boring and too full of texts.  I should have 

prepared even more task- based communication activities. I should have chosen 

more fun-filled, meaningful and realistic tasks to practice pronunciation. From 

this shortcoming, I need to learn more about the Communicative Approach in 

Language Teaching and try to use it in my teaching.  Another point that I feel I 

failed to do in the sessions was to observe closely and monitor the progress of 

the tutees. Oftentimes, I also didn’t follow-up the homework given and when I 

did, the tutees either forgot to do or left at home.  Moreover, I really haven’t 

established the connection of the lessons from the first session to the last. It 

would have been better if there was continuity and connection of the lessons, a 

relation from the beginning to the end. Anyhow, these are all part of the 

learning process and truly I wish I could do better in the future.   

Nevertheless, though I had a lot of shortcomings, I still consider the 

whole project successful because on my part as a student and a tutor, I learned 

a lot along the process, from the planning to the assessment and the reflection 

stage. I already have a firsthand experience into teaching pronunciation so if 

ever given the opportunity to teach it in the future, I feel more confident now. 

As we went on with the tutor project and the meaningful lectures in class, 

especially learning about the English as a Lingua Franca (ELF) perspective, I 

gained confidence along the way, so I guess that makes the project and the 

course successful enough.  

Thank you very much! 
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